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sessions, community service, hobby 
clubs, choirs and orchestras, and mother 
tongue tuition. They offer children and 
young people a chance to:

• go somewhere safe and supervised;

• take part in constructive activities;

• develop new interests;

• acquire new skills;

• make new friends;

• improve their health and fitness;

• gain experience of university or work; 
and 

• get support and guidance from adults.

They also benefit working parents and the 
wider community by giving young people 
worthwhile and enjoyable activities that 
keep them out of harm’s way.

The need for funding
The schools, charities and other 
organisations that run out of school hours 
activities often operate on a shoestring or 
rely on the energy and goodwill of a few 
volunteers. Within schools, pressure on 
resources and teachers’ time can squeeze 
out activities that are often regarded as 
optional extras. For charities, finding ways 
to sustain provision when funding runs out 
can be a constant battle.

The opportunity to take part in out of hours 
activities should not be confined to the 
children lucky enough to have parents or 
schools that can afford to pay for them. 
Donors who fund these activities can help 
to even out the inequalities for children 
from disadvantaged backgrounds by 
supporting their educational and social 
development and improving their chances 
in life.

Ways to help 
Deciding what to fund can be difficult. 
Information about provision and its 
effectiveness is often hard to come by, 
except at a local level. Given the lack of 
objective evidence for setting priorities, 
donors may wish to choose a particular 
region or type of activity to support. 
Funding decisions should be informed by 
an analysis of needs and likely outcomes. 
Before supporting a project, donors should 
ensure it has a track record of engaging 
young people and meeting their needs. 

Summary
When you look back at your education, 
what do you think prepared you best 
for later life? Was it your academic 
achievements: learning the three Rs, 
getting your A levels? What if you had 
been a shy child, struggling in silence at 
the back of a big class? Would you have 
been able to realise your potential without 
extra help? 

And what about the other skills you 
developed—skills that may not have 
earned you qualifications for your CV, but 
are vital all the same: the confidence to 
speak to an audience, the ability to work in 
a team, the flair to organise an event, the 
authority to take on a leadership role? Were 
they taught during lessons, or did they 
come from your experience of playing in a 
football team, singing in a choir or chairing 
your school council?

Learning for life
Chances are that the knowledge and skills 
that have helped you succeed in life were 
not all acquired in the classroom. Taking 
part in out of school hours activities gives 
young people opportunities to develop 
these skills—and to fulfil their potential and 
become well-rounded individuals. Most of 
us could do with a boost, particularly if we 
do not have a stable, supportive family to 
go home to. Yet the children who could 
benefit most from these activities often 
miss out because their parents or schools 
cannot afford to pay for them. 

Donors can help. By providing funding, 
they can broaden access to out of 
school hours activities and enrich young 
people’s lives.

This report focuses on activities organised 
by or in association with schools to 
support children’s education and 
development. The value placed by 
the English and Scottish governments 
on extending the role of the school 
and building partnerships with local 
communities has given these activities 
new emphasis.  

Out of school hours activities are usually 
voluntary and can take place at any time 
outside lessons: before or after-school, 
during lunch breaks, at weekends or in 
school holidays. They take a multitude of 
forms, including homework clubs, booster 
and revision sessions, breakfast clubs, 
sporting activities, outdoor adventures, 
arts and crafts, drama workshops, IT 

Another approach donors may wish to 
consider is to address broader needs 
such as improving the evaluation of out of 
school hours activities or securing more 
support for providers at a structural level.

As well as deciding what to support, 
donors should think carefully about 
how to do it. They could fund: charities; 
schools; local authorities; specialist grant-
makers; or other intermediaries.

Before making a decision, donors should 
consider how much they are prepared to  
commit in time and money. 

A donor wishing to make a heavy 
commitment might choose to fund a 
programme of activities in a cluster of 
schools, supported by a coordinator. 
Funding could go straight to the schools 
or via a local authority or specialist grant-
maker.

A donor seeking a less intensive approach 
could fund a charity or portfolio of charities. 
Some charities specialise in running 
particular types of programme such as 
breakfast clubs or help with literacy skills. 
Others support and guide schools and 
other providers, or work towards the 
development of a more strategic approach 
to provision at national and local levels.

NPC’s recommendations
Our research suggests that the greatest 
challenge facing schools and charities 
that provide out of school hours activities 
is to make them sustainable. Without a 
coherent long-term strategy for provision, 
the benefits of these activities are likely to 
remain small-scale and short-lived.

Donors should look for organisations 
that have proved successful at 
assessing local needs and working 
with other agencies to provide a 
coordinated response. Ways to help 
schools and charities improve their 
provision might include supporting the 
development of their evaluation systems 
or funding national umbrella charities to 
offer consultancy and guidance.

New Philanthropy Capital is a charity that 
advises donors and funders on how to 
give more effectively. We keep a list of 
charity recommendations covering this 
and other areas on our website at 
www.philanthropycapital.org. The list is 
updated regularly to reflect changes in 
needs and provision. 1
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Introduction
A source of stability: Michelle’s 
story
Michelle is not your typical carefree 12 year 
old. After a long illness, her mother died at 
Christmas a couple of years ago. Her three 
older siblings were sent to stay with relatives, 
leaving Michelle and her younger sister to cope 
with their father’s drug abuse and arrest for 
dealing. He is living with a new partner and 
both smoke, which has caused Michelle to 
develop asthma. 

Not surprisingly, these events have taken 
their toll. Michelle is prone to angry outbursts 
and has been put in a behavioural support unit 
at her new school. Driven by loneliness and a 
need for affection, she has formed inappropriate 
relationships with older boys.

When her mother first became ill, Michelle 
started attending youth and football clubs at 
the Big Project, a charity based in Broomhouse, 
Edinburgh. She became a regular member, took 
part in a residential week in the Highlands, and 
often drops in for a chat with staff, who provide 
the kind of adult support that Michelle lacks 
at home. They set clear boundaries, behave 
consistently and really care about her. In her 
otherwise chaotic life, the charity has provided a 
vital source of stability and direction.

Volunteering against violence: 
Hannah’s story
For 16-year-old Hannah, violent crime is not 
just something she reads about in the papers, 
but something she lives with from day to 
day. Hannah attends a secondary school in 
a deprived area of south-east London where 
assaults on young people are frequent. Indeed, 
a fellow pupil was killed in the spate of south 
London shootings in February 2007.

A couple of years ago, a charity called Envision 
visited the school. Envision supports teams of 
16 to 19 year olds in schools and colleges in 
developing their own social and environmental 
projects. The project at Hannah’s school was 
designed to raise awareness about violence and 
gun crime in the area. With the help of Envision, 
Hannah and other volunteers organised a 
series of workshops, ‘Crime ‘n’ Rhyme’, that 
used poetry to explore the causes of crime. 
Because of her outstanding contribution to the 
project, Hannah was subsequently selected 
for the Young Envisionaries Leadership Award 
scheme, and joined a small group on a ten-day 
expedition to Snowdonia.

Reflecting on the impact that the charity has 
had on her life, Hannah commented: ‘I feel 
that by joining Envision I’m making a difference 
because they give us the opportunity to do 
something about issues that concern us and 
help us to develop our team spirit and also 
meet new people.’ 

Hannah believes that every young person 
should be given similar opportunities. Asked 
what her message to the government would be, 
she said: ‘I think they should encourage young 
people to volunteer in every way they can. They 
should involve the young people in issues that 
affect their communities and listen and support 
the ideas they suggest. They should also 
encourage them to make a difference in their 
communities.’

What are out of school hours 
activities and why do they matter?
Out of school hours activities take place before 
and after-school, during the lunch break, at 
weekends and during the holidays. They offer 
young people a wide range of opportunities—to 
make friends, develop new interests, improve 
skills, and gain experience of university or 
business life, to name but a few. They can also 
serve an important purpose for families and 
the broader community by providing affordable 
childcare for working parents, keeping young 
people off the streets and giving them a safe 
place to go and positive things to do.

How can donors help?
Donors can make a huge difference by 
supporting out of school hours programmes, 
particularly as they receive limited publicity. 
People often assume they are provided by 
individual schools as a matter of course. 
Indeed, this used to be the case: until recently, 
extra-curricular activities were seen as a regular 
part of the teacher’s job. However, provision 
was often erratic and standards varied hugely 
depending on the commitment of individuals 
and the resources available. 

Since the 1990s, out of school hours activities 
have moved up the policy agenda. More 
recently, they have become a core part of 
the development of ‘extended schools’ in 
England and ‘integrated community schools’ in 
Scotland—that is, schools that provide a range 
of services outside the traditional school day.

Out of 
school hours 
activities offer 
opportunities to 
make friends, 
develop new 
interests, 
improve skills, 
and gain 
experience of 
university or 
business life.
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The government believes that all young people 
should have access to a range of extra-
curricular activities, whatever school they 
attend.25, 26 Provision should be built into school 
planning rather than bolted onto the end of the 
timetable. Moreover, awareness is growing that 
the school curriculum alone is not enough to 
prepare children for later life or to span the full 
breadth of their achievements. The skills that 
employers value most are not always those 
developed in the classroom. 

Yet despite government initiatives, provision 
remains fragmented. A more professional 
approach is emerging, and with it a number of 
charities and other organisations that specialise 
in supporting and delivering out of school hours 
programmes. But resources are still limited. 
Many programmes continue to be reliant on the 
commitment of the individuals who set them up. 
And all too often, out of school hours activities 
are viewed as an optional extra, and risk being 
sidelined in the face of growing pressure on 
teachers’ time and school budgets. 

If provision is to become more sustainable 
and accessible, additional funding is required: 
to finance the delivery of programmes on the 
front-line; and to provide professional support to 
help the development of the sector. Donors can 
choose to donate to charities like Envision and 
the Big Project or to fund schools directly or 
through a local authority, specialist grant-maker 
or other intermediary. 

About NPC 
New Philanthropy Capital (NPC) is a charity 
that helps donors understand how to make the 
greatest difference to people’s lives. We provide 
independent research and tailored advice 
on the most effective and rewarding ways to 
support charities.

Our research guides donors—individuals, 
foundations and businesses—in how to support 
causes such as education, cancer treatment 
and mental health. As well as identifying 
the areas of greatest need, we highlight 
organisations that could use donations to best 
effect, and the results that these donations 
might achieve. 

We keep a list of charity recommendations 
and regularly update it as the situation 
changes. The list is available on our website at 
www.philanthropycapital.org.

About this report
After the bell is aimed at donors who are 
interested in improving the educational 
and social development of children and 
young people by supporting out of school 
hours activities. It does not seek to be a 

comprehensive survey; rather, it offers an 
overview of the broad range of programmes 
that fall under the out of school hours umbrella, 
and helps donors distinguish between the 
different funding options. 

The report describes some of the activities 
of the charities we encountered and tries 
to provide a reasonable cross-section of 
the effective work going on in the sector.* It 
concentrates on provision in England and 
Scotland; Wales and Northern Ireland are not 
covered in detail, although our analysis of the 
role for private donors may apply to all four 
regions of the UK.

We focus on activities for the four to 18 age 
group that are school-based: either offered 
on the school premises or organised in 
association with schools. These activities take 
place during term-time, at weekends and 
during the holidays. We have limited our scope 
to programmes that offer opportunities for 
structured learning and enrichment. Although 
childcare and supervised play are of great 
importance, they lie outside the remit of this 
report.

Nor do we cover provision that is targeted at 
specific groups such as children with disabilities 
or special educational needs, or children in 
care. Out of school hours activities can offer 
important benefits for these groups, but 
specialist organisations may be better equipped 
to support them. 

Donors should be aware that participation in 
out of school hours activities is largely voluntary. 
This is an important part of their appeal: 
because young people choose to take part, 
they may be more receptive to learning and 
able to establish more equal relationships with 
supervising adults than with teachers in the 
classroom. Moreover, a great deal of activity 
takes place outside schools, in community 
centres, youth clubs and other places. Young 
people who have negative perceptions of 
formal education may find these settings more 
appealing. Donors interested in exploring ways 
to support young people at risk of truancy and 
exclusion from school may like to refer to NPC’s 
previous reports on these subjects, School’s 
out? and Misspent youth, and also Local action 
changing lives, which discusses community 
organisations tackling poverty and social 
exclusion.27-29  

After the bell is designed to give donors an 
overview of the different funding options open 
to them. For further information on supporting 
out of school hours activities, donors are 
encouraged to contact NPC to discuss our 
charity recommendations and other approaches 
to funding. 

The skills that 
employers 
value aren’t 
always the ones 
developed in 
the classroom. 

*The charities and experts consulted during the preparation of this report are listed in the Acknowledgements.

After the bell I Introduction

Out of hours 
activities 
can easily 
be sidelined 
because of 
pressures on 
teachers’ time 
and school 
budgets. 
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school hours learning’ or a similar phrase. For 
the purposes of this report, we use the term 
‘out of school hours activities’, as it represents 
more clearly the breadth of programmes that fall 
into this category. 

Donors who would like to know more about 
how out of school hours activities fit into the 
education sector should refer to NPC’s report 
On your marks: Young people in education.30

Who provides them?
The main providers of out of school hours 
activities are:

• schools;

• charities and other voluntary and community 
organisations operating either in schools or 
independently on separate premises; and

• specialist grant-makers.†

A child’s development does not stop when 
the bell rings at the end of the school day—
and nor should opportunities for learning. 
The National Curriculum cannot on its own 
equip students with the full range of skills 
they need for later life. Yet pressure on time 
and resources means that schools often 
struggle to support activities beyond the 
regular timetable. By funding out of school 
hours programmes, donors can make an 
enormous difference to the education and 
life chances of children and young people. 

This section addresses three questions that 
donors are likely to ask:

• What are out of school hours activities and 
who is responsible for them?

• What needs can they help to address? 

• What evidence is there that they are 
effective? 

What are they?
Out of school hours activities can be defined 
as clubs and programmes that children 
participate in on a voluntary basis. They may 
take place before school, during the lunch 
break, after-school, at weekends or during the 
school holidays. In this report, we focus on 
activities designed to improve the learning and 
development of children and young people (see 
Box 1). Straightforward childcare falls outside 
our remit. 

Out of school hours activities may be held on 
the school premises or out in the community, in 
locations ranging from libraries and community 
centres to sports and youth clubs. This report 
focuses on activities that are held on the school 
site or organised in association with schools. 
We do not cover youth services since they 
tend to be run independently, although this is 
beginning to change.

A number of different terms are used to 
describe these activities, from the traditional 
‘extra-curricular activities’ to the official term 
preferred by the Department for Children, 
Schools and Families (DCSF), ‘study support’.* 
Some local authorities continue to use ‘out of 

Box 1: Types of activity

Out of school hours activities take many different forms:

• curriculum-focused activities (including IT, homework clubs, booster and 
revision sessions);

• arts, crafts and drama;

• sporting and physical activity;

• outdoor and adventurous activities;

• hobby and games clubs (such as chess);

• community service (including volunteering);

• peer education and mentoring;

• breakfast clubs;

• weekend programmes (including supplementary and mother tongue schools 
run by community groups); and

• holiday programmes (such as summer schools).

Based on: DfES (2006), Study support: a national framework for extending 
learning opportunities.7 

Why support out of 
school hours activities?

*Before June 2007 responsibility for study support and extended services belonged to the Department for Education and Skills (DfES), which has now been replaced 
by the DCSF and the Department for Innovation, Universities and Skills (DIUS). 

†In addition, private companies increasingly provide educational activities for schools, although we do not cover them in detail here.

1
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Since the 1990s, the Labour government has 
made out of school hours provision a formal 
part of education policy, so local authorities 
now bear some responsibility for coordinating 
activities in their schools and channelling funds 
from central government, as we will see in 
Section 2. 

In many cases, activities will be run by a 
group of organisations in partnership: for 
instance, a specialist grant-maker might work 
with a local authority to provide a Saturday 
morning programme for local schools. National 
umbrella charities also play an important part 
in this sector: some lobby the government for 
additional funding, while others support schools 
and local authorities by providing training, 
toolkits and funding advice for staff. 

How widespread are they?
There is no comprehensive national database 
of out of school hours programmes. As they are 
run by many different providers in many different 
guises and data on distribution is patchy, it is 
difficult to build up a comprehensive picture of 
provision. 

One survey conducted in 2004 suggested that 
the vast majority of schools in England (98% 
of secondary and 90% of primary schools) run 
some sort of programme.31 Another survey 
in 2006 indicated that after-school clubs 
were available in 84% of primary and 86% of 
secondary schools from the sample of 1,525 
schools. Breakfast clubs were offered in 39% of 
primary and 59% of secondary schools.32

NPC was unable to find detailed published 
data about the type of provision other than at 
a regional level. Some local authorities have 
carried out audits of programmes in their 
area, but this is not a statutory requirement. 
Registration with social services and Ofsted (in 
England) or the Care Commission (in Scotland) 
is compulsory only for childcare projects, and 
Ofsted, the schools inspectorate, is not required 
to assess out of school hours provision in any 
depth. Given the lack of information, identifying 
the areas of greatest need is no easy task.

Who are they for?
Many out of school hours activities are open 
to everyone in a particular school or area who 
wants to attend. Others target specific groups 
such as:

• underachieving children;

• children with little self-confidence;

• gifted and talented children; and

• community groups such as refugee children.

Popular clubs sometimes require parents or 
members to book in advance. Some charge a 
small fee either to help cover running costs or 
because they find it encourages a sense of value 
and a deeper commitment to the club. In cases 
where the fee would be prohibitive for members, 
most providers waive it or ask the school or social 
services to pay.

Some out of hours activities take place in 
schools; others operate in different venues such 
as community centres or sports clubs. Both 
approaches have their merits. 

School-based programmes may help pupils 
to see their school in a new light as a place 
where they can take part in activities they enjoy, 
exercise their own free choice and interact with 
adults in a different way. The charity 4Children’s 
Make Space Youth Review (see Box 2) showed 
that 68% of young people consulted would 
welcome out of school hours provision on the 
school site, as long as activities were not just 
‘an extension of the school day’.1

However, school-based activities may not be 
accessible to all. Transport can be a barrier 
in rural areas where young people rely on the 
school bus. Alternative forms of transport 
are likely to be too expensive unless they are 
subsidised by the school, the local authority or 
a charity.  Some activity providers lay on special 
transport for participants.

Box 2: The Make Space Youth Review

After conducting a year-long study of provision for young people, the national 
charity 4Children published its Make Space Youth Review in July 2007. Over 
16,000 young people in schools, clubs and voluntary organisations around 
the country were consulted for the review, as well as parents, teachers, 
youth workers and local authorities. It made a number of recommendations, 
including:

• Free transport and leisure for under-18s to ensure access for all.

• A youth centre in every community.

• A national volunteering scheme for young people.

• The election of a young mayor in every area.

• A workforce transformation programme to improve the status, skills and 
rewards of youth workers and boost recruitment.

• Mobile intervention teams to work with teenagers in areas of particular 
deprivation and unrest.1

The charity is using this evidence base to inform and support its Make Space 
campaign for a ‘new and revolutionary offer for young people’ (which is 
funded by the Nestlé Trust). We have drawn heavily on the review in writing 
this section.

More than a 
third of 11 to 16 
year olds return 
from school to 
an empty home.



Moreover, young people who have negative 
perceptions of school may not want to attend 
out of hours activities on the school grounds, 
and may be more receptive to activities that 
take place in a different environment. A survey 
of over 1,000 14 to 18 year olds by Clubs for 
Young People found that while young people 
are keen to participate in out of school hours 
programmes, 43% prefer those that take place 
away from school.33 

The thousands of young people who have been 
excluded from school or who regularly play truant 
may also be hard to reach through school-based 
activities. In 2004/2005, 10,239 pupils were 
permanently excluded from UK schools.34-37 On 
any given day at least 70,000 pupils play truant. 
An estimated 198,000 children are persistent 
truants, missing at least five weeks of school per 
year.38, 39 

These young people often find it hard to engage 
with teachers and the curriculum, and could 
benefit from the alternative approaches to 
learning that out of school hours programmes 
can offer. NPC has explored how donors can 
support truants and those at risk of exclusion 
from school in our reports School’s out? and 
Misspent youth.27, 28

What are their objectives?
The objectives of out of school hours 
programmes tend to be expressed in broad 
terms even when they are targeting specific 
groups. The framework used by the DCSF 
classifies activities into three categories:

• Enabling activities focus on developing key 
skills from literacy, numeracy and information 
technology to problem-solving, teamworking 
and independent learning.40

• Extending activities supplement curriculum 
teaching and focus on topics that there may 
not be time to cover during lessons. Pupils 
benefit from more informal access to adult 
support, particularly within a peer group of 
similar ability. Typical activities include after-
school homework clubs, Saturday classes 
and summer schools focused on improving 
academic attainment.

• Enriching activities provide pupils with new 
opportunities for learning. They can help 
improve motivation at school, develop social 
skills and address personal and emotional 
issues. Activities range from creative arts 
and sports to circus skills and community 
volunteering schemes.

Clearly, the categories are not mutually 
exclusive: activities can be enriching, enabling 
and extending. Sport, for instance, can 
supplement curriculum teaching, improve health 
and well-being, encourage teamwork and offer 
opportunities to develop new skills. Research 
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Young people 
eligible for 
free school 
meals were 
considerably 
less likely to 
participate in 
organised after-
school activities.

suggests that it may also help to boost 
performance in entirely unrelated academic 
subjects and provide a host of other benefits 
such as improving discipline and motivation.41 
However, this framework does offer a useful 
way of thinking about the purpose of out of 
school hours schemes. 

Why are they needed?
Out of school hours activities have always been 
viewed as important to the development of well-
rounded individuals. The National Curriculum 
focuses on developing cognitive skills such 
as literacy, numeracy and linguistic ability. Yet 
personal and social (or non-cognitive) skills 
may be equally influential in determining young 
people’s life chances. Research by the Institute 
for Public Policy Research (IPPR) using two 
surveys following young people born in 1958 
and 1970 demonstrated that personal and 
social skills became 33 times more important 
in determining relative life chances in the space 
of just over a decade. However, over the same 
time period, young people from disadvantaged 
backgrounds became less likely to develop 
these skills.42 

Out of school hours activities can play a key role 
by building on the curriculum and developing 
skills such as communication, teamwork, 
leadership and resilience. Affluent families can 
afford to buy their children access to these 

Box 3: Access is crucial

Research into out of school activities and their impact on young people’s 
learning published by the Joseph Rowntree Foundation in 2007 found that:

• Young people eligible for free school meals were considerably less likely to 
participate in organised after-school activities than those from more affluent 
backgrounds.

• Children living in rural locations were also much less likely to take part in out 
of school activities.

• Transport was a problem, particularly when children needed to be taken to 
matches or other events further afield.

• The value of out of school hours activities lay in their difference from school 
activities.

• The fact that attendance was voluntary had a significant impact on the 
educational relationships that children formed with the adults who ran the 
activities.

• These relationships were more equal than in the classroom (even when 
teachers ran the activities) and the adults were often seen as role models 
and fellow learners who also participated because they wanted to.

• Young people who lacked access to affordable organised activities were 
often frustrated and disappointed.

• Older children preferred activities off the school site.13
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Half of parents 
do not know 
where their 
children are, 
who they are 
with or what 
they are doing 
at any one time.

activities; disadvantaged families cannot. 
If this differential is to be addressed, out of 
school hours activities must be affordable and 
accessible to all (see Box 3).

Other trends have also brought the need for 
these activities into sharper focus, among them 
the decline in the number of public places 
for recreation, the increase in the number of 
families where both parents work, and the rise 
in the employment rate of lone parents. 

• Seven out of ten couples with dependent 
children both held down separate jobs in 
2006.

• The percentage of mothers of teenage 
children who work has increased from 34% 
to 80% over the past thirty years.43 

• Over a third of 11 to 16 year olds report 
regularly returning from school to an empty 
home.44

• Half of parents do not know where their 
children are, who they are with or what they 
are doing at any one time.45

Although this report concentrates on activities 
with a primarily educational purpose and so 
does not examine childcare in any depth, it is 
worth noting that one benefit of out of school 
hours schemes is that they offer children and 
young people a safe place to go until the end of 
the working day. This is obviously important for 
primary school children, but providing things to 
do and places to go outside the school day can 
also help to keep young people off the streets 
and out of harm’s way. 

In the absence of such activities, almost half of the 
young people questioned in one survey said that 
they regularly spent time ‘just hanging around’.45 
These young people are at greater risk: teenagers 
are twice as likely as other age groups to become 
the victims of violent crime in their communities.46 
Overall, more than a third of 10 to 15 year olds 
were victims of crime in 2003, and almost a fifth 
experienced five or more incidents during the 
year.47 

In summary, out of school provision assists 
schools in meeting all five of the outcomes 
outlined in the government’s Every Child 
Matters strategy. It can help children to:

• Be healthy, for instance, by providing 
nutritious food in a breakfast club, and 
offering physical exercise through sports 
activities.

• Stay safe by providing a secure place to go. 

• Enjoy and achieve by offering constructive 
things to do.

• Make a positive contribution by 
encouraging children to volunteer, contribute 
to the community and get involved in 
decision-making.

• Achieve economic well-being by 
supporting young people in their academic, 
personal and social development and thus 
improving their employability.48

We explore some of these needs in more depth 
below.

Enjoyment and motivation

Out of school hours activities are not just a 
good thing in the eyes of adults. Young people 
are keen on them too. Most of the evidence 
we have relates to secondary school pupils as 
surveys asking younger children what they want 
appear to be few and far between. 

Only 4% of 14 to 18 year olds surveyed by 
Clubs for Young People would not want to 
take part in after-school activities. The survey 
reported that young people are keen to: 

• receive careers advice (55%); 

• learn new things (54%); 

• play sports (54%); 

• get involved in the arts (42%); and 

• volunteer (36%).33 

A recent survey of 1,000 young people aged 
16–25 by the volunteering charity v supported 
these findings. It showed that two thirds of 
respondents were concerned about the lack of 
activities and things to get involved in locally.  
However, half felt that they lacked time and 
did not know how to get involved in projects 
addressing issues that concerned them.49 

Similarly, almost two thirds of the young people 
consulted as part of the Make Space Youth 
Review did not know where to access support 
outside school hours. Seven out of ten said 
they would welcome more contact with adults 
other than teachers or family members. A similar 
proportion complained that there was not enough 
to do in their local area.1, 45

If they are to attract young people, out of school 
hours activities need to be enjoyable. Where 
they succeed in this they may also increase 
school attendance, as we see later.

Seven out of ten 
young people 
complain there 
is not enough to 
do in their area.
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Out of school hours provision can support 
educational performance in a number of ways. 
At the most basic level, access to a quiet 
place where they can do homework and use 
IT facilities can  be important for young people 
who lack these amenities at home. Other 
activities may extend and enrich the National 
Curriculum and help young people to get up to 
speed with literacy, numeracy and other core 
skills, and to develop independent learning 
skills.

Employability

Out of school hours programmes can play an 
important role in developing personal and social 
skills that are highly valued by employers, but 
not the focus of classroom learning. In a survey 
of London employers carried out in 2000, most 
were not looking for specific subject-related 
skills; rather, they sought generic transferable 
skills such as competence in communication 
and information technology, problem-solving 
ability and leadership potential.53 The growth 
in the number of service-oriented jobs is 
increasing the need for such skills. In a survey 
of 75,000 UK employers in 2005, 40% reported 
a lack of customer-handling skills, and 35% 
reported shortages of team-working and oral 
communication skills.54

Personal and social skills appear to have 
a disproportionate effect on the earning 
potential of young people from lower-income 
backgrounds. For example, research has 
demonstrated that poor children who have high 
levels of application are 14% more likely to be 
‘well-off’ by the age of 30, compared to the 
average child from a poor background.42 
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Educational attainment

Study support has been proven to have a 
positive impact on academic attainment, as 
we will see later in this section.41 Young people 
need additional support to realise their potential, 
since educational results currently fall short of 
government targets:

• In 2007, roughly one fifth of 11 year olds 
failed to reach the expected level in English 
and maths.50

• Over two fifths of pupils failed to achieve five 
GCSEs at grade C or above in 2006.51

Although these results represent an advance 
on those of previous years, evidence suggests 
that educational performance is not improving 
in some deprived areas. In Halewood East 
ward in Knowsley, for instance, almost half the 
pupils left school with no GCSEs. In Nelson 
ward in Portsmouth, results have deteriorated 
over a ten-year period:  the proportion of pupils 
gaining five good GCSEs fell from 23% to less 
than 10%.1

Moreover, while fewer young people now leave 
school without any form of qualification, the 
proportion going on to further education or 
training in the UK is smaller than in other major 
industrialised countries. A quarter of 19 year olds 
achieve no further qualifications after GCSEs.1 

Social background has a strong influence 
on a young person’s likelihood of going to 
university. Young people whose parents work 
in higher professions are nearly twice as likely 
to be in full-time post-compulsory education 
than the children of those working in routine 
occupations.1

In turn, educational qualifications have a huge 
impact on future earnings, as illustrated in 
Figure 1 below. GCSEs add approximately 
10% to wages compared to someone with no 
qualifications; A-levels add a further 15% for 
women and 20% for men; and a degree adds a 
further 25% for women and 15% for men.52 

Figure 1: Impact of qualifications on future earnings52

Personal and 
social skills have 
a significant 
impact on the 
earning potential 
of young 
people from 
lower-income 
backgrounds.
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Tower Hamlets has high levels of deprivation 
and the fastest-growing teenage population in 
Britain.61

Research has shown that the development 
of personal and social skills (an objective of 
many out of school hours activities) makes 
people less likely to engage in dangerous and 
antisocial behaviour.62 Young people with good 
communication skills and relationship-building 
abilities were three percentage points less 
likely to offend. They were also four percentage 
points less likely to smoke; three percentage 
points more likely to have voted in the 1997 
General Election; and one percentage point less 
likely to become a teenage parent.42

Health 

For many children, going home means watching 
television or playing computer games. One 
survey found that a fifth of children watched 
more than 21 hours of television a week.63 
Another survey covering almost 70,000 10 
to 15 year olds found that 76% of boys and 
43% of girls had spent some time playing with 
computer games the previous evening.64

This is not to say that watching television or 
playing computer games necessarily has a 
negative impact. It does, however, have an 
opportunity cost—ie, time spent in front of the 
screen may detract from time spent socialising 
or taking part in sport and other outdoor 
physical activities which can improve health 
and fitness.

In addition to its physical benefits, sport has 
been shown to produce educational benefits. 
An independent evaluation of Living for Sport, 
a national sports programme for 11 to 16 
year olds run by the Youth Sport Trust in 
partnership with Sky, found that participants 
displayed initial improvements in behaviour, 
social skills, self-esteem and attendance. A 
year later, nine out of ten had maintained these 
improvements. Teachers observed that 75% 
of pupils showed improved attitudes towards 
staff and almost as many showed greater self-
confidence.65

Out of school hours programmes can also 
address the nutritional needs of children and 
young people. Many do not receive healthy 
food at home. Poor nutrition can have a serious 
impact on the behavioural and cognitive 
development of young children, as well as on 
their health. It affects their social interactions, 
inquisitiveness, problem-solving ability and 
overall cognitive functioning. Iron deficiency 
anaemia, one of the most common nutritional 
disorders, impairs children’s attention span and 
memory.*66

Parental involvement

Parental involvement is particularly important in 
the early stages of a child’s learning: research 
has shown that it has a much bigger impact 
on children’s achievement and adjustment at 
primary school than do variations in the quality 
of schools.55 

Where there is a lack of parental involvement, 
out of school hours activities may help to 
compensate. Some activities, such as family 
reading clubs held before or after-school, also 
try to engage parents in their child’s learning. 
Merely to allocate a time and place for parent–
child reading can be helpful. As one participant 
in a pilot run by the charity ContinYou 
commented: ‘I’m a single parent with three 
children. To be honest the breakfast reading 
club is the only time I get to sit down and read 
with them—at bedtime we’re all too tired.’56

Crime and antisocial behaviour

Bored young people with nothing to do 
are more likely to get involved in criminal or 
antisocial behaviour, or to be perceived by 
others as a threat.

• Approximately 12% of 11 to 16 year olds 
belong to a gang, with particularly high levels 
among those who do not get on with their 
parents or who live in areas where disorder is 
rife.57 

• Almost three quarters of persistent offenders 
start offending between the ages of 13 and 
15.58

• More than half of the 64,000 Penalty Notices 
for Disorder (ASBOs) issued during 2005 for 
serious antisocial behaviour were given to 
young people between the ages of 16 and 
24; 87% of these notices were for causing 
harassment, alarm or distress, or for being 
drunk and disorderly.59

• Over two thirds of 11 to 16 year olds 
surveyed by 4Children believe that young 
people in their locality are more likely to 
cause disruption when bored.1 

• Complaints about teenagers hanging around 
rose by 60% between 1992 and 2006.60

Providing alternative activities for young 
people can help address these problems. For 
instance, the Metropolitan Police estimates 
that between 1995 and 2003, Tower Hamlets 
Summer University, a charity that runs 
holiday programmes in this London borough, 
contributed to reducing juvenile nuisance by 
17%, drug offences by 25%, and overall youth 
crime by 8% over the summer holiday period. 

Out of school 
hours activities 
may help to 
compensate 
for a lack 
of parental 
involvement in a 
child’s learning.

* Iron deficiency anaemia affects nearly 25% of children classified as poor in the United States. A 1990 study of 400 12 to 14 year olds in London found that 14.5% 
suffered from anaemia.  

Providing 
activities for 
young people 
can help 
address crime 
and antisocial 
behaviour.
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Are they effective?
As we have seen, out of school hours 
programmes address a wide range of needs. 
For some of these needs, such as giving children 
a safe place to go and keeping them out of 
trouble, the type of activity offered is almost 
immaterial as long as young people enjoy it and 
are willing to attend. For others, such as improving 
academic performance, motivation and personal 
skills, the type of activity and the structure of 
the programme are more important. This report 
focuses on the latter type of provision.

How can we assess the effectiveness of 
different activities in meeting these needs? 
There is plenty of anecdotal evidence about 
positive outcomes, but systematic evaluation is 
lacking.

Evaluation

Donors need to be aware that statistical 
data about the results of out of school hours 
activities is limited. A number of factors make 
evaluation difficult:

• Out of school hours activities are usually 
voluntary, so participants may vary from 
session to session, making it harder to track 
their development.

• Teachers pressed for time may not be able 
to provide baseline information and assess 
the impact of activities.

• Every funding stream tends to have separate 
monitoring and evaluation requirements, 
creating time-consuming work for staff.

• It is difficult for schools or charities to 
evaluate the outcomes of activities against a 
control group.

• Ofsted carries out only limited evaluation 
of out of school hours activities when it 
inspects a school.

• Childcare provision is monitored by Ofsted 
in England and the Care Commission in 
Scotland, but many out of school hours 
programmes are not classified as childcare 
and registration is purely voluntary for 
provision for the over eights.

• Many charities do not have adequate 
resources for evaluation or good access to 
data about children.

Many of the outcomes of out of school hours 
activities are ‘soft’, such as improved self-
confidence, independence and motivation. 
Unlike academic attainment or attendance, 
they cannot be easily quantified, though that 
does not mean they are impossible to measure. 
Charities wishing to assess changes in social 
and emotional behaviour can use a number of 
tools, two of which are described in Box 4. 

NPC is currently developing a questionnaire to 
measure children’s well-being, and other 
resources that charities can use to demonstrate 
their results to donors and funders. Further details 
can be found on the NPC Tools website: www.
npctools.org.uk. Other useful information on 
evaluation techniques is provided by Charities 
Evaluation Services (CES) and Evaluation 
Support Scotland.

It is worth noting that most of the charities in 
this sector are relatively new and are still 
developing their approaches to monitoring and 
assessment. We can expect the quality of data 
to improve in future. 

There is scope for donors to contribute here 
by supporting the development of charities’ 
evaluation systems. They should bear in 
mind that evaluation on a small scale will not 
necessarily generate useful evidence. Where 
possible, the results of activities should be 
monitored over the long-term and assessed in 
the context of a school or community’s broader 
objectives. For example, how has a reading 
club contributed to a school’s overall literacy 
strategy and the attainment of its pupils? 

In the absence of robust evaluation, donors 
can look at basic indicators of quality such as 
staffing, programme content and attendance 
levels. As most out of school hours activities are 
voluntary, young people are not likely to turn up 
regularly unless they find the activities enjoyable 
and worthwhile. 

Box 4: Two tools for evaluation

The Child Behaviour Checklist (CBCL) was developed as a general 
instrument for assessing behavioural and emotional problems and 
competencies. It is often used to measure changes in a child’s behaviour 
over time or after treatment, and is regarded as an excellent tool for 
assessing behavioural problems in the general population.3

Goodman’s Strengths and Difficulties Questionnaire (SDQ) is a brief 
behavioural screening questionnaire that asks about 25 attributes, both 
positive and negative. These are divided into five scales: conduct problems, 
hyperactivity, emotional symptoms, peer problems and prosocial behaviour 
(ie, behaviour that is positive, helpful and intended to promote social 
acceptance and friendship).

Although the tools differ in scale—the SDQ has 25 items in total whereas the 
CBCL has 118 items on psychopathology alone— findings suggest that they 
are comparable: they are highly correlated with one another and are equally 
capable of discriminating between children drawn from high-risk and low-risk 
samples.22

Donors can 
look for basic 
indicators 
of quality 
such as staff, 
programme 
content and 
attendance 
levels.
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Existing research

In spite of the challenges involved in evaluation, 
a handful of research papers have provided 
compelling evidence of the positive impact 
of out of school hours activities, particularly 
in terms of ‘harder’ outcomes such as 
improvements in academic attainment and 
school attendance levels.

In 2001 the DfES (now the DCSF) published 
the results of a three-year longitudinal survey 
of the Study Support National Evaluation and 
Development Programme, which it set up with 
the Prince’s Trust in 1997. This reported on 
the impact of study support on the academic 
attainment, school attendance and attitudes 
to learning of over 8,000 students from the 
52 secondary schools in England, Wales 
and Scotland that had participated in the 
programme.41 

The evaluation found that:

• Pupils who took part in study support gained 
on average one more GCSE pass at grade 
C or higher than equally able pupils who did 
not participate.

• Study support improved attainment in maths 
and English by half a grade at GCSE.

• Curriculum-related study support and Easter 
revision programmes had a strong effect 
on GCSE results. Sport, artistic activities, 
drop-in sessions and other activities 
such as hobby clubs and peer education 
programmes also had an effect, though it 
was less marked.

• All students who participated in study 
support benefited. Students from minority 
ethnic communities and, to a lesser extent, 
those eligible for free school meals seemed 
to benefit most.

• Participation in subject-focused study 
support and drop-in provision in year 11 (age 
15–16) was strongly linked with improved 
patterns of attendance across all schools.

The evaluation also showed that all forms 
of study support had an indirect impact on 
motivation and self-esteem. Participating 

students had more positive attitudes to school 
than students who had started from a similar 
baseline but did not participate.41 

Subsequent research associated with particular 
out of school hours programmes has supported 
these findings (see Sections 3 and 4). Research 
from the United States, where the evidence base 
is more developed, has also highlighted their 
positive impact (see Box 5). 

A framework for analysing outcomes

In an ideal world, we would be able to 
catalogue the various outcomes of different 
types of out of school hours activity. In the real 
world, the limited data available makes this 
impossible. 

Moreover, the type of activity may be less 
important than the way a programme is 
structured and who leads it. The staff who 
administered the New Opportunities Fund 
programme described in Section 2 reflected 
that ‘The subject matter of the activity didn’t 
matter. What was more important was the 
skills the young people were learning via 
the activity.’67 The ability of the staff who run 
projects to engage with young people is also 
crucial.

NPC has created a simple framework that 
maps the results of different types of activity 
in terms of improvements to health, problem-
solving ability, behaviour, motivation, and so on 
(Table 1). Where outcomes are direct, they are 
denoted by a dark tick; where they are indirect 
(for example, the impact of sport on academic 
attainment), they are denoted by a pale tick. 

The table groups results in terms of their impact 
on children and on their families, schools and 
communities. It is by no means definitive, but 
offers donors a means of distinguishing 
between the various programmes they may 
wish to support. Further information about the 
results of different types of activities is given in 
Section 4.

The case for private funding
As we have seen, there is a clear need for out 
of school hours programmes, particularly for 
children from disadvantaged backgrounds who 
lack family support and would not otherwise 
have a safe place to go or positive things to do 
outside the school day. 

There is also a clear need for additional funding. 
Out of hours activities fall outside schools’ core 
remit. The government provides some funding 
for these activities, as we see in Section 2, 
but it is not intended to cover all costs. Private 
donations of time and money are vital to keep 
projects going.

Box 5: Evidence from the United States

Research in the United States has provided further evidence about the 
effectiveness of out of school hours activities. For example, one US 
academic study surveyed 599 6 to 10 year olds from disadvantaged 
backgrounds who took part in a structured after-school learning programme. 
The study controlled for differences in poverty, family employment and 
other factors between those who attended and peers who did not. It found 
that participants achieved significantly higher reading scores after a year. In 
addition, teachers observed improvements in their motivation.8 

Study support 
improved 
attainment in 
maths and 
English by half a 
grade at GCSE.
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Yet the lack of systematic evidence of the 
results of activities makes it difficult for donors 
to decide how and what to fund, and to assess 
the impact of their donations. If donors were 
to rely exclusively on hard data, they would 
probably restrict their funding to activities that 
focus on improving academic attainment and 
attendance. 

However, we would stress that the softer 
outcomes of out of school hours activities—
such as improvements in confidence, self-
esteem, communication skills and teamworking, 
or opportunities to develop new interests and 
make new friends—are equally valuable and 
deserving of support.
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Breakfast clubs    ✓   ✓   ✓   ✓   ✓   ✓   ✓

Homework clubs 

(a quiet place for homework 
and computer access)

  

  
✓

  

  ✓
 

  
✓

 

 
✓

  

  
✓

  

  
✓

  

  
✓

 

  
✓

 

  
✓

Curriculum-based study 
support 

(eg, booster or revision 
classes) 

  

  
✓

  

  
✓

 

  
✓

 

  
✓

  

  
✓

  

  
✓

  

  
✓

  

  
✓

  
✓ 

 

  
✓

Academic extension 
activities 

(eg, extra maths for gifted 
pupils)

  

  
✓

  

  
✓

  

  
✓

 

  
✓

  

  
✓

  

  ✓

 

  ✓
  

  
✓

 

  

  
✓

  

  
✓

  

  
✓

  

  
✓

 

  
✓

  

  
✓

Sport   ✓   ✓   ✓   ✓   ✓    ✓   ✓   ✓   ✓   ✓   ✓   ✓   ✓   ✓   ✓

Art   ✓   ✓   ✓   ✓    ✓   ✓   ✓   ✓   ✓   ✓   ✓   ✓   ✓   ✓   ✓

Drama   ✓   ✓   ✓   ✓   ✓   ✓   ✓   ✓   ✓   ✓   ✓   ✓   ✓   ✓   ✓

Music   ✓   ✓   ✓   ✓   ✓   ✓   ✓   ✓   ✓   ✓   ✓   ✓   ✓   ✓   ✓

Adventure / outdoor   ✓   ✓   ✓   ✓   ✓   ✓   ✓   ✓   ✓   ✓   ✓   ✓   ✓   ✓   ✓

University / careers access   ✓   ✓   ✓   ✓   ✓   ✓   ✓   ✓

Volunteering / community 
service

  ✓   ✓   ✓   ✓   ✓   ✓   ✓   ✓   ✓   ✓   ✓

School councils   ✓   ✓   ✓   ✓   ✓   ✓   ✓   ✓   ✓

POTENTIAL BENEFITS FOR:

TYPE OF CLUB

KEY: A dark tick ✓denotes direct outcomes, a pale tick ✓denotes indirect outcomes.

Table 1: Framework for evaluating out of school hours activities
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POTENTIAL BENEFITS FOR:

FAMILY SCHOOL COMMUNITY
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Breakfast clubs   ✓   ✓   ✓   ✓   ✓   ✓   ✓   ✓   ✓   ✓

Homework clubs 

(a quiet place for homework 
and computer access)

  

  
✓

  

  
✓

Curriculum-based study 
support 

(eg, booster or revision 
classes) 

  

  
✓

  

  
✓

  

 

  
✓

Academic extension 
activities 

(eg, extra maths for gifted 
pupils)

  

  
✓

  

  
✓

  

  ✓

  

  ✓
 

  
✓

  

  ✓
  

  
✓

  

  
✓

Sport   ✓   ✓   ✓   ✓   ✓   ✓   ✓   ✓   ✓

Art   ✓   ✓   ✓   ✓   ✓   ✓   ✓   ✓   ✓

Drama   ✓   ✓   ✓   ✓   ✓   ✓   ✓   ✓   ✓

Music   ✓   ✓   ✓   ✓   ✓   ✓   ✓   ✓   ✓

Adventure / outdoor   ✓   ✓   ✓   ✓   ✓

University / careers access   ✓   ✓   ✓   ✓   ✓

Volunteering / community 
service

  ✓   ✓   ✓   ✓   ✓   ✓   ✓

School councils   ✓   ✓   ✓   ✓   ✓

TYPE OF CLUB

After the bell I Why support out of school activities?
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A brief history of 
funding
For generations, schools have provided 
extra-curricular activities outside the 
school day. So why have they become 
a government priority and a focus for 
charitable activity in the past decade or so? 
And why is there now a need for private 
funding?

Donors seeking to support this sector in the 
most effective way need to understand how it 
has developed. Here, we consider how out of 
school hours provision has become a formal 
part of education policy over the past decade. 
We explore the opportunities that have been 
opened up and the developing role for charities 
in a sector previously dominated by schools. 
We also explain how out of school hours 
projects are funded and identify the gaps that 
donors can help to fill. 

This section is aimed at donors who are 
particularly interested in this sector and want 
to understand the funding landscape. Others 
may wish to move straight to the discussion of 
funding options in Section 3.

Setting the scene
Before the 1990s, the provision of out of school 
hours activities was largely left to the discretion 
of schools, local authorities and religious, 
community and voluntary organisations such 
as youth clubs, the Scout Association, the 
Girl Guides Association and the Duke of 
Edinburgh’s Award Scheme.

Though undoubtedly valuable, this provision 
tended to be seen as an added extra, ad hoc 
in its organisation and incidental in its benefits. 
Activities were usually staffed by unpaid 
teachers or community volunteers and attended 
by children who were already confident and 
motivated. 

In the past decade these activities have 
become a concern of central government. 
This has opened up new (but often temporary) 
funding streams and stimulated the growth of 
charitable activity and the development of a 
more professional approach to provision. Even 
so, this is still a relatively undeveloped sector 
and one that remains driven by schools and 
individuals.

The 1990s: a decade of change

The 1990s saw an important shift in attitudes 
to out of school hours schemes. Problems with 
pay and conditions in schools had plagued 
provision since the 1980s. Yet the need to 
provide activities for children outside the 
school day was growing thanks to the rise in 
the number of working mothers and single 
parents and the decline in the number of public 
playgrounds and playing fields.2 

Voluntary organisations began to push for 
government support for out of school hours 
provision. The charities outlined in Box 6 
championed the cause and helped secure its 
place on the policy agenda. The Prince’s Trust 
set up the Study Support National Evaluation 
and Development Programme in 1997 in 
association with the DfES. This provided 
important evidence of the impact of out of 
school hours learning on academic attainment, 
attitudes and attendance at secondary 
schools.41

Box 6: Leading charities in the 1990s2

EducationExtra (now part of ContinYou) was set up in 1992 to ensure that 
every child had access to out of school hours activities. By 1994 it had 
approximately 700 schools in its national network. In the late 1990s it ran the 
first publicly-funded homework and national summer literacy schemes.

The Community Education Development Centre or CEDC (now part 
of ContinYou) focused on promoting community development through 
education and encouraging parents, carers and children to learn together. 

Founded in 1976, the Prince’s Trust worked with schools and local 
authorities in the 1990s to develop effective study support centres. It 
produced the first code of practice for study support and managed a 
national evaluation programme tracking the progress of pupils in 11 partner 
authorities and 50 schools over the course of three years.

Kids’ Clubs Network (now 4Children) was established in the 1980s 
in response to rising demands for childcare from a growing number 
of working mothers. A leader in establishing quality frameworks and 
training programmes for after-school care, it also successfully lobbied for 
government investment (for instance, through the New Opportunities Fund 
Childcare Programme).21 

Since 1991 the Scottish Out of School Care Network (SOSCN) has 
been campaigning to improve the provision of play, care and learning for 
school-age children and young people in Scotland. It was one of the main 
organisations that lobbied for the Childcare Strategy, and it continues 
to support providers by offering a range of services including training, 
consultancy, guidance and quality assurance.

2



The same year also saw three other leading 
charities—Education Extra, the Community 
Education Development Centre (CEDC) 
and Kids’ Clubs Network—present a joint 
manifesto to government calling for a national 
development strategy for out of school hours 
learning. 

Whitehall was receptive to these advances. In 
1996 the Conservative government introduced the 
first publicly-funded homework schemes. A year 
later, the incoming Labour government brought a 
new focus on ‘Education, education, education’ 
and published a white paper, Excellence in 
Schools, declaring its commitment to making out 
of school hours activities accessible to all young 
people.2

This led to two key developments: the launch of 
the government’s flagship Playing for Success 
initiative in England, and the introduction of 
lottery and statutory funding for out of school 
hours activities. 

The government also looked at out of school 
hours learning as part of its National Strategy 
for Neighbourhood Renewal. A report published 
by its Social Exclusion Unit in 1998 analysed 
the problems facing deprived communities. In 
response, 18 Policy Action Teams (PATs) were 
set up to look at ways of narrowing the gap 
between outcomes in deprived neighbourhoods 
and other areas. These included: 

• A PAT run by the Department for Culture, 
Media and Sport (DCMS), that looked at the 
role of arts and sports in social renewal.

• The Schools Plus PAT, led by the 
Department for Education and Employment 
(DfEE), which was asked to identify the most 
cost-effective approaches to using schools 
as a focus for other community services and 
to reducing failure at school. 

The Schools Plus PAT made a number of 
recommendations that focused on extending 
services offered by schools and encouraging 
better links between schools and the 
community. These formed the basis for the 
extended schools agenda, which we discuss 
later in this section.2, 68, 69

Meanwhile, in 1999 the Scottish Executive 
(as the Scottish Government was then) began 
to provide funding for study support to every 
local authority north of the border. Its focus 
was initially on improving academic attainment, 
but it has subsequently been expanded to 
support a broader range of activities designed 
to help young people to develop their skills and 
confidence, including summer study.70

Playing for Success

The government’s Playing for Success 
scheme, launched in 1997, remains one of the 
best models for effective out of school hours 
provision.
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Playing for Success is a national initiative that 
uses the appeal of sports clubs to encourage 
children and young people to participate in 
additional learning activities. Using professional 
sports grounds as their venues, Playing for 
Success centres are part-funded by the DCSF 
and run by experienced teachers to provide 
extra support in literacy, numeracy and IT for 
underachieving pupils from local schools. 

The pupils, drawn from Years 6 to 9 (ie, 
between the ages of 10 and 14), are invited to 
attend the centre after-school once a week for 
a total of 20 hours (or one term). The capacity 
of centres varies considerably, but an average 
centre caters for around 350 pupils a year. At 
the time of writing, 151 clubs have committed 
to running a Playing for Success centre, and 
130 centres are up and running.71 

Four successive evaluations by the National 
Foundation for Education Research (NFER) 
demonstrated that the Playing for Success 
programme has a significant impact on pupils’ 
educational achievement and attitudes to 
learning, despite the relatively short period of 
participation. On average, primary school pupils 
improved their numeracy scores by about 17 
months and secondary school pupils by about 
24 months over the 20-hour programme. There 
was also evidence of significant improvement 
in pupils’ attitudes compared with the control 
group, with the greatest overall change taking 
place in their independent study skills. 

A new study on the longer-term benefits 
revealed a more mixed picture, however. Lower-
attaining pupils made greater overall progress 
than others, while all participants made 
progress at GCSE, and in maths in particular. 
However, progress in English was slower in 
the short-term. The most effective centres 
continued to work with pupils and their schools 
once they returned to the classroom.72-74

New Opportunities Fund and 
statutory funding 

From the late 1990s, large-scale funding 
dedicated to out of school hours learning 
became available for the first time. Notably, 
provision became one of the three priorities for 
funding from the National Lottery, distributed via 
the New Opportunities Fund (NOF).

From April 1999, the NOF began to distribute 
the following funds:

• £180m for term-time out of school hours 
learning across the UK (1999–2003); and

• £25m for summer schools.2

This funding was intended to provide three and 
five year project grants to enable innovative 
out of school learning opportunities to be 
established in more than half of all secondary 
schools, a third of all primary schools and nearly  
half of all special schools. Half the funding was 

In Playing 
for Success, 
primary school 
pupils improved 
their numeracy 
scores by 17 
months and 
secondary 
school pupils by 
24 months over 
the 20-hour 
programme.

In the late 
1990s large-
scale 
funding became 
available for the 
first time.
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set aside for the most disadvantaged schools 
throughout the UK, and a number of local 
education authorities also received grants. Up 
to 1,300 grants were awarded over the course 
of the programme, the largest worth £5m and 
the smallest less than £5,000.

In 2000 the government made £20m available 
to local education authorities through the 
Standards Fund to support the development of 
out of school hours activities. This was followed 
by a further £60m in April 2001. The Excellence 
Fund for Scotland also made £10m available.2

The NOF programme had a fundamental impact 
on the sector’s development. In order to access 
funding, schools and local authorities had to 
start thinking more strategically about provision. 
Attitudes changed as out of school hours 
activities began to be seen as a vital part of a 
school’s remit. Moreover, schools were able to 
pay teachers for activities they had previously 
provided free of charge, thus creating a new 
market for out of school hours provision. 

However, many schools and local authorities 
have struggled to find alternative sources of 
funding since the NOF grants came to an end. 
Although the programme helped to boost the 
value placed on out of school hours activities, 
its grants were not designed to ensure that 
these activities were established on a secure 
footing. The evaluation of the NOF term-
time schemes noted that it was doubtful that 
many of the projects it had supported could 
be sustained unless large-scale funding was 
earmarked by central government and regional 
assemblies. ‘Any expectation that schools 
and authorities alone will be able to continue 
the level of activity that existed under the 
auspices of The [New Opportunities] Fund is 
misguided.’75 

Drawing on its experience, the NOF provided 
guidance on sustainability and good practice in 
a number of review reports.40, 67  By the end of 
the programme, additional government funding 
had become available for out of school hours 
activities and extended services. But even so, 
many schools and charities have still struggled 
to find enough money.

The situation today
Out of school hours provision has remained a 
government priority, most noticeably through the 
extended schools agenda in England and the 
development of integrated community schools 
in Scotland. A range of other initiatives have also 
stressed its importance, among them the Gilbert 
report, which made a range of recommendations 
about personalising learning, and the Learning 
outside the classroom manifesto, both published 
in 2006.76, 77

However, funding is extremely fragmented. 
There are very few funding streams earmarked 
specifically for out of school hours provision, 
although a bewildering array of grant-makers 
may consider supporting projects that meet 
particular objectives. For a school or charity, 
simply working out what funding it is eligible to 
receive calls for a substantial investment of time. 

All too often the full costs of provision are not 
recovered. Many schools and charities still 
depend on the goodwill of staff and volunteers 
to put in extra hours for no additional pay. This 
sort of informal approach is sustainable only as 
long as staff are willing to cooperate. Indeed, 
extra-curricular activities have been the subject 
of teachers’ pay disputes. The ad hoc nature 
of many out of school hours programmes also 
makes them vulnerable to being sidelined in the 
face of competing demands for school resources. 

The information that follows is intended to give 
donors an impression of the overall funding 
landscape rather than a detailed guide to 
available grants. We do not cover specific 
funding streams for programmes in Wales and 
Northern Ireland, but our analysis of the role for 
private donors applies to all four regions of the 
UK. 

Statutory funding in England

The Department for Children, Schools and 
Families (DCSF) is committed to ensuring that 
all children have access to a varied menu of out 
of hours activities no matter which schools they 
attend. This commitment has been supported 
by the new funding streams outlined later in 
this section (see Figure 2). However, donors 
should be aware that statutory funding is 
usually intended to support schools and other 
organisations in setting up programmes and 
not to fund them fully for an indefinite period 
of time. This is the reverse of what happens 
in most other sectors, where charities aim to 
secure government funding once they have 
demonstrated their success, and it makes the 
exit process for donors more complicated.

There is a tension between policies that 
broaden the concept of education, such as 
the extended schools agenda, and policies 
designed to raise attainment at any cost. 
Statutory funding is not ring-fenced for out of 
school hours provision so, although it has a 
demonstrable effect on academic performance, 
the priority it is given depends on the priorities 
of individual schools.

Many schools 
and charities 
still rely on staff 
to put in extra 
hours for no 
pay.
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Statutory funding for out of school hours 
programmes in England can be grouped into 
four categories: 

• core school funding;

• funding for the development of extended 
schools;

• contracts with charities; and

• other statutory funds.

Core school funding 

Every state-maintained school in England 
receives core funding from the government, for 
instance, through the School Standards Grant.* 
In 2007/2008, £150m is being made available 
via the School Standards Grant (an increase of 
£50m on the previous year).16 This works out at 
an average of £6,667 per school, or just under 
£20 per pupil.† 

In theory, out of school hours activities could 
be funded from the School  Standards Grant. 
However, since responsibility for school budgets 

is devolved to the schools themselves, it is 
left to individual school management teams to 
decide how this core funding is spent. None 
of it is ring-fenced for out of school hours 
provision, so these activities can easily be 
crowded out by competing claims such as 
salaries for additional teaching assistants, extra 
literacy or numeracy support, or investments in 
new IT resources. 

As a result, most schools need to find additional 
sources of funding for out of school hours 
activities. This is no easy task. NPC found that 
some schools and charities asked parents 
to pay a fee for their children’s activities. This 
ranged from 50p for a breakfast club to £6.50 
for an after-school club run by the charity 
Schoolfriend etc.‡ However, fees were rarely 
high enough to cover all the costs of provision. 

Figure 2: DCSF funding for extended services and study support 16

LOCAL AUTHORITIES

£238m between 150 local authorities in England (an average of 
£1.59m each although distribution is weighted)

Local authorities usually retain some of this money for coordination 
and distribute the rest to schools    

DEPARTMENT for CHILDREN, SCHOOLS AND FAMILIES

2007/2008

SCHOOLS

22,500 state-maintained schools in England

Standards Fund: 
Revenue

£97.65m

General Sure Start 
Grant: Revenue

£68.75m

General Sure Start 
Grant: Capital

£71.60m

School Standards 
Grant

£150m

CHARITIES

ContinYou

University of the First 
Age (UFA)

4Children

Children ’s University

OTHER 
ORGANISATIONS

Quality in Study 
Support ( QiSS)

TDA Development

All too often the 
full costs of 
provision are not 
recovered.

*Other core funding comes from the Dedicated Schools Grant or, in the cases of academies, the General Annual Grant.
†There were approximately 22,500 state-maintained primary and secondary schools in England in 2006, with a total of 7.6 million pupils.78

‡Eligible parents can reclaim up to 80% of these fees through Working Tax Credits (see Box 13 in Section 4), but the bureaucracy involved in claiming them can be 
daunting.
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Extended schools 

Since 2002, the government has provided 
funding to support the development of 
extended schools in England: schools that 
‘provide a range of services and activities, 
often beyond the school day, to help meet the 
needs of children, their families and the wider 
community’.25 

Extended schools are expected to provide 
out of hours learning programmes along with 
other services that are beyond the scope of 
this report. The DCSF defines the core offer of 
extended schools as:

• A varied menu of activities and childcare. 
In primary schools, this means access 
to activities and childcare from 8am to 
6pm, five days a week, 48 weeks a year. 
In secondary schools, it means access to 
activities and a safe place to be from 8am 
to 6pm during term-time and more flexibly 
during the holidays. The menu of activities 
may include play, academic activities and 
study support, arts, creative pursuits and 
sport.

• Community access. Extended schools are 
expected to open up their IT, sports and 
arts facilities to the local community outside 
normal school hours, and to offer adult 
learning.

• Swift and easy access to specialist 
services. Extended schools should work 
closely with other statutory and voluntary 
organisations to identify children and young 
people with behavioural, emotional and 
health needs or other difficulties, and provide 
specialist support for them. 
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Figure 3: Extended services and activities provided on school premises

The 
government’s 
objective is 
for all schools 
in England 
to provide 
access to 
the core offer 
of extended 
services by 
2010.

Source: Chamberlain, T., Lewis, K., Teeman, D. and Kendall, L. (2006) What is happening on extended schools? Annual survey of trends in education 2006. National 
Foundation for Educational Research.32
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• Parenting support. Extended schools 
should also offer access to local and national 
information on parenting support services, 
family learning opportunities, and manual-
based programmes of parenting support.79

The government’s objective is for all schools 
to provide access to these services by 2010, 
either on site or through partnerships with other 
schools and local agencies. In the meantime, it 
would like half of all primary schools and a third 
of secondary schools to be extended schools 
by September 2008. By September 2007, 
there were over 7,000 extended schools in 
England, representing almost a third of all state-
maintained schools.18, 24, 78, 80 

A survey of 1,525 schools in 2006 indicated 
that extended services are more likely to be 
provided in schools that are in particular need 
of support: for instance, breakfast clubs are 
often offered in schools where many of the 
pupils qualify for free school meals. The survey 
showed that the most popular extended 
services provided on school premises were 
after-school clubs, community activities using 
school facilities and breakfast clubs (Figure 3).32 

In total, the government has committed £840m 
between 2003 and 2008 to support the 
national roll-out of extended services, including 
the Full Service Extended Schools Initiative 
described in Box 7.18 Funding is allocated 
to local authorities on an annual basis and 
amounts have increased year on year, as shown 
in Table 2. Grants have been made to all 150 
local authorities in England, although individual 
allocations vary and not all areas received 
money in the first two years.
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The benefits 
outweighed 
the costs of 
the Full Service 
Extended 
Schools 
Initiative.

These variations in the allocation of funding 
make it difficult to estimate the amount of 
money each school and pupil receives each 
year for extended services. However, if we 
took the average annual amount (£168m) 
and divided it by the number of primary and 
secondary state-maintained schools in England, 
we would arrive at an average of £7,600 per 
school per year, or approximately £22 per pupil 
per year. This is barely enough to cover the cost 
of a part-time extended schools coordinator. 78 

In practice, the amount of funding received by 
schools is often lower, as extended schools 
funding is channelled through local authorities, 
which typically need to use some of it to cover 
the costs of central coordination. For instance, 
in a House of Commons debate in May 2007, 
the Minister for Schools noted that the London 
borough of Westminster retained £111,000 of 
the £545,000 it received for the development 
of extended schools in the previous financial 
year.81  

In the same debate, Karen Buck MP 
commented, ‘Some thousand-pupil 
secondaries with very high levels of deprivation 
have received a derisory £6,000 for the whole 
year to provide extended school services.’ She 
called for the Minister for Schools to ‘investigate 
the way in which local authorities top-slice the 

Government grant for extended schools’ and to 
re-examine the funding of extended schools in 
deprived areas that cannot sustain a charging 
policy.81

The methods that local authorities use to 
distribute money to schools vary: some spread 
funding fairly evenly between schools while 
others encourage schools to submit detailed 
bids for funding (although this is not an 
approach recommended by the DCSF). In many 
cases, a local authority works with clusters of 
schools that share the coordination of extended 
services and relationships with external 
agencies such as charities. 

The £840m that the government has committed 
to extended services also covers contracts with 
organisations that support the development 
of extended services in schools and local 
authorities. The size of these contracts is not 
disclosed. The organisations are: ContinYou, 
a national education charity which runs The 
Extended Schools Support Service (TESSS); 
The Training and Development Agency’s 
Development division (TDA-D); and the charity 
4Children, which focuses on developing 
the childcare element of extended services, 
targets schools and voluntary organisations 
in rural areas and encourages the inclusion of 
vulnerable children.

Box 7: The Full Service Extended Schools Initiative 

Launched in 2003, the Full Service Extended Schools (FSES) Initiative aimed to support the 
development of one or more schools with a full range of extended services in every local 
authority area. The DfES (now the DCSF) provided substantial funding for local FSES projects, 
which mostly served disadvantaged areas. The initiative started with 60 local authorities and 
grew over the next three years to support about 138 schools. In some cases extended services 
were offered across a small cluster of schools rather than on a single site. A further ten schools 
were supported by funding from the DCSF’s London Challenge programme.17, 18 

Evaluation of this initiative showed that its costs and benefits were both high, but that the 
benefits tended to outweigh the costs. Those schools experiencing the greatest difficulties 
gained the most benefit in terms of pupils’ attainment. FSESs also had a positive impact 
on school performance, pupils’ engagement with learning, family stability and community 
relations.17 Between 2005 and 2006, pupils at these schools improved their attainment at 
roughly twice the average rate: the number achieving five C grades or above at GCSE rose by 
just over 5 percentage points compared to the national average of 2.5 percentage points.24

The FSES evaluation also set out recommendations for the development of extended schools in 
other areas. It highlighted the value of developing a clear area strategy for coordinating services. 
Schools whose services were more coordinated benefited from greater involvement from 
external partners and more stable resources. More often, though, a school’s approach was 
determined by the senior management team’s priorities, its dynamism in building partnerships 
and its ability to raise funds. 

The report concluded by noting the importance of ‘a coherent and stable policy context at 
national level, and the development of strategic frameworks at local level’.17 

But, most 
schools need to 
find additional 
funding for their 
out of school 
hours activities.



Table 2: DCSF funding available to support extended services, 2003–2008 

    2003/2004 2004/2005 2005/2006 2006/2007 2007/2008

   Funding via local authorities for start-up of extended services in schools

Standards Fund: revenue £12.6m £23.8m £97.65m £97.65m £97.65m

General Sure Start Grant:  £2.5m £4m £8.9m £26.65m £68.75m
revenue*

General Sure Start Grant:  — — — £70m £71.60m
capital

Funding earmarked for schools† 

School Standards Grant — — — £100m £150m

TOTAL £15.1m £27.8m £106.55m £294.3m £388m
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In July 2007 the DCSF announced the 
investment of a further £1.3bn in the extended 
schools programme over the next three 
years. This equates to an annual average of 
£19,700 per school or £57 per pupil, although 
the amount to be allocated to individual local 
authorities has yet to be confirmed. Of this 
money, £1.1bn will be available to fund capital 
projects and running costs. A £265m subsidy 
has been earmarked to help children from 
disadvantaged families access out of school 
hours learning support, sport, music and 
drama. Pilot projects will be launched in 2008 
to offer these children at least two hours a 
week of free after-school activities, plus school 
holiday activities, by 2011.24, 82 

Yet the bottom line remains the same. Statutory 
funding is provided to support schools in 
developing and coordinating extended services. 
It is not intended to cover the full running costs 
of activities over the long-term.

Contracts with charities

The DCSF also has contracts with national 
charities that run programmes dedicated to 
supporting out of school hours study support 
(as opposed to extended services in general, as 
mentioned above). These charities are:

• ContinYou for its study support and 
physical activity programmes;

• the University of the First Age, a charity 
that is working with schools and local 
authorities in some areas to develop a 
curriculum for holiday programmes and 
extended services;

Source: DfES (2006) Planning and funding extended schools: A guide for schools, local authorities and their partner 
organisations.16

*Supports childcare and other activities, including integrated services for young children and their families.

†Not all of this will be used for extended services. In addition, the School Standards Grant and Dedicated Schools Grant 
have additional funding streams for ‘personalisation’, which can include extended services. Personalisation funding is 
weighted towards schools with high deprivation and low attainment levels.16

• the Children’s University Trust, which is 
developing study support centres across 
the country (particularly in deprived areas) 
to offer after-school, weekend and holiday 
provision; and

• Quality in Study Support (QiSS), part of 
Canterbury Christ Church University, which 
works with local authorities, school and 
other centres to provide quality development 
and quality assurance programmes for study 
support schemes and extended services.

We look at these charities in more detail in 
Section 4.

Other statutory funds

Other statutory funding streams support:

• Playing for Success centres;

• schools located in areas of particular 
deprivation; and

• particular types of activity.

The DCSF provides funding to local authorities 
specifically for Playing for Success. It has 
allocated  £14.95m to this programme 
for 2007/2008, a sum supplemented by 
contributions from host clubs, local authorities 
and the Football Foundation.74 

Schools in deprived areas may be able to draw 
on additional government funding. An example 
is the London Challenge programme, run by the 
DCSF since 2003 to provide intensive support 
for underperforming schools in the capital.

Support for 
out of school 
hours provision 
is patchy and 
quality varies 
widely. 
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learning projects. By adopting a collaborative 
approach, they aim to improve communication 
between teachers, parents, social services, 
police and other members of the local 
community, and to ensure that the most 
vulnerable and disadvantaged young people are 
referred to suitable programmes. 

By offering provision on the school site, they 
also overcome some of the transport problems 
for primary-age children and for young people 
in rural areas who cannot rely on regular bus 
services or on parents to drive them to and 
from school. 

Out of school hours activities

As well as funding these integrated community 
schools, the Scottish Government has 
provided funding for out of school hours 
learning since 1999. This initially came from 
the Excellence Fund but now comes from 
the National Priorities Action Fund, which has 
allocated £12m for the year 2007/2008.70 This 
money is not ring-fenced and each of the 32 
local authorities in Scotland decides how it 
should be allocated within its own area. The 
intention is that funding should be targeted at 
disadvantaged young people and those at risk 
of underachievement.

The Scottish Government allocates separate 
funding to local authorities for childcare as part 
of its Childcare Strategy. However, childcare is 
usually provided by organisations other than 
schools. 

Non-statutory funding across the UK

The government’s ambitious goals cannot 
be achieved through statutory funding alone: 
schools and charities are required to find 
other ways of sustaining out of school hours 
provision.

A number of grant-making trusts in the UK will 
consider financing charities—and in rare cases 
schools and local authorities—to provide out of 
school hours activities. 

As we have seen, the New Opportunities Fund 
(now part of the Big Lottery Fund) distributed 
over £200m in grants for out of school hours 
learning and summer schools between 1999 
and 2001.2 Since this funding came to an end, 
however, grant-making trusts have tended to be 
more selective about the types of out of school 
hours activity they will support. 

Grant-makers may be put off by the difficulty of 
evaluating these schemes and the lack of clarity 
over outcomes (as we saw in Section 1), as 
well as the challenge of sustaining out of school 
hours activities in the long-term. This may  
create a vicious circle: charities that struggle to 
attract grants will possess neither the money to 

In June 2007 the government announced 
additional funding for the period 2008–11: an 
extension of London Challenge (£80m) and two 
new schemes, Greater Manchester Challenge 
(£50m to target ten local authorities) and Black 
Country Challenge (£25m to target four areas of 
the West Midlands).83 

Some areas may also be eligible for funding 
from the Neighbourhood Renewal Fund, 
the Children’s Fund, the Learning and Skills 
Council and the European Union’s European 
Social Fund. These funding streams give vital 
support to schools in some of the country’s 
most deprived communities. However, schools 
cannot directly bid for money, and struggling 
schools in areas of less obvious disadvantage 
do not have access to comparable resources. 

In addition, there are funding streams for 
particular types of activity, although few of 
these are dedicated specifically to out of school 
hours work. For instance, the government is 
investing in improving sport and PE provision 
both within and outside school hours. In July 
2007 it announced that an extra £100m will 
be available to supplement the £633m already 
earmarked for this purpose over the next three 
years.84

The fragmented nature of statutory funding 
makes it difficult for schools to identify the 
funding streams they are eligible to access. It 
also means that support for out of school hours 
provision is patchy and quality varies widely 
from school to school and area to area. 

Statutory funding in Scotland

In Scotland, school funding follows a slightly 
different model. The Scottish Government 
gives an annual grant to local authorities, 
which decide how much to devolve to schools. 
Schools are then free to spend this money as 
they see fit, within certain guidelines.85 

Funding for the development of the integrated 
community schools approach and out of school 
hours programmes is also available from the 
National Priorities Action Fund.70

Integrated community schools

Family and community learning has long been 
a priority for local authorities in Scotland, and 
the concept of integrated community schools 
was introduced in the late 1990s. Over the 
period 2002–2007, the Scottish Government 
allocated a total of around £78m to support all 
2,755 state schools in Scotland to develop the 
integrated community school approach.75 

Rather like extended schools, integrated 
community schools provide out of school hours 
activities, drop-in centres during the school day 
and health improvement, family and community 

The 
government’s 
ambitious 
goals cannot 
be achieved 
through 
statutory 
funding alone: 
schools and 
charities must 
find additional 
ways to sustain 
provision.
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spend on evaluation nor the discipline of being 
required to evaluate their outcomes formally for 
a grant-maker.

A number of the charities that NPC visited had 
received start-up grants and had progressed 
to the middle phase of development, but were 
finding it hard to attract further support from 
grant-making trusts. As a result, they were 
putting more effort into diversifying their income 
streams. 

The Big Lottery Fund

A quasi-statutory grant-maker, the Big Lottery 
Fund does not have a specific funding stream 
for out of school hours projects. However, they 
may be eligible for a number of funding streams 
relating to family learning, children’s play, healthy 
families, investing in communities, the Young 
People’s Fund (in Wales) and the Awards for All 
programme.86 

Independent grant-makers

Few of the major foundations have funding 
streams specifically designated for out of school 
hours activities. However, some will consider 
supporting specific projects as part of their 
education programmes. 

The Esmée Fairbairn Foundation’s education 
programme focuses on new approaches to 
learning and hard-to-reach learners. It does 
not tend to fund individual out of school hours 
clubs or supplementary schools,* although 
it does make occasional grants to umbrella 
organisations that provide strategic national 
support, such as ContinYou’s National 
Resource Centre for Supplementary Education 
(Box 21).87, 88 It awarded £5.81m worth of 
education grants in 2006.89

The Paul Hamlyn Foundation will accept 
applications for projects that show ‘innovation 
and change’ relating to supplementary  
schooling or the tackling of school exclusion 
and truancy, as part of its Education and 
Learning Open Grants Scheme.90 Grants from 
the scheme totalled £1.45m in 2006/07, and 
new themes are expected to be added from 
2008.90, 91 

Other grant-makers that may support certain 
types of out of school hours provision include 
the Rank Foundation, the Lloyds TSB 
Foundation, the Dulverton Trust, John Lyon’s 
Charity, BBC Children in Need, the Football 
Foundation, the Scottish Community 
Foundation, the Robertson Trust, the Tudor 
Trust, Sir John Cass’s Foundation and the 
Garfield Weston Foundation.† 
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Specialist grant-makers

SHINE Trust, the Sutton Trust and the Jack 
Petchey Foundation are grant-makers that 
specialise in education and take a hands-on 
approach to their giving. They fund a mixture of 
their own projects and external charities, some 
of which focus on out of school hours learning. 

• SHINE Trust committed over £1.25m in 
grants in 2006/2007. 

• The Sutton Trust made £1.84m worth of 
project grants in 2006.14

• The Jack Petchey Foundation plans to give 
over £1m a year to out of school hours 
activities and has recently launched an 
academy.92

Livery companies

A number of livery companies will support
charities providing out of school hours activities
They include the Mercers’ Company, the
Drapers’ Company, the Glass Sellers’ Company
and the Haberdashers’ Company.

Voluntary donations

Since limited funds are available from
government and grant-making trusts, schools
and charities may need to develop their own
capacity to fundraise from corporates and
individuals in order to make their activities
sustainable.

NPC found that the approach to voluntary
donations varies widely. Some schools, charities
and local authorities have been successful 
in attracting private funding, particularly those in
areas of obvious disadvantage and in close
proximity to  wealthy communities or
businesses that run community relations
programmes.

One example is Tower Hamlets, situated
between the City of London and Canary Wharf 
and one of the most deprived boroughs in the
country. Since 1991 its local authority has
developed a sophisticated out of school hours

*Supplementary schools, also known as complementary, community mother tongue or Saturday schools, offer out of school hours education predominantly for young 
people from minority ethnic backgrounds. See Section 4 for further details.
†Some of these organisations restrict their grant-making to particular regions or types of activity.
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strategy, and several local schools and charities
have received financial donations and support
in kind from nearby businesses. George Green’s
School on the Isle of Dogs is sponsored by
Morgan Stanley, for instance, and Oaklands
School in Bethnal Green is in a partnership with
Lehman Brothers. Local charity Tower Hamlets
Summer University also receives support from
a number of big City firms.

However, most schools and charities have lower
profiles and find it difficult to attract voluntary
donations other than at a local level through
personal, business or community connections.
Opportunities for small schools and local
authorities in remote areas are particularly
limited. Other areas that suffer from lack of
funding include those where local industry has
collapsed, where there are few large-scale
businesses, and where pockets of disadvantage
are hidden by more affluent areas in local
authority statistics.

The relatively low profile of the charities in this
sector may also hinder their ability to bring in
voluntary donations: many are fairly new and
lack the resources to run marketing and
fundraising campaigns to raise their profile.
Schools often lack expertise in fundraising and
may need to invest a considerable amount of
time to raise even a small sum.

The limited data on results and the lack of
centralised information about the distribution of
out of school hours projects can also be a
deterrent. Funders worry about duplicating
government or local authority grants.

What does this mean for
donors?
The way that the sector has developed has a 
number of implications for donors. On the whole, 
out of school hours activities are still organised at 
the level of a school or group of schools. Provision
often relies on the commitment and competence 
of a few individuals, and does not always 
correspond to the areas of greatest need. It is 
no longer realistic to ask teachers to manage 
activities without pay or to assume they will have 
the time to spare. The government initiatives and
NOF grants outlined above have raised 
expectations, but adequate funding is often 
lacking.

New funding streams have triggered
the development of charities to run out
of school hours projects, but these
young charities are only just beginning to
diversify their income streams. Still highly
reliant on start-up grants, some may face
difficulties in fundraising once this money
comes to an end.

Donors can play an important role by
funding schools and charities to run out
of school hours programmes. As we have
seen, the paucity of information about
existing provision and the undeveloped
evidence base make it difficult to map
areas of need and prioritise projects to
support, so donors’ choices are likely to
depend on their particular interests or
affiliation with a particular area.

The history of out of school hours
provision has other implications that
donors should consider when deciding
what to fund. Because a formal
professional approach to provision has
started to emerge only recently, many
areas lack a tradition of partnership
between schools and charities or other
external agencies. Schools may know
little about what these agencies can offer
and may be nervous about the risks of
letting outsiders in. However, as the FSES
evaluation suggested, partnerships can
be crucial to establishing out of school
hours schemes on a sustainable footing.

If more schools are to open up to working 
in partnership with outside organisations, 
a cultural change will be needed. Quality 
assurance programmes may help to reassure 
schools about the standards of service that 
external agencies are offering. Schools also 
need to act as brokers and fundraisers if 
they are to find adequate resources for out of 
school hours programmes—a task requiring 
very different skills from teaching. Training and 
guidance from experienced umbrella
charities can help them develop this
capacity and promote a more strategic
and collaborative approach, as we see
later in Section 4.

Building and coordinating partnerships with 
external agencies is very time-consuming, and 
few school staff or governors will have sufficient 
time to invest in this. In the next section we
explore how donors can support effective
coordination and describe the various 
approaches they can take to funding out of 
school hours activities.
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The government is committed to promoting 
out of school hours activities and to helping 
schools bring in the external resources 
they need to sustain provision. Yet finding 
these resources is no easy task, particularly 
for struggling schools. By actively 
offering support, donors can make a vital 
contribution. But how should they go about 
funding out of school hours schemes? 
And what are the different ways of making 
donations to the education sector?

A menu of options
Donors can support out of school hours 
activities by funding:

• a school or group of schools; 

• a local authority;

• a specialist grant-maker (eg, SHINE Trust or 
the Sutton Trust) or another intermediary;* or

• a charity.

These options are illustrated in simplified form 
in Figure 4. Donors should bear in mind that 
some charities run activities directly for the 
school; or on the school site. Others operate 
independently, either providing professional 
services for schools or other charities, or 
running activities on separate premises. 

Each of these options has its benefits. 
However, not all the funding mechanisms are 
equally tried and tested, particularly when 
it comes to supporting schools directly. It is 
also difficult to map the financial requirements 
of individual schools and the funding they 
can access. Unless a donor wishes to focus 
on a particular area and take a hands-on 
approach to researching local needs, it may 
be more appropriate to provide funding via an 
intermediary, be it a local authority, a specialist 
grant-maker or a charity.

The area-focused approach, working with 
schools and local authorities, also requires a 
larger financial commitment from the donor. 
While it represents a good use of money for 
donors with hundreds of thousands or millions 
of pounds to spend, NPC would advise donors 
with a smaller sum to give to consider funding a 
portfolio of charities.

Donors also need to consider whether they 
are happy to support state institutions such 
as schools or local authorities. If they believe 

that the state should take more responsibility 
for funding out of school hours provision, they 
may prefer to consider a charity that lobbies 
the government for more funding, such as 
4Children. Yet donors should be aware that out 
of school hours activities often help to capitalise 
on resources provided by the state, making 
full use of school buildings and facilities to 
enrich and extend young people’s educational 
development.

The lack of information on provision in terms 
of geography, cost (because staff time and 
resources are often donated rather than paid 
for) and outcomes makes it difficult to identify 
the areas of greatest need and the most 
effective ways of supporting them. Donors will 
need to be guided by personal preference and 
by the amount of time and money they are 
willing to invest. The decision tree in Figure 5 is 
designed to help donors think about the type of 
approach that would suit them best.

Supporting schools directly
Donors who have an interest in a particular 
locality and are prepared to take a very 
active approach to their giving may like to 
consider supporting a school or cluster 
of schools directly. The benefits may well 
extend beyond the individual school. At the 
heart of the extended schools and integrated 
community schools approach is the idea that 
schools should work in partnership with other 
organisations. So a school might, for instance, 
contract a local theatre company to run an 
after-school drama club or work with its local 
authority to set up a Saturday morning scheme 
for gifted and talented children from a range of 
local schools.

Some state schools have set up trusts to 
increase their eligibility to receive external 
funding for extended services or out of school 
hours programmes. Others apply for funding 
through their parent–teacher associations 
(PTAs), or set up trading companies to generate 
income. At Oakfield College, the 14–19 section 
of Trinity School in Newcastle-on-Tyne (a special 
school catering for boys with emotional and 
behavioural difficulties), a working farm and 
market garden help fund out of school hours 
activities as well as developing pupils’ skills.93, 94 

NPC would advise donors who are considering 
making donations directly to schools to take 
professional tax and legal advice.

*In some cases, a grant-maker may match or supplement a grant to a school or charity from another source (such as another grant-maker or central or local 
government).
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Figure 4: Approaches to funding
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Figure 5: Deciding what to fund

*National umbrella charities such as ContinYou and 4Children may also develop more specialist programmes working with schools, local authorities and voluntary 
organisations at a local level.
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341 schools, 78 Playing for Success centres 
and 31 other centres (including youth projects, 
community organisations and public libraries). 
In addition, 51 schools or clusters have gained 
Quality in Extended Schools recognition from 
QiSS.23 

Donors should bear in mind that although 
accreditation by QiSS may make schools 
less risky to fund, accredited schools are not 
necessarily those most in need of support, and  
are mainly confined to urban areas. We cover 
QiSS in more detail in Section 4 (Box 22), along 
with other quality assurance schemes. Ways in 
which donors can support schools—and also 
charities and other organisations—to develop 
their evaluation techniques are outlined in Box 8.

Corporate donors in particular may like to 
consider working with a school or group of 
schools. Morgan Stanley has ‘adopted’ George 
Green’s School, a secondary school on the Isle 
of Dogs in London that has been accredited as 
an advanced extended school by QiSS. The 
firm extends its support in a variety of ways, 
including funding a breakfast club that feeds 
some 200 pupils a day, sending employees 
to act as reading partners, and funding artists 
in residence and theatre trips. An employee 
sits on the board of governors, and others are 
tasked with managing the firm’s relationship 
with the school.95 

Supporting a group of schools

Funding not one but a group of schools may be 
an effective approach for donors with hundreds 
of thousands or millions of pounds to spend. 
Government initiatives such as the Behaviour 
Improvement Programme, the School Sport 
Partnership and the extended schools agenda 
already encourage schools to work in clusters.* 
Provided a cluster is well managed, it can 
promote a more systematic approach to 
provision. The cluster approach encourages 
a school to pool its resources and work with 
other schools, with charities, youth clubs and 
other external agencies, and with the local 
community, rather than acting purely in its own 
interests. It should also help reduce the burden 
on individual schools.

Funding a programme of activities

Donors who have an interest in a particular 
type of activity such as drama or dance could 
choose to fund a related programme in a school 
or group of schools. 

One social enterprise, Cantilever Partnership, 
has been funded by organisations including the 
charity Absolute Return for Kids (see Section 4), 
local authorities and schools themselves to set 
up out of school hours programmes. Cantilever 
puts together a a bespoke fully-costed 
programme to meet a particular school’s needs. 
It may, for instance: arrange for a theatre 
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*Every school is involved in a School Sport Partnership which can be used to offer a range of sports activities across a cluster of schools.

Choosing a school to support

Donors need to be sure that any school they 
fund will use the money effectively. In most 
schools, a member of the senior management 
team will be charged with responsibility for 
coordinating out of school hours programmes 
or extended services, often with the support 
of a junior colleague. This person will probably 
be the best first point of contact for a 
prospective donor. If a school does not have a 
senior manager in this role, it may not be fully 
committed to out of school hours provision. 

Donors will need to have in-depth discussions 
with a school about its own needs and those 
of the local community, and how it would 
propose to use any external funding. This is 
the approach taken by the Jack Petchey 
Foundation, which requires a school to provide 
matched funding of approximately 30–35% as 
a guarantee of its commitment to out of school 
hours programmes.92 

Little independent information is available 
to help donors assess quality standards in 
particular schools. Local authorities may be 
able to provide a useful perspective on schools 
in their area. Ofsted reports offer a picture of 
overall school performance, but tend not to 
cover out of school hours provision in detail.

A better guide may be the Quality in Study 
Support (QiSS) recognition scheme run by 
Canterbury Christ Church University. QiSS 
offers a package of training and support for 
schools, Playing for Success centres and other 
providers of out of school hours activities. 
Accreditation has so far been extended to 

Donors need 
to be sure that 
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Box 8: Supporting measurement 

Donors who are interested in providing broad-ranging support for out of 
school hours provision may like to consider funding schools and charities to 
develop more sophisticated evaluation systems as one element of their grant. A 
donor could, for instance:

• Fund an organisation to take part in QiSS’s quality development programme 
(as the Jack Petchey Foundation has done).

• Fund a charity’s staff to take part in evaluation training programmes (like 
those run by Charities Evaluation Services and Evaluation Support Scotland). 

• Fund a member of a charity’s staff to take responsibility for embedding 
evaluation into its processes (as a number of grant-makers do). 

• Commission research by independent organisations such as the NFER (as 
the Sutton Trust has done). 

Helping a charity to demonstrate its results can in turn enable it to attract 
additional funding from grant-makers and government. Evaluation is most 
useful when it takes a strategic long-term view, assessing the links between 
an out of school hours programme and related initiatives, and looking at 
how benefits accrue over time. Donors should also look for evidence that 
the resulting data is used to inform the development of programmes through 
successive cycles of planning, monitoring and implementation.



33

Coordinators can play a crucial role in 
establishing partnerships that bring much-
needed resources into schools in the form of 
volunteers, expertise, financial donations and 
donations in kind. Such partnerships can enable 
pupils to meet members of the community who 
may open their eyes to career opportunities or 
further education options. Young people seem 
to appreciate this kind of external involvement: 
71% of respondents in one survey said they 
would welcome more contact with adults other 
than teachers or family members.45 

Study support or extended services 
coordinators are already employed by some 
local authorities and clusters of schools. In 
areas without this provision, donors could 
fund a coordinator who works part-time in a 
single school or across a cluster of schools. 
Depending on the local strategy for extended 
services, they may be able to split the cost with 
the local authority, which could also broker the 
relationship with schools on their behalf.

Donors interested in this approach would need 
to decide whether to confine their giving to out 
of school hours programmes or to support the 
wider range of extended services. They would 
also need to ensure they were not duplicating 
the work of existing local authority coordinators. 

Two intermediaries that support the role of the 
coordinator are:

• The Jack Petchey Foundation, a grant-
making foundation that funds out of hours 
programmes in schools via local authorities 
(see Box 9). It part-funds a partnership 
coordinator whose job it is to manage 
programmes at borough level and monitor 
activities at individual schools to ensure that 
funding is used effectively. 

• Cantilever Partnership, which has 
recruited and managed extended schools 
coordinators for a DCSF pilot programme 
and for ARK. The cost of funding a 
coordinator depends on the area and on the 
experience and skills required.* 

Many schools coordinate out of school hours 
activities as part of their extended services. A 
deputy headteacher or assistant deputy head 
may act as the extended services manager, with 
a more junior member of staff (perhaps funded 
by a donor) handling day-to-day coordination.† 
Donors are therefore not required to bear 
the full cost of coordination. The amount of 
time coordinators need to spend in schools 
may eventually decline as extended services 
coordination becomes embedded in school 
planning.93

Coordinators 
can play a 
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establishing 
partnerships 
that bring 
much needed 
resources into 
schools.

company to run a drama workshop once a 
week; commission a digital arts workshop to 
produce a school magazine; or set up a revision 
programme during the Easter holidays. 

Costs vary considerably depending on the 
nature of the activity, the distance providers 
have to travel and the availability of external 
funding (such as money from the European 
Social Fund or a local regeneration fund) to 
subsidise providers’ services. Cantilever 
estimates that the average cost of a club for 20 
to 30 young people ranges from £25 to £45 per 
hour, including preparation, administration and 
travel costs. However, there can be economies 
of scale if the provider spends a full day at the 
school or is employed on a long-term contract.93

Because this approach requires a donor to 
work closely with Cantilever to agree tailored 
plans for individual schools, it may be better 
suited to a foundation or grant-maker than to 
an individual.

The Jack Petchey Foundation also funds 
activities in schools as one element of its out of 
hours programme, as we see below.

Funding a coordinator

The most effective way to ensure that out of 
hours schemes are embedded within a school’s 
overall strategy may be to fund a member of 
staff or professional from outside the school 
to act as a coordinator. Coordination can help 
to develop a more systematic and sustainable 
approach to provision, as reviews of the New 
Opportunities Fund out of school hours learning 
programmes and the FSES Initiative noted.17,67 
It can also demonstrate the value of out of 
school hours activities to senior management 
teams who might otherwise be reluctant to 
bestow precious funds on them.

So what effect does funding a coordinator 
have? Coordinators can: 

• Give schools the time and resources they 
need to develop a varied menu of out of 
hours activities. 

• Help them establish productive partnerships.

• Overcome any doubts or concerns about 
working with external agencies.

• Take on responsibility for fundraising, 
monitoring and evaluation, thus improving 
understanding of outcomes and building a 
valuable evidence base for future funding 
bids.

• Help drive cultural change.
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*Cantilever uses a local authority’s officer rates and evaluation scheme as a guide.

†Other schools may use teachers on secondment as coordinators or hire people from outside the school.
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Building partnerships and a stable base for 
provision is a slow process, so funding for 
coordinators needs to be sustained over the 
medium term.17 The Rank Foundation, a grant-
maker that invests in developing local people 
to run local projects, believes that a relationship 
takes at least two years to take root, so it tries 
to fund individuals for five years to ensure they 
leave a lasting legacy in their communities.96 

When funding a salaried post, donors need 
to think carefully about the duration of their 
donation and what will happen when it comes 
to an end. Will the post still be needed? If so, 
can alternative funding be found? 

It is difficult to evaluate the precise outcomes of 
funding coordinators. One approach would be 
to quantify:

• how much sponsorship (real and in kind) 
they attract;

• how many volunteer hours they coordinate;

• how much money they save schools by 
bringing in organisations with their own 
external funding; and

• how much time they save teaching staff.93

NPC has not found any evaluations that 
measure the benefits in this way. However, 
ample anecdotal evidence exists, such as 
the observation by the London borough of 
Barking and Dagenham that the appointment 
of coordinators as part of the Jack Petchey 
Foundation’s programme had a ‘marked 
impact on the range and quality of provision in 
schools’.97 

Box 9: The Jack Petchey Foundation

This foundation funds out of school hours programmes in London boroughs 
and Essex. For example, it has worked with Barking and Dagenham since 
2005 and in 2007/2008 its funding will be used to support:

• a partnership coordinator at borough level;

• school coordinators at 10 secondary schools; and

• over 150 different out of school hours programmes including African dance, 
performance poetry, drama and storytelling.

The borough estimates it will reach over 4,300 pupils in this way. The 
foundation invests approximately £10 for every pupil of secondary school age 
in the borough, excluding coordination costs.

The funding allows schools to buy in expertise from external instructors and 
to give their staff training opportunities and time for coordination. Schools 
have the flexibility to allocate money in response to their pupils’ particular 
needs. To share best practice across the network, school coordinators meet 
once a term. At borough level, a regular newsletter serves the same function. 

The total projected cost of the programme for 2007/2008 is £152,752, with 
65% of funding coming from the foundation and 35% matched-funding from 
the Standards Fund.10

According to the borough’s reports, a 15% 
increase in funding from the Jack Petchey 
Foundation between school year 2005/2006 
and 2006/2007 generated a 24% increase 
in the number of activity programmes, and 
a projected increase in the number of young 
people reached of 29%. The apparent 
disproportion between increase in funding and 
growth in activities and participants may reflect 
the impact of improved coordination. Monitoring 
also shows that schools have been developing 
more innovative programmes since they started 
receiving funding from the foundation.97 

Donors should be aware that funding a 
coordinator again calls for a hands-on approach 
to giving. Cantilever apart, there are few 
intermediaries that will manage the process 
of recruiting and funding a coordinator. The 
Jack Petchey Foundation is self-funding and 
requires local authorities to recruit coordinators 
themselves. 

Partnerships between state and 
independent schools

Another way that donors can help is by funding 
effective partnerships between state and 
independent schools. These partnerships have 
gained a higher profile since the Sutton Trust 
first proposed supporting them to the DfES 
(now the DCSF) in 1997, and co-funded the 
first projects the following year.98 They have 
also attracted more funding: in 2006/2007 the 
government made grants worth £3.4m available 
to independent/state school partnerships 
involving a minimum of one independent and 
three state-maintained schools, with a view to 
supporting 25 to 30 such clusters.99 

Donors can support partnerships between 
independent and state schools either by 
funding an intermediary or by funding individual 
partnerships on an ad hoc basis. Those 
choosing the first route may like to consider 
two specialist grant-makers: the Sutton 
Trust and SHINE Trust. Some charities, such 
as Greenhouse Schools Project (covered 
in Section 4), also use independent school 
facilities to provide activities for young people 
from disadvantaged backgrounds.

The Sutton Trust successfully lobbied 
government to invest in independent/state 
school partnerships a decade ago and 
continues to fund a number of partnerships.

SHINE Trust sponsors seven Serious Fun 
on Saturdays projects in which ten leading 
independent schools open up their resources 
to local state schools. In one project, St Paul’s 
School in Barnes and Latymer Upper School in 
west London offer their facilities on Saturday
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mornings during the spring term to 90 pupils 
from 17 local primary schools. Half the 
children have been identified as gifted and 
talented; the other half have been nominated 
by their schools as in need of a boost to 
help them achieve their potential. They take 
part in a variety of activities from music and 
drama to maths and IT. 

Other Serious Fun on Saturdays projects 
focus on curriculum extension activities for 
gifted children: in Manchester, Manchester 
Grammar School offers a maths programme, 
and Withington Girl’s School a science 
club. Another project at the City of London 
School for Girls works with gifted students 
from local state secondary schools and uses 
Brunel University materials to develop their 
critical thinking skills.100

Many of the larger independent schools 
also run community action programmes 
of their own.* At St Paul’s School, Barnes, 
for instance, up to half of the coordinator’s 
timetable is devoted to developing and 
managing community action projects, 
some of them run in conjunction with the 
London boroughs of Hammersmith and 
Fulham, and Richmond. Projects include 
mentoring, literacy and numeracy support 

in local primary schools and the hosting of the 
London Children’s Ballet summer course. The 
school also runs a community club and holiday 
programmes offering sport, arts and life-skills 
coaching for local young people, in partnership 
with the police and other agencies.101 

Increased government funding, coupled with 
the pressure that the Charities Act 2006 
has put on independent schools to justify 
their charitable status, may mean that these 
partnerships become more widespread. 
However, supporting partnerships directly 
without using an intermediary may require 
heavy involvement from the donor. Moreover, 
little information is available to inform donation 
decisions. 

Ofsted and the Independent Schools 
Inspectorate (ISI) may consider partnerships 
within their overall assessment of a school, but 
do not routinely evaluate them in detail.102, 103 
Partnerships included in the government’s 
independent/state school partnerships (ISSP) 
programme are audited as part of their funding 
conditions, but are not subject to routine formal 
inspection. Donors therefore need to assess 
the needs of schools and local communities for 
themselves and evaluate the effectiveness of 
programmes on a case-by-case basis.

After the bell I The scope for donors

*Further information about independent schools can be found on the Independent Schools Council (ISC) website: www.isc.co.uk.
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Box 10: Criteria for funding a local authority 

Donors considering supporting schools via a local authority need to think carefully about which 
area they want to support and how their donation will be administered.

Selecting a local authority to work with is not particularly easy. Children’s Services Advisers in 
the nine regional government offices in England should have an overview of regional needs. 
It is important to check that the local authority in question has a team that focuses on out of 
school hours activities, study support or extended services; this will be the responsibility of its 
department of children’s services, but structure and staffing arrangements vary widely. Local 
Children’s Centre managers may also be able to help identify local needs. 

Donors should ask the local authority a few key questions:

• How extensive is out of school hours provision in your area, and what is your track record?

• How is provision currently funded?

• What is the evidence of need (eg, measures of deprivation)?

• Do you have a strategic approach to out of school hours provision (eg, a study support 
development plan linked to a strategic children and young people’s plan), or a senior manager 
responsible for study support development? 

• How would private funding fit into this strategy, and would it support sustainability?

• Do you already have study support and/or extended services coordinators? 

• Do you provide out of school hours programmes for young people, such as a summer university, 
Playing for Success, or a gifted and talented project?

• How do you evaluate the impact of out of school hours programmes on pupils’ attainment, wider 
achievements, and families and communities?

• What do schools contribute?

Donors can also draw on examples of good practice. For instance, the Jack Petchey Foundation 
asks a local authority’s head of children’s services to write a letter of support before making a 
grant. This ensures that the programme is supported by the authority as a whole and not just one 
individual.

Supporting intermediaries
Some donors may not be comfortable funding 
schools directly. Using an intermediary allows 
them to rely on the expertise of organisations 
with experience of managing out of school 
hours programmes and detailed knowledge of 
local needs.

Here we focus on four types of intermediary: 
local authorities; education/business 
partnerships; school/arts partnerships; and 
specialist grant-makers. However, donors may 
be able to find other intermediaries that they 
can work with, such as headteacher groups, 
Children’s Trusts, local strategic partnerships, 
commercial and not-for-profit companies, and 
social enterprises that provide educational 
services (such as Cantilever Partnership).

Local authorities

There are 150 local authorities in England and 
32 in Scotland. For donors who wish to focus 
on a particular area and have upwards of 
£100,000 to give, talking to the local authority 
may be a good starting point. 

It should help them avoid duplicating existing 
provision and find schools that may lack a high 
profile but still be in need of support.  

Donors interested in this approach may find the 
suggested criteria in Box 10 useful.

The structure of local authorities varies, but 
most authorities in England will now have an 
extended schools team that includes a number 
of Extended Schools Remodelling Advisers 
(ESRAs). Some local authorities also have a 
separate study support team that works directly 
with schools, often coordinating extended 
services across a cluster of schools. In addition, 
some local authorities run their own quality 
assurance schemes to audit the standards of 
provision in their area.

In Scotland the situation is slightly different. 
Greater responsibility for education is devolved 
to local authorities. Their structure varies and 
the task of managing out of school hours 
programmes or integrated community schools 
may not be the responsibility of a designated 
staff member. We recommend that donors 
interested in working with a local authority in 
Scotland start by contacting the team that 
deals with education or with children and young 
people, who should be able to direct them to 
the best person to speak to. 

Donors using 
an intermediary 
can draw on 
its expertise 
at managing 
programmes 
and its 
knowledge of 
local needs.



Local authorities may also be able to act as a 
conduit for donations to schools if donors prefer 
not to fund schools directly. The Jack Petchey 
Foundation works with London boroughs 
to support out of school hours programmes 
in secondary schools. In order to qualify for 
funding, a borough must submit an annual 
proposal detailing how it will use the money. 
As part of this, each school must explain how 
its proposed programme addresses pupils’ 
needs and targets those who do not usually 
participate in out of hours provision. The 
foundation also requires regular updates and 
monitoring and evaluation reports that include 
quantitative and qualitative data on results. 

The benefits of having local authorities work 
closely with schools to coordinate a strategic, 
entrepreneurial approach to extended services 
have already been noted. Local partners and 
sponsors can play an important role in ensuring 
the sustainability of extended services, and 
local authorities may be best placed to broker 
these relationships. Without this support, 
the development of extended services often 
depends on the dynamism and fundraising 
ability of one or two individuals in a school.17 

Working with a local authority to develop an 
out of school hours strategy calls for heavy 
involvement from the donor. The local authority 
could manage the donation and distribute 
money to clusters of primary and secondary 
schools working in collaboration, perhaps with 
one school acting as the hub. However, the 
donor would need to set a limit on funding and 
specify clear criteria for its use. For this reason, 
such an approach may be best suited to a 
foundation or grant-making trust.

Another point to bear in mind is that the local 
authorities most in need of additional funding 
may not be those  with the strongest track 
records or most developed plans, and may well 
require more intensive support from the donor.

Education/business partnerships

Corporate donors interested in supporting out 
of school hours schemes in their area may 
like to speak to their local Education Business 
Partnership (EBP). EBPs act as brokers 
between schools and businesses and should 
have a good sense of local opportunities for 
corporate involvement in education, although 
standards do vary across the 126 EBPs in 
England, Wales and Northern Ireland. They are 
represented by the National Education Business 
Partnership Network (NEBPN).104 

In Scotland, the responsibility for promoting 
links between education and business lies 
with Determined to Succeed, the Scottish 
Government’s strategy for enterprise in 
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education. It is delivered nationally by a team 
within the Schools Directorate, and locally 
by teams in all 32 local authorities. There are 
currently more than 7,000 school/business 
partnerships in Scotland.70

Donors could also contact Business in the 
Community (BITC), a business-led charity with 
an education team that aims to build effective, 
sustainable partnerships between schools and
corporates in the UK. Its membership consists 
of over 750 companies, including 71 of the FTSE 
100 and 82% of the UK’s leading companies in 
their sector.105 The National Education Business 
Links Forum, of which BITC is a member, may 
also be a useful point of contact.106

School/arts partnerships

Creative Partnerships and the Prince of Wales 
Arts & Kids Foundation specialise in brokering 
relationships between arts organisations and 
schools. Although both focus on getting artists 
involved in the mainstream curriculum, they can 
also help provide resources and enrichment for 
out of school hours programmes.

The government funds Creative Partnerships, 
part of Arts Council England, to match schools 
with cultural organisations such as libraries, 
theatre companies, museums, historic 
buildings and orchestras, and individuals such 
as designers, architects, dancers and film-
makers. Partnerships last for two to three years 
and are designed to introduce more creative 
and challenging approaches to teaching and 
learning. Creative professionals work with 
schools to identify and address priority issues. 

At present, Creative Partnerships works in 36 
areas of England with some 1,100 schools, 
focusing on the most deprived communities. 
It has reached 550,000 pupils and 50,000 
teachers to date.107
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 A survey of headteachers from the schools 
involved revealed that most of them perceived 
improvements in: 

• pupils’ confidence (92%);

• communication skills (91%);

• motivation (87%);

• educational attainment (79%);

• enjoyment of school (76%); 

• ability to learn independently (76%); and 

• overall behaviour (57%).108 

The Prince of Wales Arts & Kids Foundation, 
launched in 2006, adopts a different model to 
encourage creativity in schools. It funds and 
supports arts venues across the UK to run 
enrichment programmes for children who might 
otherwise lack opportunities to experience 
the arts. Over the course of a year, children 
attend at least two professional performances, 
concerts or exhibitions, and take part in special 
tours and workshops where they meet artists 
and people working behind the scenes. The 
intention is again to encourage creativity 
and boost confidence, self-esteem and the 
development of skills. 

Each arts venue works with five or six schools 
in a partnership that lasts for two to three years. 
Programmes are tailored to meet objectives 
identified through discussions with teachers, 
such as literacy or responsiveness. During the 
school year 2007/2008, Arts & Kids will work 
with 35 arts organisations and reach over 17,500 
children aged 5 to 16. It also runs national 
festivals such as MusicQuest, StoryQuest and 
The Great Art Quest, involving prominent artists 
in workshops and performances across the 
country.
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Specialist grant-makers

Donors may like to consider funding a grant-
making trust with proven expertise in education 
that will identify projects to support and 
administer the donation.

A number of grant-makers specialise in 
supporting educational projects run by 
themselves or by charities. Some take 
donations from individuals and companies; 
others, like the Jack Petchey Foundation, are 
self-funding; and both types may be open 
to working in partnership with other funders. 
Certain umbrella charities also have specific 
grant-making programmes such as the Make 
Space youth provision programme run by 
4Children (see Section 4). 

Grant-makers that accept private donations 
include SHINE Trust and the Sutton Trust. 

SHINE Trust

Operating in London and Manchester, 
SHINE (which stands for Support and Help in 
Education) funds and develops educational 
projects that encourage 6 to 16 year olds to 
raise their achievement levels. 

In 2006/2007 the trust committed more than 
£1.25m in grants to fund 36 projects, most of 
which operate mainly outside school hours. The 
projects are grouped into seven strands: 

• SHINE on Saturdays supports school-based 
projects that provide 20% extra tuition each 
year for underachieving children.

• Serious Fun on Saturdays funds leading 
independent schools to open their facilities 
to children from local state schools. 

• Literacy Programmes support projects that 
enable struggling children to receive one-to-
one help with reading.

• Literacy Plus combines literacy support with 
intensive tuition in ICT.

• Gifted Students offers extra challenges 
for gifted and talented children and young 
people.

• Big Impact Programmes support literacy 
tuition, after-school clubs and the TeachFirst 
programme.* 

• Special Focus Programmes provide expert 
support for children in care, refugee children 
and families, and pupils excluded from 
school.109

Unrestricted donations to SHINE will therefore 
help to fund a wide range of activities. 
Alternatively, donations can be restricted to a 
specific programme or a specific area. 

*TeachFirst recruits, trains and places top graduates into challenging secondary schools in London and Manchester.
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Donors can be confident that SHINE will use 
their money effectively. It has rigorous selection 
and evaluation processes and insists on 
verifiable results in the projects it funds.

Where appropriate, it supports grantees to 
improve their ability to demonstrate their results. 
For instance, it funded one charity to obtain 
professional advice that enabled it to secure 
government funding for the national roll-out of 
its programme. 

SHINE has also commissioned the London 
School of Economics to assess its own grant-
making work. The results revealed that 90% of 
SHINE’s projects reported improved results in 
exams and SATs.110 

The Sutton Trust

Established in 1997, the Sutton Trust aims to 
address educational inequality through research 
and by improving opportunities for young 
people from disadvantaged backgrounds. It 
committed over £1.8m in project grants in 
2006. Though independent and non-partisan, it 
has a more political bent than SHINE and would 
classify itself as a policy-focused grant-maker or 
‘do tank’.

The trust sponsors charities and individual 
projects relating to:

• early years and parenting;

• school learning, including curriculum 
enrichment, mentoring and outreach; 

• the Open Access scheme at the Belvedere 
School, Liverpool, which enables children 
from disadvantaged backgrounds to attend 
an independent day school;

• access to university, including summer 
schools, teacher weeks and outreach;

• access to the professions; and

• research.

A number of the school and university
projects involve out of school hours
programmes. One example is
IntoUniversity, a programme also
sponsored by the Esmée Fairbairn
Foundation, which provides a mix of
academic and pastoral support for
children in a disadvantaged area of west
London (see Section 4).

The Sutton Trust is committed to broadening 
access to university by running holiday projects
for young people who may be the first in their
families to go on to higher education. It works in
partnership with institutions including the
universities of Oxford, Cambridge, Bristol,
Nottingham, Durham, St Andrews, University
College London and the London School of
Economics, to offer various programmes
designed to give secondary school students
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the chance to experience university life and
deepen their knowledge of particular subjects.

The trust also supports programmes offering an 
introduction to possible career paths. Examples 
include taster courses in law and medicine for 
high-performing 16 to 18 year old pupils from 
schools in deprived areas, and the FE2HE 
Health and Social Care Summer School held at 
Southampton University to give 16 and 17 year 
olds a glimpse of courses such as midwifery 
and radiology.111

The development of Children’s University 
centres across the country is another priority 
for the Sutton Trust. Located in some of the 
most deprived areas of England, these centres 
have provided out of school hours activities for 
7 to 14 year olds since the early 1990s, and 
run holiday programmes in science, humanities, 
arts and sports (see Box 14 in Section 4). The 
Children’s University Trust, formed in 2006 
with the support of the Sutton Trust and the 
DCSF, aims to expand the network to at least 
30 centres, providing more than 300,000 hours 
of tuition to pupils by 2009.14 

The Sutton Trust welcomes funding partners 
for specific projects. For example, the Garfield 
Weston Foundation is a partner for an early 
years project in Oxford. In 2006 it also 
established the Sutton Strategic Philanthropy 
Fund to enable donors giving more than 
£20,000 per annum to work together to support 
all new projects funded by the trust. 

The Jack Petchey Foundation

As well as the out of school hours programmes 
it runs with local authorities in London and 
Essex, the Jack Petchey Foundation is also 
piloting a themed programme called Step 
into Dance. Run in partnership with the Royal 
Academy of Dance, this provides dance classes 
to 30 secondary schools in north London.112

The Paul Hamlyn Foundation

In addition to its Education and Learning 
open grants scheme (see Section 2), the Paul 
Hamlyn Foundation has developed specific 
programmes. It initiated and led a four-year 
music education action research project called 
Musical Futures, working with Youth Music, the 
DfES Innovation Unit and the Music Manifesto. 
On the basis of research and three pathfinders 
in Leeds, Nottingham and Hertfordshire, the 
project has produced a series of pamphlets 
on imaginative ways of engaging 11 to 19 year 
olds in musical activities both during and out 
of school hours. There is also a resource pack 
for teachers and a guide to musical activities in 
London for parents, carers and young people. 
In addition Musical Futures is setting up a 
national network of schools that are using its 
learning models, with regional coordinators to 
manage them.91 

The Sutton Trust 
aims to address 
educational 
inequality 
through 
research and 
by improving 
opportunites 
for young 
people from 
disadvantaged 
backgrounds.
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One centre, StudyUnited FC at Scunthorpe 
United Football Club, runs a variety of projects 
alongside Playing for Success. It works in 
partnership with the local authority, Humber 
Education Business Links Organisation and 
other bodies to offer programmes including: 
Heading for Success (twice-weekly sessions 
for 14 to 16 year old students identified as 
disaffected or at risk of disaffection); Saturday 
and holiday family-learning sessions; and 
modules using the football club as a case study 
for GCSE work in ICT, leisure and tourism, and 
applied business studies. These programmes 
involved 875 pupils from 28 schools in the year 
2004/2005 alone.114 

Similarly, Manchester City Football Club runs 
three study support centres and two advanced 
learning centres. These form part of its 
impressive community links programme, City 
in the Community (CITC), which employs four 
full-time teachers and works each year with 40 
schools (21 of which participate in the Playing 
for Success scheme). Current schemes include 
a Friday morning Pathfinder project for 14 to 19 
year olds who have been identified as at risk of 
exclusion from school.115 

Playing for Success centres offer a highly 
replicable model. In principle, they could be 
opened at any institution that is prepared to 
offer facilities and adequate support. The local 
authority in Leeds, for instance, has replicated 
the success of its centres at Leeds United 
Football Club and Headingley by setting up new 
centres at the White Rose Shopping Centre and 
Leeds Bradford Airport.116

Playing for Success centres

Donors may also be able to support the out of 
school hours activities offered by Playing for 
Success centres at professional sports clubs. 

The Playing for Success programme has been 
shown to improve participants’ educational 
achievement and attitudes to learning, as we 
saw in Section 2.72 Yet the costs of running 
the programme are not high: an average of 
about £250 to £280 per pupil for a 20-hour 
programme, or a maximum of £14 per pupil per 
hour.74, 113

Playing for Success centres receive no more 
than half of their funding from the DCSF. The 
local authority is required to match this money, 
and the host venue and external funders such 
as local businesses may also contribute. In 
addition, clubs outside the Premiership or 
Championship leagues are eligible for funding 
from the Football Foundation.74 Because 
hosts and local partners have to buy into the 
centres, they have an incentive to make their 
funding more sustainable. Even so, many would 
struggle to find adequate income should the 
DCSF money come to an end. 

Some Playing for Success centres have 
started working in partnership; for example, 
centres in south-west England have formed 
a development charity focused on the region. 
Donors interested in supporting a particular 
region could consider helping a local centre 
to maximise its potential by funding the 
development of a range of educational activities 
beyond the core programme. 

Funding 
coordinators at 
local authorities 
or schools may 
be the best way 
to drive cultural 
change and 
ensure provision 
is sustainable.
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Quality standards in the centres are monitored 
and developed through the QiSS recognition 
scheme. Donors who are interested in 
supporting a particular centre can see which 
level of recognition it has achieved. Over 
the past nine years, 42 Playing for Success 
centres have attained QiSS ‘emerged’ status 
for the quality of their provision, 26 centres 
have reached ‘established’ status and 10 have 
attained ‘advanced’ status.23 

A full list of Playing for Success centres is 
available online via the DCSF website: www.
dfes.gov.uk/playingforsuccess.117

Supporting charities 
Donors who wish to support charities directly 
can choose from a variety of organisations that 
provide a wide range of services. Out of school 
hours charities fall into three broad groups: 

• national charities or other organisations 
that provide out of school hours activities for 
schools or local communities;

• regional charities that do likewise; and

• charities that provide professional services 
such as consultancy, training, advocacy and 
quality assurance.

As part of our research, we have identified a 
number of charities that we believe are very 
effective and which we would recommend 
to donors. These can be accessed via our 
website: www.philanthropycapital.org. NPC 
can also provide more tailored advice on how 
to build a balanced portfolio of charities that 
support out of school hours provision.

Funding a charity is a straightforward option 
for donors wishing to take a lighter-touch 
approach to giving. It does not require as heavy 
a financial commitment as funding a local 
authority—donors could give anything from 
£100 to £100,000, for instance. Larger sums 
could also be absorbed by some of the charities 
recommended by NPC. 

We explore the different types of charity and 
how to support them in the next section. 

Alternatively, as we have seen, donors could 
fund charities via a specialist grant-maker such 
as SHINE Trust or the Sutton Trust. These also 
provide a high level of quality assurance and the 
opportunity to support a variety of projects.

Deciding how to donate

Donors who are considering giving to this 
sector should weigh up the advantages and 
disadvantages of the different approaches we 
have outlined above. 

Funding a grant-maker may be a good option 
for donors who want to improve educational 
outcomes in general, rather than focusing on 
a specific area or type of activity—although 
they can also choose to donate to a particular 
programme run by a grant-maker. Donors who 
favour this route should take time to familiarise 
themselves with the organisation concerned to 
make sure they are happy with its ethos and the 
way it selects projects to fund.

Funding other intermediaries, such as local 
authorities, Playing for Success centres or 
organisations like Cantilever, may be very 
rewarding, particularly for donors who have a 
regional focus. Yet it requires a highly engaged 
approach. Donors would need to reassure 
themselves that their chosen organisation 
shares their values, and to set criteria so 
that expectations are clear on both sides. 
Because these organisations tend to have less 
experience of managing private donations, this 
approach may also carry greater risks.

Funding a charity, the subject we turn to in 
Section 4, allows donors to take a lighter-touch 
approach to supporting out of school hours 
activities. The effectiveness of their donations 
will depend on the competence of the charity 
they choose to support, but gaining a sense 
of a charity’s quality standards is often an 
easier task than assessing the effectiveness 
of programmes run by schools and local 
authorities. Donors can also draw on the QiSS 
recognition scheme and NPC’s own charity 
recommendations to obtain an independent 
viewpoint on particular charities.

In NPC’s opinion, the most hands-on option—
funding coordinators at local authority and 
school level—is the most likely to drive cultural 
change and ensure the long-term sustainability 
of out of school hours provision. Although there 
is no simple, proven funding mechanism for 
donors who choose this approach, the Jack 
Petchey Foundation and Cantilever offer useful 
models. As the New Opportunities Fund and 
FSES evaluations suggest, and beneficiaries 
of the Jack Petchey Foundation’s programme 
testify, funding coordinators can make a 
significant and lasting difference.

After the bell I The scope for donors
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Supporting a charity
Donors wishing to support charities can 
choose from a multitude of organisations 
that play a range of different roles, from 
running breakfast and after-school clubs to 
lobbying government and training providers.

Out of school hours activities can benefit 
all young people and offer vital support for 
disadvantaged groups. They give young 
people a chance to enjoy themselves, make 
friends, discover new interests, develop 
skills, boost self-confidence and motivation, 
and gain insights into the worlds of higher 
education and work. Parents who work long 
hours but find childcare unaffordable can 
rest assured that their children have a safe 
place to go and constructive things to do. 
For the wider community, the provision of 
structured activities can help keep young 
people off the streets and thus discourage 
antisocial behaviour.

The range of charities
There are a number of different ways of 
classifying the charities in this sector.

One way is to group them according to whether 
they have a national or a regional focus, and 
whether they provide out of school hours 
activities directly or instead offer professional 
services such as consultancy, training, toolkits, 
advocacy and quality assurance.

Another way is to group charities by activity 
or intended audience. Projects often grow 
out of an individual’s passion for a particular 
activity such as cricket, music or drama, or 
a commitment to helping a particular group 
such as African and Caribbean boys or child 
refugees. Because these projects often develop 
in an ad hoc way, the out of school hours 
provision they offer may not follow a logical 
pattern or be easy to categorise. 

A third way of grouping charities, in terms of 
when their programmes are offered, seemed to 
us to be the simplest and least repetitive way 
of guiding donors through the range of options, 
though inevitably there is some overlap between 
the categories. 

The main times that activities take place are:

• before school;

• during school (eg, in the lunch break);

• after-school;

• at weekends; and

• during holidays.

National umbrella charities fall outside these 
groups, but support the development of out of 
school hours provision in general. Table 3 gives 
an overview of charities from all these groups. 

In addition, Absolute Return for Kids (ARK) 
is a charity which spans these groups. ARK 
runs a network of academies in deprived 
communities as part of the DCSF’s Academies 
Programme. It aims to enrol 4,500 pupils in five 
academies by 2008, and to open at least three 
further academies by 2010. ARK is committed 
to enriching the educational experience of 
its pupils beyond the classroom by providing 
access to extra-curricular activities, which will 
enhance and support their academic attainment 
and the enjoyment and benefit they gain from 
their school experience.118

Donors who are interested in giving to ARK 
academies could choose to support out of 
school hours learning in general or direct their 
donation to specific programmes such as 
residential activity weeks. ARK’s trustees and 
patrons cover all central administrative costs. 
However, donors should be aware that ARK’s 
education programme is not confined to out 
of school hours activities, and it also supports 
HIV/Aids work in southern Africa, residential 
children’s care in eastern Europe, and other 
work in the UK.118

While this report offers a cross-section of 
charities, it is not comprehensive. There are 
hundreds of organisations doing good work 
in this sector and it is not possible to mention 
them all here. Donors interested in a particular 
region should speak to the relevant local 
authority or to local schools to find details of 
projects in that area.
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Projects often 
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an individual’s 
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particular 
activity or 
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to helping a 
particular group.



Table 3: Types of charity

KEY:  N = Organisations with a national focus  R = Organisations with a regional focus

    Grouping              Examples   N/R

 Before school 4Children N
   ContinYou N
   Schoolfriend etc N
   Magic Breakfast R
   ARK Schools R
   Granton Youth Centre R
   Pulteneytown People’s Project R

 During school Chance to Shine N
   Envision R
   ARK Schools R
   City in the Community (Pathfinder Project) R

 After-school 4Children N
   Chance to Shine N
   Family Welfare Association N
   Playing for Success N
   Pyramid Trust (ContinYou) N
   Schoolfriend etc N
   Young Engineers N
   ARK Schools R
   The Big Project R
   Circle R
   Community Links R
   DigiSmart R
   Eastside Young Leaders’ Academy R
   Granton Youth Centre R
   Greenhouse Schools Project R
   IntoUniversity R
   Muirhouse Youth Development Group R
   Tower Hamlets Summer University (and Summer Uni Plus) R
   Tullochan Trust R
   Pulteneytown People’s Project R
   Salusbury World R

 At weekends Outward Bound Trust N
   Premier League Reading Stars N
   Schoolfriend etc N
   ARK Schools R
   The Big Project R
   Granton Youth Centre R
   IntoUniversity R
   National Resource Centre (ContinYou) R
   Serious Fun on Saturdays R
   SHINE on Saturdays R
   Tower Hamlets Summer University R
   Tullochan Trust R

 During holidays 4Children N
   Outward Bound Trust N
   Schoolfriend etc N
   The Sutton Trust university summer schools N
   ARK Schools R
   The Big Project R
   Community Links R
   Eastside Young Leaders’ Academy  R
   Granton Youth Centre R
   Greenhouse Schools Project R
   IntoUniversity R
   Pulteneytown People’s Project R
   Tower Hamlets Summer University R
   Tullochan Trust R

 National  4Children N
 umbrella  Business in the Community N
 charities  ContinYou N
 (supporting  Campaign for Learning N
 schools, local  The Children’s University Trust N
 authorities and  Clubs for Young People N
 other charities)  Duke of Edinburgh’s Award N
   Quality in Study Support N
   Magic Breakfast (advocacy only) N
   Scottish Out of School Care Network (SOSCN) N
   School Councils UK N
   UK Youth N
   University of the First Age (UFA) N
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There are 
hundreds of 
organisations 
doing good 
work in this 
sector. This 
report offers a 
cross-section.
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Before school
Out of hours programmes that provide a safe 
place to go before the school day begins are 
very valuable for children whose parents leave 
for work early or who may not receive a healthy 
breakfast at home. Breakfast clubs are the most 
common type of provision at this time of day, 
although some schools run hobby, sport and 
homework clubs in the early mornings.

Benefits of breakfast clubs 

Some breakfast clubs focus primarily on 
children’s needs, helping them to learn, 
improving their health, nutrition and hygiene, 
and offering social opportunities and emotional 
support. Others serve parents’ needs by 
providing childcare and breakfast.119

Providing food has obvious benefits in terms 
of children’s well-being. Nearly half of children 
aged 11, 13 and 15 report not eating breakfast 
every school day. Skipping breakfast is 
associated with mid-morning fatigue, difficulty 
in concentrating and a tendency to eat high-fat, 
low-fibre snacks throughout the day.120

Even when children do eat breakfast, it may not 
be nutritious: a survey of 800 children found 
that a quarter eat crisps and chocolate for their 
morning meal. Children who are given (or buy) 
crisps or sweets for breakfast are more likely to 
be hyperactive or disruptive.121,122

There is abundant qualitative evidence (though 
little quantitative evidence) testifying to the 
benefits of offering breakfast at school. It can 
improve: 

•  children’s diet and willingness to eat fruit;

• school attendance and punctuality;

• concentration in class (reducing disruptive 
behaviour);

• interaction and cohesion between pupils; 
and 

• relationships between pupils and staff, and 
between staff and parents.

Providing breakfast for a handful of children 
can have a ripple effect, generating a calmer 
atmosphere at the start of the first lesson that 
has noticeable benefits for the rest of the school 
day.66, 119, 123

However, the structure and supervision 
of breakfast clubs is also important. In an 
evaluation funded by the Department of Health, 
some teaching staff reported that children had 
become more rowdy as a result of attending 
breakfast clubs. Some clubs were thought to 
be inadequately supervised by staff who lacked 
training or did not have a teacher’s authority in 
children’s eyes.124

I’ve seen a 
child slip under 
his desk, faint 
with hunger. 
He probably 
has not had 
anything to 
eat since 
yesterday’s 
school lunch.

Where to start

A 2006 survey by the National Foundation 
for Educational Research found breakfast 
clubs operating in 39% of primary and 59% 
of secondary schools in a sample of 1,525 
schools.32 However, beyond these top-line 
figures, information is limited. Breakfast clubs 
tend not to undergo formal assessment unless 
they have an explicit academic or childcare 
focus that qualifies them for inspection by 
Ofsted or social services. Some local authorities 
may have a database of clubs in their area, 
but those run informally by schools may not be 
registered. 

Since breakfast provision remains patchy, there 
is a clear need for additional funding. Donors 
could chose to fund charities that specialise 
in running or supporting breakfast clubs, or 
charities that offer guidance and toolkits for 
these clubs.

Funding breakfast clubs 

The charity Magic Breakfast provides free, 
healthy breakfasts to primary schools where 
children arrive too hungry to learn. The founder, 
Carmel McConnell, was inspired to set up the 
charity after visiting five primary schools in 
Hackney in London where so many children 
arrived at school hungry that staff would pay for 
their breakfasts out of their own pockets. 

During 2006, Magic Breakfast delivered 
250,000 breakfasts to 26 London primary 
schools. The schools it targets are those where 
over 50% of children are eligible for free school 
meals, compared with the London average of 
25.5% and the UK average of 17.9%.51 The 
charity provides each school with a freezer and 
delivers protein-enriched cinnamon and raisin 
bagels and low-sugar cereals twice a month. 
The schools provide milk, juice and spreads and 
the staff for the breakfast clubs.

Anecdotal evidence from teachers suggests 
that the clubs improve children’s concentration, 
timekeeping and behaviour. One teacher related 
that: ‘In the morning, I’ve seen a child start to 
slip under his desk, faint with hunger. I’ve taken 
him out, given him a drink and one of your 
bagels, and then the child springs back into life. 
He probably has not had anything to eat since 
school dinner at noon the day before.’

Breakfast clubs also provide an opportunity 
for teachers to identify and address problems 
before the start of the school day: ‘The 
breakfast club is like a pressure valve—we 
can sort out problems before they turn into 
emergencies just by having a few minutes to 
talk to the child, while they’re enjoying their 
bagel.’



46 

After the bell I Supporting a charity

Some projects operate at a more local level. 
In Wick in north-east Scotland, a community 
organisation called the Pulteneytown People’s 
Project runs a breakfast club from 8.15 to 
9.00am every weekday in one of the town’s 
primary schools. It attracts a dozen or so 
children a day and its main function is to provide 
healthy food. Three or four children attend 
because their parents leave early for work, but 
most come because they do not get breakfast 
at home because their parents suffer from 
alcohol or drug addiction or their family life is 
chaotic for some other reason. The children are 
identified by their school liaison group or social 
services, which also pays their £1 daily fee. Staff 
at the club make sure the children brush their 
teeth, and support them with any homework 
they need to do before school begins. 

Granton Youth Centre in Edinburgh is piloting 
a project which uses a breakfast club as a way 
of supporting the transition between primary 
and secondary school. It works with fifteen 
new starters at the local high school who were 
identified by their primary schools as being at 
risk of future truancy. The charity picks them up, 
gives them breakfast, helps them with personal 
hygiene, and takes them to school.

Other organisations supporting school breakfast 
clubs include Kellogg’s and the national 
education charity ContinYou, which have 
worked together since 1997. They provide a 
start-up grant of £350 to clubs and offer an 
online support network. Kellogg’s also runs 
the Breakfast Clubs Awards scheme to raise 
awareness and reward good practice. By April 
2007, Kellogg’s and ContinYou had helped 
provide more than a million breakfasts, trained 
30 local authorities in how to set up and run 
breakfast clubs, and funded 300 schools. Four 
out of five of the schools involved reported that 
concentration had improved in morning lessons, 
three quarters felt it had improved attendance 
and punctuality, and half experienced a rise in 
academic performance.105

Box 11: Bagels for breakfast 

Winton Primary School in north London is located near two council estates known for severe 
social deprivation. Three in five of its pupils qualify for free school meals. Supported by the 
charity Magic Breakfast, the school runs a breakfast club every morning from 8.00 to 8.45am.

The club operates on a drop-in basis like many other school clubs, and offers pupils toast, 
bagels, cereal and milk, plus the opportunity to catch up on homework or reading. An average 
of 12 children, and sometimes as many as 30, attend the club each day. Many come two or 
three times a week, depending on family childcare arrangements. 

Pupils pay 50p to attend, although those who cannot afford it or forget their money are allowed 
in free. The club is run by school staff for additional pay, as it can be difficult to find volunteers 
able to work at this time of day. 

Magic Breakfast recognises that the children who are most in need of breakfast are not always 
those who attend the club. At the start of the first lesson, teachers therefore offer every pupil a 
cinnamon and raisin bagel, collected from the kitchen by the pupil appointed as ‘bagel monitor’ 
for the day.

Some schools use the clubs to provide booster 
reading lessons: ‘The great thing about the 
breakfast club is that we can give children 
some additional support, extra reading or 
just someone to talk to. It enables children 
of all classrooms to mix, in a less pressured 
environment.’ 125

Staff also said that they valued the opportunity 
to talk to parents when they drop off their 
children. 

However, the children with the worst records 
for punctuality or attendance often do not 
attend breakfast clubs, even if their parents give 
them the money. Some use it to buy sweets or 
snacks on the way to school instead.119 Schools 
may need to adopt other strategies to reach the 
children most in need, as Box 11 suggests.

At present, Magic Breakfast can reach only 
a fraction of the schools in need of support. 
Demand is high: it has a waiting list of 16 
schools and receives inquiries from across the 
country. Research suggests that there may 
be as many as 900 primary schools in the UK 
where over half of pupils are eligible for free 
school meals.126

For schools that do not receive support from 
a charity, the cost of running a breakfast club 
can be prohibitive. Magic Breakfast estimates 
that it costs an average of £1,000 to £2,000 to 
support each school per year, not including the 
costs of milk, juice, spreads and staffing.

Another charity, Schoolfriend etc, operates on 
a different model. As well as supplying the food, 
it takes on the running of 150 breakfast clubs 
across the country. It is the largest charitable 
provider of childcare in the country, offering 
parents a safe place to send their children and 
a healthy breakfast for £2.50 per morning. 
The clubs are very popular, but the charity has 
difficulty finding staff who are prepared to work 
at this time of day.
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A pilot run by ContinYou in 2005/2006 
highlighted the scope for breakfast clubs 
to engage parents, who can have a crucial 
impact on their children’s learning.55 It found 
that offering literacy support within the 
informal environment of the breakfast club 
helped overcome some parents’ aversion to 
study-related activities. Most parents used 
the club as a childcare facility, but when they 
did get involved their children’s development 
and attitude to reading improved, as did the 
relationship between parents and school. One 
parent commented: ‘I’m a single parent with 
three children. To be honest [the breakfast 
reading club] is the only time I get to sit down 
and read with them – at bedtime we’re all too 
tired.’56

The benefits may be indisputable, but making 
breakfast clubs sustainable is no easy matter. 
Clubs in deprived areas may not be able to 
charge enough to cover the costs of food, staff 
and (in rural areas) transport. They therefore rely 
on external funding, which can be difficult to 
attract after the start-up grant dries up. Staffing 
can also pose problems: volunteers are hard to 
find; benefit rules make the work unattractive 
for unemployed parents; and the early-morning 
timing acts as a disincentive.119

The breakfast 
club is like a 
pressure valve – 
we can sort out 
problems before 
they turn into 
emergencies 
just by having a 
few minutes to 
talk to a child.’

Businesses can make a big difference by 
supporting breakfast clubs on a national or 
local level. An example is Greggs, a bakery 
chain, which runs a breakfast club providing 
cereal, bread and fruit free of charge to primary 
school children in areas of particular social 
disadvantage. The programme is coordinated 
centrally but local shops are responsible for 
expanding and supporting it.127

Donors concerned about the logistics 
of administering a breakfast programme 
themselves could seek support from an 
organisation such as Business in the 
Community (BITC). BITC supports a 
partnership between Nottingham City Council 
and 30 local companies that has provided 
1,250 primary school children in the city 
with breakfast every school day since 2006. 
The partnership set up the Cares for Kids 
charitable trust, which makes a weekly grant 
of £1.45 per child for food and provides 
toasters, crockery, cutlery and storage boxes. 
Volunteers from the companies also go along 
to support the children who attend the clubs. 
Attendance is free for all, and evaluation has 
highlighted the benefits not just for children but 
for local businesses in terms of employees’ 
personal development and perception of their 
employers.127, 128
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Table 4: Charities offering programmes before and during the school day 

KEY:  N = Organisations with a national focus    R = Organisations with a regional focus

 Objectives  Examples  N/R

 Primary  Improving educational ContinYou (Breakfast Readers) N
 school attainment and skills ARK Schools R

  Improving behaviour, ARK Schools R
  motivation and confidence Magic Breakfast R

  Improving health, fitness and Chance to Shine N
  sports skills ContinYou (Breakfast Movers) N
   Schoolfriend etc N
   Magic Breakfast R
   Pulteneytown People’s Project R

  Providing affordable childcare 4Children N
  and activities for children Business in the Community N
   ContinYou N
   Schoolfriend etc N
   Magic Breakfast R
   Pulteneytown People’s Project R

 Secondary  Improving educational ARK Schools R
 school attainment and skills

  Improving behaviour, Chance to Shine N
  motivation and confidence ARK Schools R
   Envision R
   Granton Youth Centre R
   School Councils UK R
   Pulteneytown People’s Project R

  Improving health, fitness and Chance to Shine N
  sports skills Granton Youth Centre R

  Raising aspirations and Envision R
  supporting the transition to    
  further education and careers
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Breakfast clubs do not necessarily reach the 
young people who are most at risk. Family 
Welfare Association (FWA), a national charity 
that supports deprived children and families, 
believes that working with families in their own 
homes can have a deeper impact. Helping 
with a family’s morning routine can ensure that 
children have a healthy breakfast and a calmer 
start to the day, and provides a model for 
them when they become parents themselves. 
However, it is a more intensive approach than 
supporting breakfast clubs.

The FWA also supports ‘cook and eat’ projects 
at lunchtime and in the evenings. These 
sessions teach children and parents to cook 
together, improve their understanding of a 
balanced diet, promote family cohesion and 
take the pressure off parents suffering from 
mental health or other problems.129

Funding guidance and support

Some specialist charities help breakfast clubs 
to help themselves by offering consultancy and 
toolkits on how to run clubs. The impact of 
toolkits is always hard to gauge, but promoting 
a sustainable approach to the management of 
breakfast clubs is certainly worthwhile.

ContinYou, in association with Kellogg’s, has 
produced a step-by-step guide to how to set up 
a breakfast club and keep it going. The guide, 
which is free to download from its website, 
includes planning templates and activity sheets. 
Other resources include Breakfast Movers, 
a guide for clubs that want to offer physical 
activity as well as a healthy breakfast, and 
Breakfast Readers, a toolkit about providing 
literacy activities for children and their parents or 
carers.130 In the past, 4Children has also been 
supported by Kelloggs and Lurpack to produce 
resources and toolkits for breakfast clubs.21

Magic Breakfast aims to help schools become 
self-funding. Its sister organisation, the social 
enterprise Magic Outcomes, runs school-
based training and leadership programmes for 
corporations, setting employees challenges 
such as running seminars on business 
management skills for teaching assistants and 
redesigning a school’s website. All profits are 
channelled back into Magic Breakfast, and 
the charity hopes to use expertise from the 
scheme to help schools develop enterprise and 
fundraising skills.125

Charities 
that offer 
consultancy 
and toolkits 
help breakfast 
clubs to help 
themselves. 
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During the school day
Many schools and charities run extra-curricular 
programmes during lunch breaks or other free 
times in the school day. Others use lesson time 
to give children a taste of activities offered by 
out of school clubs. 

Taking advantage of opportunities during the 
school day can be an effective way to reach 
pupils who are reluctant to stay on after the 
bell goes, particularly older children who are 
able to come and go as they please. They may 
be willing to try activities in the lunch break 
that they would not give up their free time for. 
Activities during school time are also important 
for young people in rural areas who rely on 
school buses that often do not cater for pupils 
pursuing after-school activities.

Table 4 lists organisations that work before and 
during the school day, and summarises their 
objectives. Donors should note that a number 
of other charities work in schools during the 
day, running drop-in centres for practical 
and emotional support or offering help with 
reading. NPC has covered some of them in 
our education overview (On your marks) and in 
our reports on truancy and exclusion (School’s 
out?) and literacy (Read on).27, 30, 131

In lunch breaks

The charity Envision uses lunch breaks to work 
with 16 to 19 year olds in 90 secondary schools 
and further education colleges in London, 
Birmingham and elsewhere. Founded in 2000, 
it helps young people set up their own volunteer 
teams and decide what issues they care about 
and how to address them. Supported by 
Envision staff and trained adult volunteers, the 
teams meet every week to develop projects 
to improve their school or community, such as 
setting up a school recycling system, raising 

awareness of homelessness or other issues, or 
regenerating nearby wasteland (see Box 12). 

Envision aims to get young people to lead 
projects themselves, but it provides whatever 
support they need. It holds a kick-off event 
at the beginning of each year to get teams 
together to discuss ideas for projects, and 
arranges for experts to visit schools to advise 
teams on specific issues such as recycling. 

NPC’s research suggests that the 16–19 age 
group can be difficult to involve in out of school 
hours activities. The success of Envision’s 
model may derive partly from its timing: teams 
meet during lunch breaks, when they are in 
school but may not have anything particular to 
do. This time also suits the adult volunteers, 
many of whom come from local businesses 
or universities and offer role models for young 
people considering further education and career 
options.

Recent research has identified an appetite 
for youth volunteering but a lack of suitable 
opportunities. In a survey of 1,000 young 
people aged 16–25 by the volunteering charity 
v, many respondents expressed concern about 
global issues such as war, terrorism, poverty 
and climate change. On a local level, they were 
worried about a lack of things to do, negative 

Children who 
have difficulty 
accepting rules 
and decisions 
have shone 
through, 
developing skills 
and talents we 
didn’t know 
they possessed. 

Box 12: Cleaning up in Hackney

A team of students at Cardinal Pole School decided to clear up an area of 
wasteland near their school in Hackney, east London, for an Envision project. 
They linked up with a local conservation organisation and worked with it to 
clean up rubbish and clear away scrubland. They got press coverage for 
their work and went on to lobby the council to fund further improvements. As 
a team member said: ‘Hopefully we will now be able to persuade Hackney 
council to really make the space better with plants, walkways and painted 
railings—we want to put our stamp onto it!’4
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perceptions of young people, crime and the 
local environment. However, half said they 
did not have the time to volunteer for projects 
relating to these issues or did not know how to 
go about it, and almost a quarter felt they had 
nothing to offer.132

Envision gives young people an opportunity to 
prove to themselves and the people around 
them that they have a lot to offer, and promotes 
a sense of social responsibility and citizenship. 
A survey of participants for its 2005/2006 
assessment showed that:

• Around 90% of respondents felt that 
their confidence and teamworking, 
communication and leadership skills had 
improved. 

• 97% felt they were better able to tackle the 
problems around them.

• 98% had been inspired to continue making a 
difference in the future.4

More informal lunchtime clubs can also be 
valuable. Pulteneytown People’s Project finds 
that the club it runs in Wick High School gives 
pupils a place to relax, use the internet, play 
games or listen to music during the lunch break. 
It also offers an opportunity to mix with pupils 
from other year groups, and helps to integrate 
new pupils and those with special needs or 
disabilities who might otherwise find it difficult to 
approach their peers.

In lesson time

Some schools and charities use lesson time 
to introduce pupils to new activities that they 
may then want to pursue in their free time. For 
example, the Cricket Foundation’s Chance to 
Shine campaign aims to regenerate competitive 
cricket  in state schools through a mixture of 
lesson-time coaching, after-school clubs and 
holiday programmes. Every cricket club that 
participates in the campaign aims to regenerate 
competitive cricket  in state schools through a 
mixture of lesson-time coaching, after-school 
clubs and holiday programmes. Every cricket 
club that participates in the campaign works 
with six local schools (usually four primary and 
two secondary). It sends coaches to spend four 
hours a week with each school in the summer 
term. By holding sessions during lesson time 
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as well as after-school, it reaches pupils—girls 
as well as boys—who might not take part in a 
purely voluntary activity. 

The children are then given the chance to take 
part in regular weekend matches as well as a 
holiday programme offering a week of cricket at 
half term and a fortnight in the summer holiday.

Chance to Shine believes that cricket can offer 
a range of benefits: better fitness, stronger 
leadership and team-working skills, and role 
models from different ethnic backgrounds. 
Competitive sport also demands regular 
practice and respect for the rules of the game, 
thus promoting discipline. The headteacher at 
one participating school noted: ‘Children who 
sometimes have difficulty in accepting rules and 
decisions have truly shone through, developing 
skills and talents that we didn’t know they 
possessed.’

Many state schools have limited resources 
and opportunities to play competitive cricket: 
in 2005, fewer than 10% offered five or more 
organised cricket matches a year. Chance to 
Shine hopes to improve matters by building 
sustainable relationships between cricket 
clubs and schools, and helping schools with 
equipment and facilities. Over a ten-year period, 
it intends to reach about a third of all schools in 
England and Wales, and has secured a promise 
from the government to match funding pound 
for pound up to £25m through the National 
Sports Foundation. In 2006, its first full year, it 
worked with 100 local cricket clubs to reach 
600 primary and secondary schools.133

Another initiative that takes place during lesson 
time (or at other times, at a school’s discretion) 
is school councils. In recent years, education 
policy has placed increasing emphasis on the 
student voice and on citizenship. Schools are 
encouraged to consult pupils on anything from 
the development of extended services to the 
recruitment of new teachers. School councils 
offer an effective mechanism for consultation, 
and taking part can give pupils a chance to 
take on responsibility, act as leaders, acquire 
a sense of ownership and  develop a more 
positive attitude to their schools. Later in this 
section we look at School Councils UK, a 
charity dedicated to supporting effective school 
councils.

After school
After school is the most popular time for out of
hours clubs: a 2004 survey found that 96% of 
primary schools and 97% of secondary schools 
provide activities after-school.31 Charities 
support a wide range of activities at this time. 
Some focus on primary schools, some focus
on secondary schools, and some take a more 
specialist approach.

Donors will need to decide which type of 
activity, target group or geographical area they 
are interested in supporting. An overview of 
objectives and examples of charities is provided 
in Table 5.
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Box 13: The Working Tax Credit explained

Many parents miss out on the Working Tax Credit because they are unaware 
of it. Designed to top up the earnings of low-income workers, it includes a 
childcare element that allows parents or carers to recover up to 80% of their 
eligible childcare costs up to a maximum of £175 a week for one child (which 
would be worth £140 to parents), or £300 a week for two or more children 
(worth £240). 

The current average award for the childcare element is £49.80 a week. No 
additional support is available for families with three or more children.5

Lone parents may claim the childcare element if they work for at least 16 
hours a week, as may couples where both partners work for 16 or more 
hours a week or one partner does so and the other is incapacitated, in 
hospital or in prison.16 



   

Table 5: Charities offering after-school programmes

KEY:  N = Organisations with a national focus    R = Organisations with a regional focus

 Objectives  Examples  N/R

 Primary Improving educational Schoolfriend etc N
 school attainment and skills ARK Schools R
   DigiSmart R

  Improving behaviour,  ARK Schools R
  motivation and confidence Greenhouse Schools Project R

  Improving health, fitness and Chance to Shine N
  sports skills Greenhouse Schools Project R

  Providing affordable childcare Schoolfriend etc N
  and activities for children Pulteneytown People’s Project R
   Tullochan Trust R

 Secondary Improving educational Young Engineers N
 school attainment and skills ARK Schools R
   Community Links R
   IntoUniversity R

  Improving behaviour, ARK Schools R
  motivation and confidence Community Links R
   Eastside Young Leaders’ Academy R
   Greenhouse Schools Project R
   Tullochan Trust R

  Improving health, fitness and Chance to Shine N
  sports skills Greenhouse Schools Project R
   Tullochan Trust R

 Specialist  Targeting particular groups Family Welfare Association N
 projects  Circle R
   Salusbury World R
   Eastside Young Leader’s Academy R
   Granton Youth Centre R
   Greenhouse Schools Project R
   Tullochan Trust R

  Providing long-term support The Big Project R
  and easing transition from Eastside Young Leaders’ Academy R
  primary to secondary school IntoUniversity R
   Pulteneytown People’s Project R
   Tullochan Trust R

  Raising aspirations and  Young Engineers N
  supporting transition to further Eastside Young Leaders’ Academy R
  education and careers IntoUniversity R
   Tower Hamlets Summer University R

At primary school

After-school programmes for children at primary 
school often focus on providing childcare, an 
important end in itself, although some also 
use the time to offer activities encouraging 
educational and personal development.  

National charities
The largest charitable provider of childcare in 
the country, Schoolfriend etc runs over 500 
after-school clubs serving 1,000 schools in 
70 of the 150 local authorities in England, and 
reaching more than 80,000 children. Clubs are 
set up in areas of relative deprivation 
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Many local 
communities 
depend on 
small-scale 
clubs for 
affordable 
childcare and 
supervised play. 

selected with the agreement of local Sure Start 
and childcare development teams. Held on 
the school site, they offer a range of activities 
including art, drama, music, dance, sport, 
cookery and gardening. 

The charity refers to its approach as ‘educare’. 
Children also spend about 20 minutes per 
session using an interactive web-based learning 
programme, Schoolfriend.com. This acts like 
a personal tutor, generating exercises tailored 
to each child, and has been proven to improve 
literacy and numeracy skills.
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The clubs run after-school every night until 
6pm and cost £6.50 per session, but up to 
80% of this is reclaimable through the Working 
Tax Credit (see Box 13). Many people are not 
aware they are entitled to claim it, so the charity 
helps over 90% of eligible parents with children 
attending its clubs to make their claims. 

Since the 1990s, a network of Children’s 
University centres have been running 
programmes for 7 to 14 year olds after-school, 
at weekends and during the holidays. The 
centres, located in some of the most deprived 
areas of England, operate on a variety of 
different models and work in partnership with 
schools, universities, libraries and other local 
organisations. Two of them are described in 
Box 14. 

In 2006, the Sutton Trust and the DCSF set 
up the Children’s University Trust to expand 
the network to at least 30 local centres in 
areas of deprivation by 2009, providing more 
than 300,000 hours of tuition to pupils. The 
trust is also developing a national evaluation 
programme to measure the centres’ impact 
on participants’ attainment, attitudes and 
attendance. 

Regional charities
At a local level, many communities depend on 
small-scale clubs to provide affordable childcare 
and supervised play.

The Pulteneytown People’s Project in Wick 
runs a morning and after-school club known 
as MAASK at a local primary school. Its aim 
is to give children a safe place to go, and a 
chance to take part in sports, arts and IT-based 
activities. The provision of affordable childcare is 
important in itself: the local unemployment 

rate is 6.3%, more than double that of the rest 
of the county, and the Scottish Index of Multiple 
Deprivation highlights two areas of concern in 
Pulteneytown.134, 135

After-school sessions cost £2.50, which covers 
taxi transport from any local primary school, a 
snack and a drink, though the fee is waived for 
families who cannot afford it. About 35 children 
attend on a daily basis, and about 240 places 
are available each week through the breakfast 
and after-school clubs put together. 

Another Scottish charity, The Big Project, 
provides free activities after-school, on Saturday 
mornings and in the school holidays for 110 
children in the run-down Broomhouse area of 
Edinburgh. Sports, games, dance, cookery, 
arts and crafts are offered free of charge to 
5 to 15 year olds who are referred by local 
schools either because their parents work long 
hours or because they suffer from emotional 
or behavioural difficulties. Self-assessments 
carried out at the beginning and end of each 
school year reveal that the project raises 
participants’ confidence, improves their 
friendships and helps give them a sense of 
stability and security—so providing a vital boost 
for children living in such a deprived area.

With an injection of funding and strategic 
support, small-scale clubs run on a shoestring 
may be able to expand and become more 
professional. One such example is the 
Tullochan Trust, started in the late 1990s with 
an anonymous donation of £1,000. Based 
in West Dunbartonshire, an area of Scotland 
where fewer than one school leaver in five finds 
employment, the trust runs projects for 8 to 20 
year olds during school, in the evenings and at 
weekends, reaching about 500 young people a 
year.136 For children of 12 and under, it runs two 
clubs based in schools: Hop, Skip and Jump, 
an arts-based club that is currently applying for 
charitable status in its own right, and Activ8ors, 
a project focusing on IT literacy, health and 
well-being. 

Targeted charities
Some donors may be interested in supporting 
clubs that focus on achieving a particular 
outcome or developing a particular skill. 

A not-for-profit company called LIFT for 
Learning runs DigiSmart, a weekly after-
school study support programme that uses 
technology as a hook to boost IT and literacy 
skills. Funded by SHINE Trust, the project 
targets underachieving Year 5 children from 50 
schools in London and Manchester who might 
benefit from extra support as they approach 
the transition to secondary  school. Each club 
works with groups of up to a dozen children 
who spend two terms developing IT and 
literacy skills, and a third term acting as peer 
consultants in the classroom. Learning targets 
encourage children to recognise and build on 
their achievements. 

Box 14: From Shakespeare to space camp

Two examples serve to illustrate the different approaches adopted by 
different Children’s University centres.

Hull Children’s University works with over 35 local primary and secondary 
schools and has developed close links with the city’s university and further 
education colleges. Children work on modules one evening a week for 
five-week stretches, covering topics such as ‘Shakespeare without tears’ 
and ‘The power of the elements’. Some modules are run in conjunction with 
local businesses and community groups such as the Port of Hull and local 
supermarkets. The centre also offers Saturday schools, a summer school 
and visits to such venues as the Royal Opera House in London.

Based at the University of Bradford, Bradford Children’s University has 
delivered programmes to around 100 local schools, mostly in the form of 
ten-hour learning modules. The centre works with organisations including 
Bradford Library, the National Museum of Photography, further education 
colleges, businesses and local guide and scout groups. Last summer, it 
hosted a week-long space camp for 50 children from 10 secondary schools 
who took part in activities focused on science, mathematics, technology and 
creative arts, and visited the National Space Centre in Leicester, Spaceport 
in Liverpool and other places of interest.14
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Evaluation has shown that:

• In IT, 88% of participants were 
underperforming when they joined the 
programme; by the end, 70% had developed 
skills above the expected level for their age.

• In literacy, half the children were 
underperforming at the start of the project; 
by the end, nearly 88% were reading at the 
level appropriate for their age and 43% had 
achieved the next level.

Other benefits reported include better 
behaviour and greater self-confidence.109

Another project that takes a targeted approach 
is the Pyramid Trust, which became part of
the charity ContinYou in summer 2007. It works 
in primary schools with children who are 
withdrawn, lack confidence, exhibit behavioural 
difficulties or struggle in class. Pyramid runs 
therapeutic after-school sessions known as 
Pyramid Clubs for children who have been 
referred by their teachers. For an hour a week 
for ten weeks, they take part in group 
discussions, games and other activities 
designed as a fun way of building quiet 
children’s confidence. There are Pyramid clubs 
in 38 schools across the country, working with 
4,000 children. 

Schools report that Pyramid has an immediate 
impact on children’s self-confidence and 
contentment at school. The charity asks each 
child’s class teacher to complete a 
questionnaire at the beginning and end of the 
ten weeks. Data going back as far as 1998 
demonstrates positive effects such as 
reductions in poor conduct and better 
relationships with peers. Follow-up studies 
indicate that these benefits persist for at least a 
year. A study by the University of Surrey using a 
control group also showed some improvements 
in participants’ English and maths test scores.

Some clubs are designed for children from 
specific backgrounds.  The charity Salusbury 
World runs an after-school club for refugee 
children at a primary school in Brent, north 
London, where  almost one pupil in six is a 
refugee. Set up by a headteacher concerned 
that these children were missing out on the 
social and educational opportunities enjoyed 
by other children, it offers a range of free 
activities for children and support for parents. 
Teachers at the school report that the children 
who attend the club become more engaged in 
the classroom. One participant, nine-year-old 
Zoubida from Iraq, explained: ‘It’s small but it’s 
a good place to be for children because it’s just 
for people who need help which is a good thing 
because some people in the world need help 
and some already have it.’

The value of 
structured 
activities for 
teenagers 
should not be 
underestimated. 

Donors can find out more about supporting 
young refugees and asylum seekers from NPC’s 
report A long way to go.137

Another community-focused charity, Family 
Welfare Association (FWA), runs after-school 
activities as part of its range of family support 
services. One project, Building Bridges, works 
with children whose parents suffer from mental 
health problems. Over a third of these children 
are likely to experience difficulties themselves, 
and many are confused and upset by their 
parents’ behaviour. FWA intervenes early, 
offering crucial emotional support as well as 
help with everyday activities such as homework 
that parents may not be able to provide.

Circle, a Scottish charity, also provides 
after-school support for children who are at 
risk because of their family circumstances. 
It runs projects in Edinburgh, West Lothian 
and Lanarkshire for primary and secondary 
school pupils referred by teachers. One project, 
Harbour, works with children whose parents 
are affected by substance abuse. After-school 
groups use activities such as drama, storytelling 
and arts and crafts to boost children’s self-
confidence and social skills and give them a 
chance to discuss their family experiences. 

At secondary school

By this stage, childcare is no longer a key focus 
of after-school schemes, although the value of 
structured activities in helping keep teenagers 
off the streets and providing a positive outlet for 
their energies should not be underestimated.

The greater independence of secondary-age 
pupils can make it hard to persuade them to 
stay on after lessons have ended, especially 
if they have developed a negative attitude to 
school.33 Perhaps as a result, there are fewer 
charities providing school-based after-school 
clubs at secondary level than at primary, 

Box 15: Engineering a future 

Supported by the Royal Academy of Engineering and a number of 
engineering companies, Young Engineers seeks to inspire young people to 
develop an interest in engineering and consider it as a possible career. The 
charity supports a national network of some 1,300 after-school clubs, about 
three quarters held in secondary schools and the rest in primary schools or 
other centres. Designed to be accessible to all ability levels, the clubs help 
participants develop communication, presentation, teamworking, numeracy 
and literacy skills as well as an understanding of engineering. Young 
Engineers also runs challenges and competitions and provides an activity kit 
for teachers. 
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Regional charities
Donors interested in supporting a particular type 
of activity may not be able to find a national 
charity or other intermediary that specialises 
in it. In that case, they may like to consider 
focusing on a particular area and funding either 
a local charity or a programme of activities in a 
school or group of schools. This can be done 
directly or via the local authority, on the model of 
the Jack Petchey Foundation. Local charities 
often provide a range of activities: for instance, 
the Tullochan Trust’s Whitecrook Project in 
West Dunbartonshire runs three club nights a 
week offering local teenagers art, drama, dance 
and quizzes.

If children enjoy after-school activities at an 
early age, they are more likely to continue 
taking part when they reach secondary school. 
The Pulteneytown People’s Project in Wick 
was approached by a group of children who 
had grown out of the primary school club and 
wanted a club for their own age group. They 
helped to prepare funding applications and 
carried out a survey to see which activities 
pupils were interested in. The resulting club, 
which they named TALK (Teens and Activities 
Leisure Klub), meets at lunch-time and after-
school every day. Pupils who might otherwise 
go home to an empty house in an isolated 
location have the chance to spend time with 
friends, mix with other age groups, take part 
in music, arts and crafts activities and work 
towards a Duke of Edinburgh’s Award. 

according to our research. However, 
4Children’s Make Space Youth Review showed 
that more than two thirds of 11 to 16 year olds 
would be interested in activities offered on the 
school site if they were not merely an extension 
of the school day.45 

Donors who are keen to support this age group 
may also like to consider funding a youth club 
or project that works with young people on the 
streets rather than at school. 

National charities
Most after-school activities in secondary 
schools seem to be run by the schools 
themselves on an informal basis: drama clubs, 
chess clubs, choirs, orchestras, sports clubs, 
hobby clubs, homework clubs and others. 
However, a few charities do provide a network 
of after-school programmes; among them are 
Envision, which we discussed above, and 
Young Engineers (see Box 15). 

National umbrella charities also run programmes 
for roll-out at a regional level. For instance, 
4Children’s Make Space programme, has 
provided grants and a range of services to 
promote the development of out of school clubs 
for 11 to 18 year olds.21
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In rural areas like Wick, the school bus on which 
most children rely for transport can become 
a focal point for tensions. For some children, 
staying at the club after-school and taking a 
later bus home can provide an escape route 
from bullies.

Young people in cities can feel uncomfortable 
with their peers too—which is one reason why 
Edinburgh’s Granton Youth Centre provides 
a streetworker in the playground of its local 
secondary school, Broughton, at lunchtimes. 
The streetworker refers children to the centre’s 
after-school, weekend and holiday clubs and 
acts as a friendly face in what for some is a 
hostile environment. The charity is also now 
piloting a project called Aim High, in which 15 
new pupils at Broughton will be collected from 
home each morning and given breakfast at 
the centre before being taken to school in a 
minibus. 

The main work of the centre, however, is to 
provide after-school clubs for young people 
living in a ward that is high on the Scottish 
Government’s Index of Multiple Deprivation. 
Along with the Muirhouse Youth Development 
Group in the neighbouring ward, Granton Youth 
Centre aims to involve young people who might 
otherwise get into trouble in after-school and 
holiday clubs that offer arts, cookery, football 
and a host of other activities.

Sports programmes
Sport can be a powerful vehicle for engaging 
young people. The deputy head at one London 
secondary school told us that sport was virtually 
the only after-school activity that regularly 
attracted a large number of his pupils. Physical 
activity is a vital part of any child’s upbringing. 
Not only is the exercise itself beneficial to health 
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for engaging 
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and fitness, but sport can help social and 
behavioural development by teaching young 
people to work as a team, to improve their skills 
through disciplined practice and to lose as well 
as win.

However, the demands of the National Curriculum 
mean that the time allocated to PE in state 
secondary schools is often limited. Eleven year 
olds are recommended two hours per week, but 
this can dwindle to nothing by the time young 
people leave school at 16 or 18. Moreover, inner-
city schools often lack outside space that can be 
used for sport. Charities can help by providing 
coaches, equipment and facilities in areas where 
opportunities to take part in sports are limited.

The Greenhouse Schools Project was set up 
in 2002 to help young people from deprived 
backgrounds access sports training and 
develop life skills. It sees around 10,000 young 
people a year and works regularly with 2,500 
pupils from 20 London secondary schools. A 
relatively high proportion of them are entitled to 
free school meals (40% as against a London 
average of 25.5%), and many live in high-rise 
estates with little safe outdoor space. The 
charity has also recently taken on two schools 
in the Rhondda Valley in Wales.

Greenhouse employs a coach to work in each 
participating school for four days a week. 
Table tennis is the main sport it offers, but it is 
extending into basketball and dance, sports 
that can be played in a small space while 
involving plenty of students. In 2005 it took on a 
football club, Bethwin, which rents a pitch near 
the three biggest estates in Peckham, south 
London and works with 300 to 400 8 to 18 year 
olds a week.



56

After the bell I Supporting a charity

Box 16: Heading for higher education

IntoUniversity runs three main programmes:

Academic support is offered at the IntoUniversity centre after-school. 
Tutors support both primary and secondary school pupils with a range 
of free services: homework and coursework, revision sessions, one-to-
one walk-in tutoring, pastoral support and advice on issues such as exam 
technique and completing UCAS forms. 

The FOCUS programme follows topics or themes ranging from science, 
media studies and performing arts to the environment and history of London, 
and often includes visits to the University of London and subsidised trips 
to educational sites in the UK and abroad. Sessions take place during term 
time, at weekends and during the holidays. The charity is also piloting an 
apprenticeship scheme in careers including law, journalism and finance.

Mentoring is offered to 11 to 18 year olds by trained university students 
(and occasionally City employees) who provide educational assistance, 
develop young people’s social skills, raise their aspirations, provide practical 
information about university and act as role models. 

Like Chance to Shine, Greenhouse offers 
pupils coaching during the school day as well 
as after-school, at weekend tournaments and 
during the holidays. It places a strong emphasis 
on discipline: children are released from other 
lessons for coaching only if their work and 
attendance have been satisfactory. Similarly, 
only those who behave well during training 
sessions get picked for Bethwin Football Club’s 
13 A and B teams, however impressive their 
skills.

Greenhouse sees sport as a way of boosting 
young people’s motivation and self-confidence 
as well as improving their fitness and giving 
them a chance to develop new skills. At the 
end of the six-week modules, participants 
report increased self-esteem and teachers 
note improvements in punctuality, attendance 
and behaviour. The fact that Greenhouse’s 
programmes are heavily oversubscribed shows 
that children also enjoy them a lot.

The charity also offers pastoral support: all the 
coaches are trained mentors who can provide 
informal advice and a listening ear for children 
with problems at home or school. The children 
are given opportunities to take on responsibility: 
many of the part-time assistant coaches are 
former pupils trained by Greenhouse not just 
in sport, but in mentoring, child protection and 
first aid. 

Areas of specialist activity

Some charities try to overcome older pupils’ 
reluctance to take part in out of school hours 
activities by engaging young people from an 
early age and supporting them from primary 
school to secondary school and beyond.  

IntoUniversity and Eastside Young Leaders’ 
Academy are charities that try to prevent 
children from certain ethnic or socio-economic 
backgrounds from slipping into a cycle of 

underachievement that could lead to disruptive 
and criminal behaviour. Both offer intensive 
support for children from an early age.

IntoUniversity is an education charity based 
in a deprived area of North Kensington, and 
supported by the Sutton Trust. It targets 8 to 
18 year olds at risk of failing to realise their 
potential to go to university through economic, 
social, cultural or linguistic disadvantage, 
nurturing children’s aspirations from an early 
age through sustained support.

Most activities are based at the charity’s own 
centre, but it has close links with local schools, 
and teachers often attend workshops with their 
pupils. Its three main programmes are outlined 
in Box 16. Since it was established in 2002, 
IntoUniversity has reached over 1,500 children. 
It recently opened a second centre in Lambeth 
and plans to expand into four new areas by 
2010.

An independent evaluation showed that 
IntoUniversity helped to increase participants’ 
motivation, self-esteem and confidence and 
develop their independent learning skills. It gave 
them an opportunity to socialise with peers of 
different ages, backgrounds and ethnic groups, 
raised their aspirations and supported them in 
their progress through school and on to higher 
education. 

The charity is able to offer the sort of personal 
support that schools cannot always provide but 
which is invaluable for young people in need 
of a boost. As an A-level student called Nyobi 
explained: ‘I think I’ve learnt to believe in myself 
a bit more. I get really down when I have exams 
because it’s too much for me, and I come here 
and do activities where you can learn about 
your faults and the good things about you and 
that kind of lifts you up.’138

Another charity that takes a long-term approach 
to supporting particular groups of young people 
is Eastside Young Leaders’ Academy, which 
works with black African and Caribbean boys 
in Newham, east London. It was set up in 
2002 by Ray Lewis, a former prison governor 
who wanted to do something about the 
underachievement and high levels of school 
exclusion among black boys. 

Only a third of black African and fewer than a 
quarter of black Caribbean boys achieve the 
benchmark of five GCSEs at grade C or above, 
compared to the national average of 40%. In 
addition, black boys are six times more likely 
than other groups to be excluded from school. 
According to PricewaterhouseCoopers, the 
potential economic benefit of tackling the 
underachievement of black boys and young 
black men would be some £808m per year.* As 
the charity’s annual report notes, more black 
men can be found in prison than in further 
education.140, 141 

*Estimate based on 2006 data on over-representation in the criminal justice system and reduced gross earnings and taxes associated with educational underachievement.139
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The academy aims to provide boys at risk of 
exclusion with a highly structured, long-term 
leadership and education programme designed 
to broaden their horizons and provide a positive 
outlet for their energy. It takes boys from 30 
local schools who are referred either by their 
headteachers or by police or social services. At 
present it works with about 80 boys, most of 
whom joined at the age of eight or nine. 

The academy’s approach is intensive and 
disciplined (see Box 17). Three or four times 
a week, boys are collected after-school to 
attend a tutorial programme at the centre. They 
also take part in Saturday-morning sessions 
and holiday programmes. As well as offering 
curriculum-based study, the academy aims to 
broaden the boys’ education by covering topics 
such as black history, develop their sense 
of identity and teach them the benefits of a 
healthy diet. Pastoral support is supplied by a 
counsellor who works both at the academy and 
with the boys’ primary and secondary schools. 
The academy also offers the boys contact with 
mentors from professional backgrounds, visits 
from guest speakers and trips to top universities 
to raise their aspirations and provide good role 
models—especially important for the many 
boys who have absent fathers.

An independent evaluation of 16 boys chosen 
as a representative sample showed significant 
improvement in educational attainment at 
school. The boys’ general behaviour also 
improved, although their effort in class and in 
homework was more variable—hardly surprising 
given that the children targeted by the academy 
are often highly disruptive and disengaged with 
the education process.11 Donors should bear 
in mind that the academy has been running 
only since 2002 and will require sustained 
investment if it is to realise its longer-term goals.
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Box 17: Leaders in the making

Eastside Young Leaders’ Academy runs six key programmes from its 
centre in east London.

• The After-School Tutorial Programme aims to boost educational 
attainment through a personal development plan that includes targets 
agreed between a child’s parents or carers, school and the academy. The 
targets are monitored regularly.

• The Saturday Leadership Academy offers sessions to develop leadership 
and teamwork skills through such activities as sports, games, debating, 
poetry, etiquette and public speaking.

• The Holiday Programme includes residential courses, field trips, visits 
from guest speakers and a range of activities including drama, arts, music, 
cookery and sport.

• Mentoring Plus recruits and trains business professionals to act as 
mentors and role models for the boys.

• Community Service is designed to encourage a culture of civic 
responsibility, empathy and engagement with the local community. Boys do 
three hours of community service a month. 

• The Family Support Network ensures that parents do not treat the 
academy as a baby-sitting service. They make a contractual commitment to 
attend monthly meetings and other events, and can draw on support in the 
form of education, counselling, social activities and crisis intervention.11

Weekends
Weekends give charities an opportunity to: 

• build on after-school programmes; 

• use resources that are not available at other 
times; and  

• offer activities that take more time than 
can be found during the school week, like 
IntoUniversity’s educational trips and the 
Saturday-morning leadership sessions at 
Eastside Young Leaders’ Academy.  

Table 6 lists some of the charities that operate 
at weekends and during the holidays.



Table 6: Charities offering weekend and holiday programmes

KEY:  N = Organisations with a national focus    R = Organisations with a regional focus

 Objectives Examples N/R

 Primary Improving educational Schoolfriend etc N
 school attainment and skills Premier League Reading Stars N
   Serious Fun on Saturdays R
   SHINE on Saturdays R

  Improving behaviour, Greenhouse Schools Project R
  motivation and confidence The Big Project R
   SHINE on Saturdays R
   Serious Fun on Saturdays R

  Improving health, fitness Chance to Shine N
  and sports skills Greenhouse Schools Project R

  Providing affordable Schoolfriend etc N
  childcare and activities for The Big Project R
  children Pulteneytown People’s Project R

 Secondary Improving educational Community Links R
 school attainment and skills Eastside Young Leaders’ Academy R
   IntoUniversity R
   SHINE on Saturdays R
   Tower Hamlets Summer University R

  Improving behaviour, Outward Bound Trust N
  motivation and confidence Tower Hamlets Summer University R
   Eastside Young Leaders’ Academy   R
   IntoUniversity R
   Granton Youth Centre R
   Greenhouse Schools Project R
   SHINE on Saturdays R
   Tullochan Trust R

  Improving health, fitness Chance to Shine N
  and sports skills Outward Bound Trust N
   Greenhouse Schools Project R
   Community Links R
   Tower Hamlets Summer University R
   Tullochan Trust R

  Raising aspirations and The Sutton Trust university summer N
  supporting transition to schools 
  further education and Eastside Young Leaders’ Academy R
  careers IntoUniversity R
   Tower Hamlets Summer University R
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Greenhouse Schools Project runs seven 
weekend clubs that attract many of the children 
who attend its after-school clubs. Some clubs 
give participants the chance to compete in 
tournaments and football leagues. Others 
are targeted at specific groups, such as the 
Saturday morning swimming club for children 
with special educational needs in west London 
and the club for Muslim girls who need to 
swim in a single-sex environment. Many of 
Greenhouse’s weekend (and holiday) clubs are 
based at independent schools, giving young 
people from less privileged backgrounds 
access to excellent sports facilities that would 
otherwise lie empty.

Similarly, SHINE Trust runs two Saturday-
morning programmes that make the most of 
resources unavailable during the week:

• Serious Fun on Saturdays, a series of 
projects held at independent schools for 
pupils from state schools (see Section 3). 

• SHINE on Saturdays, which consists of 12 
school-based projects, each working with 60 
to 80 underachieving primary and secondary 
school students for 30 Saturdays a year 
over three terms. Each term follows a theme 
through intensive work in literacy, maths, 
science and ICT. The programme provides 
a total of 150 hours’ tuition for some 800 
children a year.109

SHINE makes sure that its projects are 
rigorously evaluated and works with project 
managers to monitor each pupil’s progress. 
At Wendell Park Primary, located in one of 
London’s poorest boroughs, participants 
in SHINE on Saturdays outperformed their 
classmates in English and maths even though 
half of them had special educational needs 
and about two thirds were not native English 
speakers.110

Projects that aim to involve families in their 
children’s learning often operate at weekends 
when parents are less likely to be working. 
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Premier League Reading Stars is a scheme 
run by the Football Foundation (in partnership 
with the National Literacy Trust) to promote 
literacy. It holds family reading sessions in 
libraries, often on Saturdays. Like Playing for 
Success, it uses sport as an incentive rather 
than an end in itself. 

Each Premier League club nominates a player 
to act as Reading Champion, and each of 
these players selects a book to recommend, 
creating a list of 20 titles. Each club forms a 
partnership with at least one local library, and 
each library in turn recruits ten families via local 
schools, and holds six sessions to give them an 
opportunity to read the books, meet authors, 
visit bookshops and get involved with the clubs. 

In the three years since the scheme began, 
it has involved 2,700 family members. 
Feedback from 2006 shows that 94% of 
children and 70% of adults wanted to read 
more after taking part.142 

Weekend activities are also provided by 
the 3,000 or so supplementary and mother 
tongue schools in the UK. Run by ethnic, 
community and religious groups, these 
schools take many different forms, from 
informal classes in a founder’s front room to 
elaborate programmes at mainstream schools 
or dedicated premises. ContinYou’s National 
Resource Centre for Supplementary 
Education aims to support these schools by 
raising their standards and improving their 
access to funding and other resources, as we 
see later (See Box 21).

Half-term and holidays
For young people who are denied the luxury 
of looking forward to trips away or spending 
time with their families, holidays can hold the 
prospect of long weeks with little to do. Equally, 
parents trying to ensure that their children have 
a safe place to go can find holidays a very 
expensive proposition: a place in a summer play 
scheme costs an average of £77.34 a week in 
2006 (£464.04 for the six-week holiday period), 
with meals and excursions charged extra in 
some cases.5

A 2004 survey found that 76% of secondary 
schools offered holiday programmes, but only 
12% of primary schools.31 A number of charities 
offer such programmes either in partnership 
with schools or independently of them. The 
programmes take many different forms: 

• broad-ranging activity programmes;

• sports programmes;

• introductions to careers or university; and

• outdoor activities.

Programmes are held at a variety of locations: 
schools, community centres, universities and 
businesses. Venues are sometimes chosen to 
raise participants’ aspirations and overcome 

Box 18: Building confidence, nurturing talent 

Leah is a young refugee who arrived in London alone after losing her family 
in the genocide in Rwanda. After an injury sustained back home became 
infected, she had to have a leg amputated. She feels that the time she spent 
as a peer motivator for Tower Hamlets Summer University played a crucial 
role in building her confidence and developing her skills: ‘I was shown how to 
approach people and make them as well as myself feel at ease . . . I learned 
never to make assumptions just by looking at someone.’ Leah has gone on to 
college to study for an AS level in health and social care.

The charity’s most prominent alumnus is Dylan Mills, better known as the 
rap artist and Mercury Award winner Dizzee Rascal. Expelled from two 
schools, he was about to be excluded from a third when he took part in free 
music classes run by Tower Hamlets Summer University. He has credited 
the charity with launching his career. As he commented to East End Life, 
‘Coming from Tower Hamlets is hard. It’s one of the poorest boroughs in the 
country and you have to put more effort in to make it. Schemes like Summer 
Uni are good because they give young people opportunities to do things 
they might not get the chance to do otherwise. It’s a way out.’12
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their fears of unfamiliar environments. The 
Pulteneytown People’s Project runs a holiday 
club at Wick High School to help primary school 
children get used to the new setting so that 
the transition to secondary school becomes 
a little less daunting. Similarly, the Children’s 
University summer school at Bradford 



60

After the bell I Supporting a charity

University aims to show young people that 
higher education is accessible and achievable.

Broad-ranging activity programmes

Schoolfriend etc operates holiday clubs during 
the Easter, summer and half-term holidays. 
The clubs open between 9am and 3pm, with 
an option to stay until 6pm. In 2006 they were 
hosted by 25 schools, each of which serves 
a cluster of local schools. The clubs provide 
children with a safe place to go and a range of 
activities including arts, drama, music, dance, 
sport, cookery and gardening. Schoolfriend etc 
charges children £10 per day to attend, but 
working parents can reclaim up to 80% of the 
cost through Working Tax Credits. 

Such provision is clearly needed. The charity 
helped one 6-year-old boy from Kent who was 
turned out of his house at six o’clock every 
morning and left to fend for himself. After its 
staff found him hiding in the school toilets, they 
invited him to join the holiday club and reported 
his parents to social services, which paid for 
him to attend the club all summer. 

Another family with seven children told 
Schoolfriend etc that they dreaded the school 
holidays because they were all cooped up in a 
one-room flat all day. So the charity dropped 
its charges to £1 a day to allow the parents to 
send their children to its club.143

Since 1995, Tower Hamlets Summer 
University has been providing a programme of 
free summer activities for more than a thousand 
11 to 25 year olds a year. It targets such  
problems as lack of basic skills, low self-esteem 
and lack of aspiration (see Box 18). In 2006, it 
ran over 90 courses spanning subjects 

from fashion to new media, including practical 
options like first aid and driving theory, and 
career-focused options such as an introduction 
to life at an investment bank.

It is also introducing year-round out of school 
hours courses in the borough, and supporting 
the development of summer university 
programmes across the capital by providing 
consultancy through its Summer Uni London 
project.*

While many charities offer holiday programmes 
that last a week or two, Eastside Young 
Leaders’ Academy provides a full schedule 
of activities right through the school holidays. 
Although its holiday activities are optional, unlike 
its regular programmes, it estimates that 85% of 
the boys turn up. 

Also in east London, Community Links 
provides activities throughout the holidays as 
well as a term-time programme of after-school 
and youth clubs. Working from a number of 
centres, Community Links hosts a combination 
of arts, sports, literacy, numeracy and IT catch-
up classes for different age groups. One centre 
offers educational and adventure trips for pupils 
moving from primary to secondary school.

Sports programmes

Chance to Shine (discussed earlier) and 
Greenhouse Schools Project both run holiday 
programmes based on sport. 

During the summer holidays Greenhouse 
Schools Project runs several clubs offering 
coaching in basketball, table tennis, football 
and multi-sports such as swimming, badminton 
and trampolining. One programme is designed 
for children with special needs and another 
uses drama to explore issues and conflicts 
that affect young people on a day-to-day 
basis. Most of these clubs use facilities at 
independent schools, but Bethwin Football 
Club also started to pilot its own half-term 
and holiday clubs in 2007.  

Evidence shows that children enjoy and benefit 
from these programmes. In a survey of 107 
parents whose children took part:

• 92% said their children had enjoyed 
themselves;

• 70% felt they had developed greater self-
confidence; and

• 66% thought they benefited from mixing with 
children from other schools and areas.

The 500 young people who responded to the 
survey were equally enthusiastic: all of those 
who had attended drama and table tennis 
camps and 98% of those doing multi-sports 
said they would like to attend again. P
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*Many local authorities run summer university courses but few are as extensive as Tower Hamlets Summer University’s programme. 

Holiday 
schemes can 
offer a taste of 
what it might 
be like to go 
to university 
or pursue a 
particular career.
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Attending the 
summer school 
made me realise 
that the popular 
myths and 
preconceptions 
about Oxford 
just weren’t 
true…’

Introductions to careers or university 

The holidays can give young people a chance 
to find out what it might be like to go to 
university or pursue a particular career. Tower 
Hamlets Summer University, Eastside Young 
Leaders’ Academy and IntoUniversity’s FOCUS 
programmes all offer this kind of opportunity.

The Sutton Trust is committed to broadening 
access to university for young people who 
do not have a family background of higher 
education and come from schools with 
low rates of university entrance. It works in 
partnership with the universities of Oxford, 
Cambridge, Bristol, Nottingham, Durham, 
St Andrews, University College London, the 
London School of Economics and other 
institutions to give secondary school pupils a 
chance to experience university life and deepen 
their knowledge of particular subjects. 

It also supports summer schools and other 
programmes that offer an introduction to 
possible careers, such as the Pathways to Law 
scheme at the University of Edinburgh, now 
being rolled out to five more institutions.14  Such 
programmes can have a big influence on what 
young people decide to do when they leave 
school. One participant now reading modern 
languages at Oxford commented: 

‘Cliched as it may sound, going on a Sutton 
Trust Summer School actually changed my 
life. It never occurred to me to apply to Oxford 
beforehand. Attending the summer school 
made me realise that the popular myths and 
preconceptions about Oxford just weren’t true, 
and it was full of people just like me.’
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Box 19: The great outdoors

One of the best-known and longest-established providers of adventure 
activities is the Outward Bound Trust, which runs a range of programmes 
from its four residential and one non-residential centres in the UK. It works 
with schools during term-time, at weekends and during the holidays, and 
takes small groups on expeditions up to the mountains, out to sea and 
into other challenging environments. Instructors are trained not just in 
mountaineering and other physical skills, but as facilitators who provide 
pastoral support for those in their charge. 

Outward Bound takes active steps to seek out the participants that might 
have most to gain from its programmes, such as schools that have large 
numbers of disadvantaged pupils yet receive little external support because 
they are not located in areas of obvious deprivation. Teachers then select 
pupils to put forward—often quiet, shy young people who could do with a 
boost and a chance to prove themselves. 

The charity runs a bursary scheme that it is keen to expand. In 2006, it was 
able to offer between 10% and 80% of course charges to some 44% of the 
27,500 young people that took part in Outward Bound activities.9

Outdoor and adventure programmes

A number of charities provide outdoor 
programmes during the holidays: residential 
or day visits to outdoor activity centres, 
expeditions into wild terrain and summer 
camps. They can have a powerful impact on 
young people, taking them away from their 
customary environment and allowing them 
to take risks—all too rare in a society that is 
becoming increasingly safety-conscious. 

By giving young people a chance to prove 
themselves in challenging circumstances, 
adventure activities can boost confidence, self-
esteem and independence. They can improve 
leadership, teamworking and communication 
skills, coping strategies and problem-solving 
ability. Some studies have suggested that they 
can also help to develop academic skills and 
improve engagement and achievement.144 



Table 7: Activities of national umbrella organisations

     Organisation
 

Advocacy Research 
Consultancy Toolkits & Quality Award 

        & training resources assurance schemes

  4Children ✓ ✓ ✓ ✓ ✓ ✓

 Business in the  
     

Community 
✓ ✓ ✓ ✓  ✓

Campaign for  
     

Learning 
✓ ✓  ✓  ✓

Children’s  
    

 
University Trust* 

✓ ✓ ✓ ✓ ✓

Clubs for Young      
People 

✓ ✓ ✓ ✓

ContinYou ✓ ✓ ✓ ✓  ✓

 Duke of
Edinburgh’s    ✓  ✓  

 Awardol

Magic Breakfast ✓     

Quality in Study   
   

 
Support  

✓ ✓ ✓ ✓

School Councils 
   

  
UK  

✓ ✓ ✓

Scottish Out of 
School Care
Network ✓ ✓ ✓ ✓ ✓

 UK Youth ✓  ✓ ✓  ✓

University of the 
   

   
First AgeOr 

✓ ✓ ✓ ✓
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Some charities specialise in running outdoor 
and adventure programmes (see Box 19 for an 
example). We do not cover them in detail here 
as they tend not to focus on schools. However, 
some of the organisations already mentioned, 
such as Eastside Young Leaders’ Academy, 
the Jack Petchey Foundation and the 
Tullochan Trust, offer a residential element to 
their holiday programmes. 

During the summer holiday, Envision joins 
up with the Wilderness Foundation to take 
a small group of students who have shown 
particular promise and commitment on a 
ten-day expedition designed to develop their 
leadership skills and raise their awareness 
of  environmental issues. Each participant is 
awarded the Young Envisionaries Leadership 
Award at the end of the trip.

Outdoor adventure programmes are another 
area where out of school hours projects 
may overlap with youth services. UK Youth 
and Clubs for Young People both have 
residential centres (Avon Tyrrell in the New 
Forest and Glenborrodale in Scotland), which 
can be rented at a discount by schools and 
youth groups. They offer a variety of outdoor 
activities from canoeing and raft-building to 
mountaineering and coasteering. 
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National umbrella charities 
The last group of charities consists of the 
handful that provide professional services for 
the sector as a whole. The services they offer 
include: 

• advocacy and research;

• consultancy, training and toolkits;

• quality assurance; and

• specialist support, including award schemes.

Table 7 lists the main charities and their areas 
of focus. Many have grown out of earlier 
organisations that have merged or expanded, 
like ContinYou and 4Children. Although 
the DCSF’s contracts with these charities 
encourage each to focus on working with 
a particular group such as schools or local 
authorities, their activities tend to range more 
broadly in practice.

The influence of these organisations is hard 
to measure, but they can provide important 
support for schools, local authorities and 
newer charities working in this field. Given 
the difficulties involved in finding funding, their 
guidance can be very valuable to organisations 
struggling to set up or sustain their activities.

*Launched as recently as April 2007, but plans to offer these services in the long-term. 



4Children is arguably the most prominent 
and energetic campaigner in this sector. It 
successfully lobbied government to make 
childcare a key part of the extended schools 
agenda and has been advocating a more 
strategic joined-up approach to provision for 
young people and families through measures 
such as children’s centres and its Make Space 
programme.21 Its vision is for every community 
to have a children’s centre that will act as a hub 
for local services, support, advice and activities 
for 0-19 year olds. As a step toward realising 
this vision, it is developing nine children’s 
centres that will work in partnership with other 
local agencies to cater for the full range of 
children’s needs. The first such centre opened 
in April 2006 (See Box 20).

In Scotland, the Scottish Out of School 
Care Network (SOSCN) plays a dual role, 
contributing to policy consultations and briefing 
other organisations in the sector about changes 
to policy, standards and funding.

Meanwhile, ContinYou, which sees its role as 
‘building learning communities’, campaigns 
in three main areas: developing extended and 
integrated services for schools; parent and 
family learning; and healthy, active learning 
communities. The National Resource Centre 
for Supplementary Education, which became 
part of ContinYou in 2006, campaigns for better 
funding and resources for supplementary and 
mother tongue schools (see Box 21).
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Box 20: A one-stop shop for children’s services

The Carousel Children’s Centre in Braintree, Essex is managed by 4Children. It employs the 
centre’s core staff and works closely with the three other agencies that share the site: the Mid 
Essex Primary Care Trust, Essex Youth Service and Strawberry Fields, a programme run by 
Essex County Council to provide training for adults with specific learning needs. 

The services offered at the centre include:

• 4Children Day Nursery for children of five and under;

• Tiger Alley After-School Club, which caters for primary-age children until 6pm on weekday 
evenings;

• Tiger Alley Holiday Club, which serves the same group from 8am to 6pm during the holidays;

• a sensory room where children—particularly those with special educational needs—can 
experience a variety of sights, sounds, textures and movements;

• Youth Service, a club for teenagers that operates until 10pm and is run by Essex Youth Service 
and accredited by 4Children’s Make Space scheme;

• support from health professionals for the day nursery, special development nursery, teenage 
mums, pregnant teenagers and others;

• a programme training adults with specific learning needs to provide catering for the centre; and

• a parenting support scheme that gives young mums and dads a chance to gain qualifications 
(for instance, as playworkers).15

Charities helped 
get out of 
school hours 
provision on 
the government 
agenda in the 
first place.

Advocacy and research

Advocacy is a broad term; here, we take it 
to mean campaigning, lobbying and policy 
consultation, all of which are often supported by 
research.

The most prominent national charities in this 
sector have been around for longer than many 
of the other projects. 4Children and ContinYou 
have their roots in the 1980s and 1990s and 
played an important role in the development 
of a more professional approach to out of 
school hours provision, as we saw in Section 
2. They draw on their extensive knowledge and 
experience to act as a voice for the sector and 
champion the cause of other charities that may 
not have the government’s ear.

Campaigning
Charities helped to get out of school hours 
provision on the government’s education 
agenda in the first place. Since then they have 
worked to identify funding priorities and issues 
that require the government’s attention. 

Campaigning can take a number of forms: 
meetings with an MP; profile-raising events 
at parliament or party conferences; media 
campaigns to increase public awareness; 
and policy briefings for other charities and 
stakeholder groups. These activities are often 
complemented by other initiatives to influence 
policy such as publishing responses to 
government announcements and contributing 
to government consultations.
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Other charities lobby for changes in government 
policy. UK Youth and Clubs for Young People 
campaign for government to support young 
people more broadly. The extended schools 
agenda should not overshadow the importance 
of providing out of hours programmes outside 
schools, in youth clubs and community 
centres—often a more appropriate setting for 
working with young people at risk who may 
have negative attitudes to school.

Another charity that challenges the parameters 
of education policy is the Campaign for 
Learning, which is dedicated to supporting 
lifelong learning. Its work on family and 
workplace learning provides a useful example 
of how charities can encourage government to 
take a more integrated approach to issues such 
as education. 

A number of smaller charities also lobby the 
government and other stakeholder groups in 
specific areas. Magic Breakfast is lobbying for 
an extended schools food policy that includes 
food standards for school breakfasts, free 
school breakfasts and after-school provision 
for children eligible for free school meals. It also 
encourages businesses to support schools by 
donating money, time and expertise.

Research
Research can arm charities with the evidence 
they need to make their case to government as 
well as raising awareness of issues in the eyes 
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Box 21: Speaking many languages

Launched in 2006, the National Resource Centre for Supplementary 
Education (NRC) developed out of the Resource Unit for Supplementary and 
Mother Tongue Schools, which had been set up five years earlier by a group 
of London grant-making trusts to provide a framework for these schools.

The 3,000 or so supplementary schools in the UK are run outside the statutory 
educational framework by minority ethnic, religious or other community 
groups, usually on a voluntary basis. Recognising the disparate nature of 
the sector, the NRC seeks to address such issues as the lack of public 
recognition, the lack of secure, sustainable funding and the variable quality of 
teaching. It provides a variety of services:

• Training: a range of courses on topics including starting up a school, child 
protection, basic fundraising skills, monitoring pupils’ progress, effective 
lesson planning and classroom management.

• Guidance: on issues such as starting up and funding schools.

• Advocacy: campaigning for better funding, free access to mainstream 
schools for supplementary schools, and designated coordinators in every 
local authority area with more than 10 supplementary schools.

• Quality framework: developing the first nationally recognised quality mark 
for supplementary education.

• Award scheme: designing Supplementary Education National Awards.

• Newsletter: publishing a quarterly bulletin to share best practice and 
provide information about current issues, policy developments, funding and 
training opportunities.20

of other stakeholder groups, the media and 
the public in general. The Sutton Trust 
commissions and publishes research on a 
wide range of educational issues to inform and 
influence policy. Examples include a 2005 report 
on school transport and a 2007 report that  
highlighted the disproportionate representation 
of elite schools in admissions to Oxford and 
Cambridge universities.111,145 

In preparing this report NPC has drawn heavily 
on research by charities such as 4Children (see 
Box 2 in Section 1).

Advocacy and research are slow-burn 
processes whose effectiveness can be difficult 
and time-consuming to measure. However, 
NPC believes that charities engaging in such 
work should attempt to articulate how they will 
know when they have succeeded, and what 
they deem success to look like. One possible 
approach to evaluation is for charities to set 
policy targets such as securing a particular 
level of funding for a particular group or project 
by a particular date. Even so, it can be difficult 
to attribute political change to the influence of 
any one charity or alliance of charities unless 
there is a clear win or no other organisations are 
campaigning in that sector.  

Successful advocacy can have a huge 
impact at national level. It is especially 
important in a sector such as education, 
which is so dominated by the state. It may 
appeal particularly to donors who feel it is the 
government’s responsibility to provide adequate 
funding for out of school hours programmes.

Consultancy, training and toolkits

National charities also provide consultancy, 
training and toolkits to support organisations 
that run out of school hours activities. These 
services typically offer examples of best practice 
and guidance on how to set up, manage, fund 
and sustain programmes. They are based on 
extensive experience, and sometimes on pilots 
of innovative projects.

The DCSF is funding ContinYou, 4Children, 
the Training and Development Agency and 
the University of the First Age to help schools 
and local authorities develop the core offer of 
extended services by 2010. It is also funding 
Quality in Study Support to focus on out of 
school hours provision in particular.

Guidance for schools
As pressure on schools’ time and resources 
grows, coordinating and funding out of school 
programmes can be a struggle. Practical 
guidance from charities with expertise in this 
area can ease the burden.

ContinYou receives funding from the DCSF to 
run The Extended Schools Support Service 
(TESSS).* Based on over 25 years of  

*In collaboration with the Training and Development Agency’s Development division (which links extended services to the wider workforce reform agenda) and 
4Children (which provides a specialist focus on after-school childcare).146 
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experience, the service provides focused 
support to schools and, to a lesser extent, 
local authorities and other organisations that 
are involved in providing extended services. It 
offers: advice on issues such as VAT, health and 
safety, funding; and networking opportunities; 
an electronic library of resources; professional 
development opportunities; and a self-
evaluation framework.

ContinYou also offers specialist training 
packages for schools (and other out of school 
hours providers), as well as toolkits on how to 
develop particular types of programme including 
breakfast clubs, programmes for children in 
care, maths clubs, reading clubs, singing clubs 
and cookery clubs.146

Another national charity, University of the First 
Age (UFA), works with 47 local authorities and 
other partners in the UK to provide training 
in learning techniques for school staff and 
community volunteers. Training focuses on 
getting participants (who become ‘fellows’) 
to approach their own learning practice in 
imaginative ways, and provides resources to 
help them run activities for young people. 

To date, UFA has trained over 2,000 teachers, 
local authority and Playing for Success staff, 
and other professionals, to create a national 
network of fellows who receive ongoing 
development opportunities and support each 
other through a fellowship programme.147, 148 

Guidance for local authorities
Since 2003, the DCSF has been funding 
Quality in Study Support (QiSS) to run 
the Study Support Quality Development 
programme. This helps local authorities to build 
study support into their strategies for raising 
standards in schools. 

As part of this programme, nearly all the local 
authorities in England received development 
grants. A team of QiSS consultants continues to 
provide advice and organise regional networks 
of local authority officers to share best practice. 
They also provide training on QiSS’s quality  

assurance schemes for study support and 
extended services, which are described in Box 22. 

The charity 4Children offers a consultancy 
programme called Fast Track to support local 
authorities in developing childcare and youth 
provision in extended schools and children’s 
centres. In 2006, it supported 22% of local 
authorities in reviewing, planning and delivering 
these services.149 As part of its Make Space 
campaign, 4Children has also developed a 
model for youth clubs to follow. It includes 
guidance for youth club staff on integrating 
their services with those of other local agencies 
to provide a coordinated response to young 
people’s needs and provides wider consultancy 
and support in the form of toolkits, guidance, 
information and publications for all those 
providing services for 0 to 19 year olds.

In Scotland, the main umbrella charity is 
the Scottish Out of School Care Network 
(SOSCN), which receives core funding from the 
Scottish Government. It acts as an intermediary 
between the state, local authorities and local 
providers of out of school hours childcare and 
undertakes consultancy for local authorities: 
for example, auditing local provision and 
helping with childcare and grant-making 
strategies. In addition, SOSCN holds training 
events and policy seminars, contributes to 
policy consultations, carries out research and 
publishes guidance on issues such as setting 
up and running clubs, and healthy eating, for 
play, care and learning services.150 

Specialist guidance
Certain types of activity require specialist 
guidance. For instance, ContinYou’s National 
Resource Centre for Supplementary 
Education runs workshops and other services 
to support the development of supplementary 
and mother tongue schools (see Box 21). 

The charity Magic Breakfast offers an 
interesting model for providing consultancy 
to schools. Its sister organisation, Magic 
Outcomes, offers school-based development 
programmes for businesses. Companies 
including Pearson and BT pay £5,000 per

Box 22: Quality in Study Support

Quality in Study Support (QiSS), part of Canterbury Christ Church University, offers 
consultancy, training, guidance and quality assurance for local authorities, schools, charities, and 
other providers of study support programmes in England.

Using the Study Support Code of Practice (produced by QiSS for the DfES) it enables providers 
systematically to plan, review and develop their work. They can achieve recognition for the 
quality of their practice at one of three levels: emerged, established or advanced. Recognition is 
based on self-evaluation and peer scrutiny, moderated by the university.6 QiSS has also recently 
developed a Quality in Extended Schools (QES) recognition scheme for the self-evaluation and 
quality assurance of extended services provision.19

At the time of writing, 258 schools, Playing for Success and other centres have been accredited 
as emerged, 165 as established and 27 as advanced. 23 In addition, 51 schools or clusters have 
gained Quality in Extended Schools recognition.23 

Quality 
assurance 
programmes 
offer a useful 
guide for donors 
wondering what 
to fund. 
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employee for a year-long leadership 
development programme in which each 
employee spends a day a month in a school. 
There, they tackle a challenge such as helping 
the school redesign its website or carry out a 
financial review. In this way, businesses are able 
to share their expertise with schools and the 
scheme generates income that goes back into 
Magic Breakfast.151 

To assess the effectiveness of consultancy, 
training and toolkits, donors need to look at 
qualitative feedback from users. They should 
also consider evidence of demand: how many 
people enrol on a charity’s training courses? 
How much repeat business is there? How 
many toolkits are downloaded from charities’ 
websites or ordered in printed form? However, 
admittedly, it is difficult to gauge how much 
toolkits are actually used, other than by relying 
on anecdotal feedback. 

Donors should be aware that charities need 
to update their toolkits regularly if they are to 
remain useful.

Quality assurance

As out of school hours provision becomes more 
professionalised, there is a need for formal 
quality assurance programmes. These help to 
raise standards and kitemark effective projects, 
and also offer a useful guide for donors 
wondering what to fund or schools unsure 
about opening their doors to external agencies. 

QiSS runs quality assurance schemes for study 
support programmes and extended services in 
England, as outlined in Box 22. 

In Scotland, SOSCN offers a kitemark called 
Aiming High. The only national accreditation 
scheme for out of school care clubs, it has 
three levels of award for clubs that can prove 
the quality of their service and management. 
The scheme involves more rigorous evaluation 
than that required for registration with the 
Care Commission, and so may help donors 
distinguish between different providers. 
However, in Scotland the term ‘out of school 
care’ is often used to describe provision that 
primarily consists of childcare rather than 
structured learning activities, so donors will 
need to consider the content of clubs on a 
case-by-case basis. 

A couple of other charities run quality assurance 
schemes focused on particular aspects of out 
of school hours programmes. For instance, 
4Children runs a government-endorsed 
scheme focused on childcare provision for 0 to 
16 year olds in England called Aiming Higher. 
The charity estimates that about 100 providers 
per year are accredited by Aiming Higher, and 
a total of about 1,000 providers have gone 
through the process since its launch.21 The 
scheme is currently being revised so that it 
can be made available to local authorities on a 
licence basis.21 

In addition, 4Children has developed Make 
Space Aiming Higher to accredit centres 
providing activities for 11 to 19 year olds. It 
aims to create a network of 3,000 such clubs 
across England by 2010, and already has 1,200 
members including extended schools, youth 
projects and out of school clubs.149

A quality assurance programme is also needed 
for supplementary and mother tongue schools, 
particularly as community and faith-based 
education is a contentious issue. ContinYou’s 
National Resource Centre for Supplementary 
Education (NRC) is developing the first 
nationally recognised quality framework for 
these organisations, using the QiSS Recognition 
Scheme as a basis. Following a pilot with 14 
supplementary schools in six London local 
authorities in 2005/2006, the NRC is looking 
for 140 supplementary schools to take part 
in the development phase. Awards will be 
made through a system of peer recognition, 
moderated and evaluated by the NRC.20 Donors 
who are interested in supplementary education 
may find this framework helpful in deciding what 
to fund.

Specialist support

At a national level, some charities provide 
support for schools in the form of awards 
schemes or in connection with particular types 
of activity, such as running school councils. 

School councils
School Councils UK is one charity that 
supports pupil participation by helping schools 
across the country to run effective school 
councils. It provides training for pupils, teachers 
and local authorities, offers resources such as 
handbooks, DVDs and toolkits, and aims to 
raise awareness of school councils’ importance 
among politicians and the public. The charity 
estimates that it has trained up to a fifth of 
the UK’s schools over the fifteen years of its 
existence, and just under 2,000 schools since 
January 2004.152

One school that had received intensive 
support from the charity told us that teachers 
valued being able to turn to it, and to other 
schools within its network, for expert advice 
and information on methods that had proved 
successful elsewhere. The provision of external 
training and professionally produced handbooks 
also helped to validate the council in the eyes 
of pupils. 

By their nature, school councils tend to 
favour more confident students who are 
more likely to put themselves forward for 
leadership roles. However, School Councils 
UK tries to encourage broader participation 
by recommending that schools operate class 
councils and year councils that feed into the 
school council. This also ensures that councils 
are embedded in the school structure and that 
information is passed on to every pupil. 

Magic 
Outcomes 
enables 
businesses 
to share their 
expertise with 
schools. 
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Ultimately, though, out of school hours 
programmes are voluntary—indeed, this is part 
of their appeal for many young people. Schools 
and charities can try to target less confident 
and more hard-to-reach pupils, but they cannot 
guarantee their involvement. 

Award schemes
A number of charities run award schemes 
providing guidance, structure and accreditation 
for achievements beyond the school curriculum. 
Such    schemes can also offer incentives for 
young people to take part in out of school hours 
programmes, as well as additional funding and 
resources for schools.

UK Youth believes that achievements outside 
formal education should be more widely 
recognised to boost young people’s self-
esteem and offer opportunities to develop new 
skills. The charity aims to offset the pressure 
on academic targets in schools by providing 
alternative accreditation through its Youth 
Achievement Awards scheme. This requires 
young people to tackle a series of practical 
challenges in activities from motor mechanics 
and martial arts to crafts and animal care. 

This approach is being showcased at 7KS, an 
independent school in Scunthorpe for those 
who have been excluded from mainstream 
education. Designed as an alternative to a pupil 
referral unit, 7KS works to re-engage young 
people in education through the use of a more 
informal, practical and creative curriculum. Like 
4Children’s children’s centre in Braintree, 7KS 
gives UK Youth a shop-window with which to 
lobby for change.

The Jack Petchey Foundation’s Achievement 
Awards provide a way of rewarding young 
people’s achievements while providing 
additional funding for their school, college or 
youth club. The scheme involves about 1,200 
schools and clubs in London and Essex every 
year. Each one nominates a young person for 
an award every month. The winner receives 
a framed certificate and a cheque that has to 
be spent on the school, club or community 
project of his or her choice. The monthly award 
is £300, so schools and youth organisations 
can receive up to £3,600 of additional funding 
every year. They also have the chance to 
nominate a teacher, youth worker, volunteer or 
other member of staff to win a Jack Petchey 
Foundation Leader Award worth £1,000.92

The Tullochan Trust makes awards to young 
people to reward volunteering, leadership and 
courage shown over a period of time. In 2006 
it distributed £5,600 in awards to 16 individuals 
and groups.

The Duke of Edinburgh’s Award is a charity 
that has offered a non-competitive programme 
of practical, cultural and adventure activities 

for those between the ages of 14 and 25 since 
1956. To achieve a bronze, silver or gold award, 
participants must undertake: 

• community service;

• an expedition (training for, planning and 
completing a journey on foot or horseback, 
by boat or cycle); 

• training in a skill (covering most hobbies, 
skills and interests);

• physical recreation (sport, dance and 
fitness); and

• a residential project (for the gold award only).

These awards are valued by universities and 
employers. They recognise that the scheme 
gives young people opportunities to develop 
new skills, meet new people, improve their 
fitness, self-confidence and motivation, work 
as part of a team and take responsibility for 
completing tasks in challenging environments. 

The Duke of Edinburgh’s Award supports 
schools and other organisations including pupil 
referral units, youth clubs and youth offending 
institutes in delivering the programme and 
evaluating participants’ achievements. Over 
3.5 million young people have entered the 
programme to date, with more than 1.5 million 
achieving an award.153

Other educational charities that accredit 
informal or extra-curricular learning include 
the Award Scheme Development and 
Accreditation Network (ASDAN), which aims 
to recognise the achievements of young people 
of all abilities. It offers a variety of educational 
programmes and qualifications for young 
people aged between 11 and 25. These focus 
on enriching the curriculum and developing 
social and personal skills.

Priorities for donors 

This section has mapped the main types of 
charity involved in providing out of school 
hours programmes. It is not intended to be 
comprehensive or to cover every organisation 
working in the sector, particularly at regional 
level. Nor does it include certain interventions 
that take place out of school hours, such as 
mentoring; donors interested in this area should 
refer to NPC’s report Lean on me: Mentoring for 
young people at risk.154

As we have seen, there is no easy way of 
prioritising which charities to fund. A donor’s 
choice will therefore depend to some extent on 
personal preference. However, donors should 
look for evidence of need and effectiveness 
when deciding what to fund.

The framework provided in the triangle in Figure 
6 can help donors to make this decision. As the 
triangle shows, donors need to choose 

Award schemes 
can provide 
guidance, 
structure and 
accreditation for 
achievements 
beyond the school 
curriculum. 



68

After the bell I Supporting a charity 

between funding schools or charities to provide 
out of school hours activities directly, funding 
charities that support schools and voluntary 
organisations to deliver activities, and lobbying 
government at a national level to channel more 
resources into provision.

Donors who want to support the top two levels 
of the triangle may like to support a particular 
region, type of activity or group of young 
people. Table 1 in Section 1 offers a framework 
to help them think about this.

Donors’ decisions may also be affected by the 
cost of activities and the number of people they 

reach. Table 8 outlines the costs and impact 
of different types of activities covered in 
this report. Most of these activities are 
run by charities, and donors can refer to 
NPC’s charity recommendations for further 
information (these can be downloaded from 
www.philanthropycapital.org). Funding a 
coordinator in a school or local authority is 
more complicated and donors interested in this 
approach should contact NPC for advice.

In the last section of this report, we help donors 
identify the best ways of supporting out of 
school hours provision.

Figure 6: The scope of charities’ work

Donors 
should look 
for evidence 
of need and 
effectiveness 
when deciding 
what to fund. 
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toolkits

eg, campaigning for additional
funding



 

 Organisation Description Estimated cost  Impact    per year 

     Activities vary in intensity: some are
    weekly clubs, others are holiday
  Runs after-school, weekend and   programmes. The Big Project aims to 
  holiday clubs in sports, the arts and   boost young people’s self-esteem and
 The Big Project adventure activities, for c270 5–15 £382 per user  communication skills, and to develop 
  year olds living in Broomhouse,   new interests. Incidents of antisocial 
  a deprived area of Edinburgh.  behaviour in the area nearly halved in  
    the charity’s first three years  
     of operation.

 Eastside Young  Provides a targeted programme of  £3,500 per user EYLA’s programme of study support,
 Leaders’ Academy after-school, weekend and holiday support  (each boy attends sport, arts, and mentoring is intensive
 (EYLA)  for 80 black African and Caribbean boys  EYLA for approx. (1-2 hours a day). The idea is to raise
  between the ages of 8 and 18 years old  500 hours each  aspirations and create a new cohort
  in east London who have been identified year, so the cost  of local leaders and role models in the
  as at risk of exclusion from school.  is about £7 per  long-term. In the short-term it has
  The charity takes on 25 new boys from hour). positive impact on behaviour, educational
  local primary schools each year.       achievement and school engagement. 

     Envision’s impact is on individual
  Supports teams of 16–19 year olds in   participants and the community. Over
  91 schools (totalling 1,300 young people) to   90% of surveyed participants said 
  develop social or environmental   Envision improved confidence, 
 Envision volunteering projects to improve their  £280 per user teamworking and communication skills. 
  school or community. Teams usually meet  It also taught them about the
  with volunteers once a week during their    environment and social issues. Teams  
  lunch break.  often bring tangible benefits to their  
    community, eg, the regeneration of a local  
    area of wasteland.

     Some of Granton’s projects are targeted, 
     eg, the Aim High breakfast and
  Runs activities both during and after    homework clubs working with young
  school, at weekends and in the holidays,  people at risk of truanting. Programmes
 Granton from a youth club in a deprived area of £690 per regular support participants’ transition from
 Youth Centre north Edinburgh. There are 300+ users  user of the centre  primary to secondary school, and then  
  whose ages range from 11 years of age to   into adulthood. Less intensive activities,  
  adulthood.  eg, weekend football clubs and drop-in
     holiday activities, also develop   
    confidence, resilience and skills.†  

      Greenhouse gives young people access
  Provides high quality sports coaching for   to regular, high quality, competitive sport 
 Greenhouse  2,500 11–16 year olds from disadvantaged £460 per that might not otherwise be available.
 Schools backgrounds during and after school, at   regular user This has an obvious impact on young
 Project weekends and in the holidays. It also runs  people’s health and fitness. It also
  drama and sports activities for children with  builds self-confidence, self-esteem and  
  special educational needs.   motivation, and promotes self-discipline  
    and teamwork. 
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* Based on information provided by the organisations, including latest financial accounts.
† The cost per user calculation includes daytime activities, parenting support and streetwork on a local estate, which are beyond the scope of this report.

Table 8: Comparison of funding options*  

Comments
As this table shows, the cost per user varies considerably depending on the intensity of the intervention. Delivering breakfast to primary 
schools or running a range of weekly extra-curricular activities in a school can cost under £50 per user. Other projects, offering a 
mixture of intensive, regular support and less intensive activities cost in the £200-700 range per user. Charities rarely break out the 
costs of different activities. The cost of more intensive interventions is much higher, but they may have greater potential to change the 
course of young people’s lives. For instance, Eastside Young Leaders’ Academy provides approximately 500 hours of support for the 
boys it works with every year—or the equivalent of an hour and a half every day.



Table 8: Comparison of funding options continued  

 Organisation Description Estimated cost  Impact    per year 

  Runs after-school study support, a   Depth of impact varies: some young
  mentoring programme and themed activity  people take part in ‘FOCUS’ days or
  days, weeks and weekends for 8–18 year  weeks through school; others attend
  olds in a deprived area of north Kensington,  £228 per regular the centre regularly for study support.
  London, who might fail to fulfil potential   user or £57 per  Young people, teachers, parents and
 IntoUniversity due to economic, social or linguistic user including those volunteers report improvements in
  disadvantage. 850 participants attend the using occasional participants’ self-confidence, motivation,
  centre regularly, and 2,500 take part  school activities‡ social and independent learning skills,
  through school activities. In November         and raised aspirations. Young people  
  2007 it opened a second centre in  making better life choices and fulfilling  
  Lambeth.  ambitions is the ultimate goal.

     Providing a good breakfast is an
     inexpensive way to help children to
  Delivers breakfast to 26 primary schools in  concentrate and learn. Poor diet
  deprived areas of London where children  jeopardises children’s mental and physical
 Magic Breakfast arrive too hungry to learn. It serves an £45 per user  development. Teachers report   
  estimated 1,000+ children every morning  improvements to: children’s behaviour  
  during term-time.   and alertness in class; attendance and  
    punctuality; and relationships between  
    pupils, teachers and parents.  

      Courses offer a safe place to go,
  Offers c100 different courses for over 1,700   structured activities, and a chance to 
  11–25 year olds during the summer  mix with peers from other backgrounds.
 Tower Hamlets holidays and at other times of year. Some   £315 per user,  They improve self-confidence and   
 Summer focus on improving academic, practical,  including young attainment and can have a significant  
 University or vocational skills; others develop interests people who took impact on participants’ long-term plans.
  in arts, sports or music; yet more provide   part as ‘peer  The Metropolitan Police estimated that,
  a taster of different higher education and  mentors’§ between 1995 and 2003, the charity 
  career areas. Courses are open to young   contributed to reducing: juvenile nuisance
  people throughout London and most  by 17%; drug offences by 25%; and
  participants attend for at least one week.    youth crime overall by 8% during the
     summer holiday period.
    
     The Barking and Dagenham programme
  Supports out of school hours learning £33 per user in is quite broad and stimulates schools to 
   programmes in London boroughs and Barking and  run extra-curricular  activities eg, 11
  Essex by funding activities at individual Dagenham sessions of performance poetry or four
 Jack Petchey schools, and coordinators at both local  (or approx. £10 per sessions of African dance. In total the
 Foundation Out of authority and school level.¶  Eg, in the  secondary school programme:
 School Hours London Borough of Barking and  age pupil in the  • supported c150 activities across 
 Learning  Dagenham, the total cost of the   borough)  10 schools;
 Programme programme in 2006/2007 was £140,000.   • reached c4,300 young people; and
  The cost of coordinators either working   • helped schools to buy in expertise,
  across 10 schools or one local authority    quality instructors, training
  was £16,000–£19,000.¤     opportunities for staff and partner
     with other organisations.
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‡ The first figure is based on the 850 regular users, and the second also includes the 2,500 additional young people who take part in IntoUniversity through activities in 
schools.
§ Calculation based on 2006/2007 expenditure (excluding costs of Summer Uni London consultancy project). Courses vary considerably in cost. For example, courses 
for disabled young people cost approximately £2,000 per head and peer volunteering (including training, support and accreditation) costs about £1,400 per head, but 
sports courses cost less than £50 per head.
¶ The cost of funding a coordinator varies considerably from place to place, depending on local needs and local salary levels. NPC would advise donors interested in 
funding a coordinator to speak to the relevant local authority.
¤ Information from the London Borough of Barking and Dagenham, Out of School Hours Learning in Barking and Dagenham 2006-2007: first report to the Jack 
Petchey Foundation (August 2006) and Out of School Hours Learning in Barking and Dagenham 2007-2008: proposal to the Jack Petchey Foundation (May 2007).
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At the start of this report we asked readers 
to think back to their education, and 
reflect on what activities had been the best 
preparation for later life. As we have seen, 
the knowledge and skills that help us to 
succeed are not learnt only in lesson time. 
Yet many schools lack the resources to offer 
pupils activities out of school hours. And 
many children cannot take it for granted that 
they will get breakfast every morning, let 
alone learn an instrument, play in a team or 
visit a theatre or gallery. 

By funding out of school hours programmes, 
donors can help ensure that access to such 
things is a choice and not a privilege for 
every child and young person in the UK.

Deciding what to fund
The case for supporting out of school hours 
activities is compelling, but the question of what 
to fund will depend on the particular donor 
and the level of commitment they are willing to 
make.

Donors who are prepared to make a substantial 
long-term commitment in terms of time and 
money should consider focusing their giving on 
a particular area. This can be difficult, given the 
lack of information about existing provision and 
its results at a national level, as the informal and 
transient nature of many out of school hours 
clubs makes them hard to audit. However, 
local authorities, schools and charities can 
help donors to develop programmes that will 
address local needs and avoid duplication.

Alternatively, donors who would prefer to take 
a lighter-touch approach might fund a grant-
maker or a charity that supports out of school 
hours provision on a national or local basis. 
These programmes may deliver activities 
directly or offer professional support for other 
providers.

In this section, we offer guidelines to help 
donors decide how to target their funding, and 
outline some of the key issues they can help to 
address.

Existing provision

Out of school hours provision varies widely from 
school to school and region to region. Although 
attempts have been made to audit certain 
types of activity and provision in certain local 
authorities, donors should not expect to find a 
comprehensive database of programmes for 
each local authority. 

The quality of results data is very mixed. As 
we have seen, many data providers are still 
in the early stages of development and face 
severe constraints on time and resources. Many 
programmes struggle to establish themselves 
on a sustainable footing.

The closest thing we have to a national survey 
is the DCSF-funded evaluation of 148 full-
service extended schools, which looked at out 
of school hours and other extended services 
in one school in almost every local authority in 
England. The report discussed broad trends 
and outcomes but did not scrutinise out of 
school hours provision within every school.17

More information is available about clubs 
that focus on providing childcare, as they 
have to be registered with social services 
and with Ofsted in England and the Care 
Commission in Scotland. Donors who are 
interested in supporting affordable childcare in 
disadvantaged areas could use these sources 
as a guide, although they should bear in mind 
that not all clubs provide structured learning 
activities.

Measuring results

The lack of systematic evidence about results 
limits NPC’s ability to prioritise activities by their 
effectiveness. Pressures on both schools and 
charities often deny them the time or resources 
to evaluate (or even deliver) out of school hours 
programmes. Moreover, softer outcomes 
such as boosts in confidence, motivation and 
self-esteem are notoriously difficult to assess. 
Donors wishing to support these programmes 
will therefore need to be comfortable with a 
degree of uncertainty over outcomes. 

Conclusion and 
recommendations

5
Many children 
cannot take it 
for granted that 
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breakfast every 
morning, let 
alone learn an 
instrument, play 
in a team or visit 
a theatre.
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Nevertheless, donors can get a good sense of 
the effectiveness of a programme by looking 
at simple indicators such as attendance levels, 
staffing and the structure of activities. At heart, 
out of school hours programmes need to be 
enjoyable in order to ensure that young people 
take part. Enjoyment is tied up not only with the 
type of activity but with how it is offered: at what 
time, by whom and in what context. This is 
one outcome that is easy to assess, simply by 
registering attendance, watching young people 
taking part in activities and listening to their 
feedback. If activities are to be accessible and 
inclusive, they also need to be affordable or free 
of charge.

Uncertainty over results is a common issue 
across the whole charitable sector. For 
this reason, NPC is developing a toolkit of 
resources that charities can use free of charge 
to demonstrate their results to donors and 
funders. Further information is available on the 
NPC Tools website: www.npctools.org.uk.

Effective support
As limited information is available to help donors 
prioritise funding needs, how do they know 
what constitutes effective support?

Effective funding helps organisations to 
address particular needs. These needs may 
be those of the sector as a whole (for instance, 
support for the development of other charities) 
or of a particular area or group of young people 
(such as those addressed by Salusbury World’s 
work with young refugees in north London).

For funding to be effective, it should also help 
organisations to establish programmes on 
a sustainable basis. This may mean helping 
them to diversify their income streams or 
to build partnerships that bring in additional 
resources in the form of volunteers, expertise 
and donations, both financial and in kind.

Sector needs

Out of school hours provision needs to become 
more widely available and to be developed in a 
more strategic and sustainable manner. It is not 
clear how this might be achieved. Government 
is supporting the professionalisation of out 
of school hours programmes by contracting 
national umbrella charities and organisations 
such as QiSS to provide training, consultancy 
and quality assurance. These services are 
essentially designed to help providers help 
themselves—for instance, by bringing in local 
funding and volunteers. 

Donors who feel that the government should 
bear more responsibility for funding professional 
support for providers might like to consider 
funding campaigning organisations such as 
4Children and the Scottish Out of School Care 

Network (SOSCN). These lobby for additional 
government funding and closer integration 
between schools and other agencies that work 
with young people. 

As far as NPC is aware, no organisation is 
lobbying government specifically to fund 
out of school hours coordinators in schools 
and local authorities. This may be because 
funders are concerned about duplicating the 
work of existing local authority officers, such 
as extended services remodelling advisers, 
who may be responsible for coordinating out 
of school hours programmes as one element 
of their role. However, we believe that funding 
additional coordination specifically for out of 
school hours provision can bring substantial 
benefits, as the experience of the Jack Petchey 
Foundation suggests. 

Local needs

In order to understand local needs, donors 
should speak to local authorities, schools 
and charities from their chosen area. Some 
areas may have a charity or other intermediary 
that can address these needs. Alternatively, 
donors could work directly with schools to 
identify their needs and develop a suitable 
response.

Donors who wish to take a regional focus but 
have no particular geographical preference 
should look for areas where there is a clear 
need for additional funding. This is no easy 
task. They could be guided by government and 
support areas it has highlighted as suffering 
from high levels of deprivation, such as those 
targeted by the Neighbourhood Renewal Fund. 
Yet there are many areas that do not stand out 
as glaring examples of deprivation but include 
groups that are seriously disadvantaged. Such 
areas may not be eligible for additional funding 
and risk being overlooked. Identifying them 
requires considerable research.

Within individual areas, donors may also like 
to consider funding projects that focus on 
groups in need of additional support, such as 
children with poor literacy skills, young refugees 
or pupils at risk of exclusion from school.

Sustainability

Many of the schools and charities that NPC 
visited while preparing this report are concerned 
about the sustainability of their programmes. 
Out of school hours projects seldom get much 
publicity, and fundraising can be a serious 
challenge, particularly in view of the fluctuations 
in funding from government and grant-making 
trusts.

There is no easy way for donors to help these 
projects become sustainable. Part of the 
problem is that some projects develop in an 
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uncoordinated manner and on a short-term 
basis. Having neither a clear role within a 
broader strategy nor a well thought out 
rationale for addressing young people’s needs, 
they may struggle to find funding and to have 
more than a passing impact on participants.

Anecdotal evidence suggests that funding 
coordinators at school and local authority 
level can be an effective way to establish 
programmes on a firm footing and embed 
them within the strategies of schools and 
local authorities. A coordinator might manage 
programmes and build relationships with local 
authorities, businesses and charities. This 
would bring in external support, open up new 
opportunities and ensure that the young people 
most in need of help are referred to appropriate 
programmes by social services, police and 
youth services. 

A coordinator could also assume responsibility 
for monitoring and evaluation, thus providing 
evidence to support future funding applications. 
However, a donor wishing to support a salaried 
post needs to be clear about the period of 
funding. Will this be a temporary role that 
gradually reduces over a defined period of time, 
or is the school or local authority likely to take 
over funding at a later date?

Another approach would be to support a 
national umbrella charity that provides 
training and guidance on issues such as 
fundraising, staffing and project evaluation.  
This helps to build the capacity of the sector, 
although its impact can be hard to measure. 
Specific development programmes are 
currently funded through government contracts, 
although the broader work of the charities 
involved is not. 

Donors need to think carefully about the size 
and duration of their donation and the effect 
it will have on the project’s sustainability. To 
embed out of school hours programmes as a 
key element in a school’s strategy and build 
relationships with external partners takes time; 
funding a coordinator for three years will be 
more fruitful than funding a coordinator for just 
one. A school or local authority may sometimes 
be persuaded to take over funding once the 
benefits have been demonstrated, but donors 
cannot count on this.

Type of organisation
Donors should consider the type of organisation 
they would like to fund as well as the needs 
they wish to address or the activities they wish 
to support.

Funding a charity

Giving money to charities is an easy way 
of supporting out of school hours provision 
for donors who want to take a light-touch 
approach. 

By supporting a charity, donors can rely on its 
expertise in:

•  working in a particular area — eg, the 
Big Project or Granton Youth Centre in 
Edinburgh, or the Tullochan Trust in West 
Dunbartonshire;  

•  delivering a particular type of activity — eg, 
Magic Breakfast in supporting breakfast 
clubs, Greenhouse Schools Project in 
running sports programmes, or Tower 
Hamlets Summer University in organising 
summer courses;

•  working with a particular group — eg, 
Eastside Young Leaders’ Academy 
in working with bright but disruptive 
African and Caribbean boys in east 
London, Envision with 16 to 19 year olds, 
IntoUniversity with young people who are at 
risk of failing to realise their potential to go to 
university.

Some national charities, such as 4Children, are 
also membership organisations and can offer 
donors a good way to reach small-scale local 
projects that are members.

The risk involved in supporting a charity and 
the extent to which it will be able to provide 
evidence of its results vary from project to 
project. NPC has identified a range of charities 
with a proven impact on young people. Our 
funding recommendations can be found on our 
website at www.philanthropycapital.org, and 
we can also offer individual advice to donors 
who wish to build a portfolio of charities to fund.

Funding a grant-maker

This is a light-touch, low-risk option for donors 
wishing to support a range of programmes. 
Grant-makers such as SHINE Trust and 
the Sutton Trust are solid organisations 
with established track records in improving 
educational outcomes. Donors can rely on 
grant-makers’ expertise at selecting projects 
and monitoring their results. Grant-makers 
are also better able than individual donors to 
take a long-term strategic approach. In some 
circumstances, they may supplement or match-
fund other donations, thus increasing the 
impact of the gift.

Projects that 
develop in an 
uncoordinated 
manner and 
on a short-
term basis may 
struggle to have 
more than a 
passing impact.
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Donors should take time to familiarise 
themselves with particular grant-makers so that 
they can ensure they are comfortable with their 
ethos and the way they select projects to fund. 

Funding schools or local authorities 
directly

This is the most hands-on approach to 
funding out of school hours programmes. 
It can be a highly effective way to address 
local needs, as demonstrated by the Jack 
Petchey Foundation’s programme to support 
the coordination and direct costs of out of 
school hours activities in London boroughs and 
Essex. This approach also minimises the risk of 
duplicating services already provided by local 
authorities or other organisations.

However, managing complex relationships with 
schools and local authorities calls for heavy 
engagement on the donor’s part. This may 
make it a realistic option only for foundations, 
individuals or companies with the necessary  
resources to administer grants. NPC can offer 
examples and recommendations, but there is 
no straightforward or proven mechanism for 
choosing an area to support or administering 
funds.

Weighing the options
Donors may ask NPC what would be the one or 
two best options for them to fund. The answer 
to this question would depend on the level of 
commitment they are prepared to make. Our 
website gives funding recommendations for 
specific charities. But there are also other less 
straightforward mechanisms for supporting out 
of school hours programmes.

NPC recommends that donors use the decision 
tree (Figure 5 in Section 3) and the triangle 
(Figure 6 in Section 4) to find an option that 
suits their personal objectives and the scale of 
the investment they want to make. A degree 
of uncertainty and risk is unavoidable: donors 
should look for evidence of effectiveness, but 
they should not always expect to find a nice 
metric that demonstrates this. What is not in 
doubt is that there is a clear need to broaden 
access to out of school hours provision—and a 
clear role for private funding in achieving this.

The need for 
out of school 
hours activities 
is clear—and so 
is the need for 
private funding.
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4Children Anne Longfield and Tracy Lindsell

7KS Tony Hammond and Steve Taylor

Absolute Return for Kids Sarah Gregory

Big Lottery Fund Dr Ambreen Shah

The Big Project Sascha Macleod

Broxburn Family and Community Centre Raymond Branton

Brighton and Hove County Council Peter Eastick

Business in the Community Nick Chambers and David Cooke

Campaign for Drawing Sue Grayson Ford

Campaign for Learning Linda Siegle and Juliette Collier

Cantilever Partnership Anne Becker

Centre for Equity in Education, School  Professor Alan Dyson
of Education, University of Manchester

Chance to Shine Nick Gandon and Simon Dyson

City in the Community, Des Coffey
Manchester City Football Club

The City of Edinburgh Council Patricia Santelices and Elizabeth Maginnis

Creative Partnerships Paul Collard and Ruth Treharne

Clubs for Young People Matthew Patten

ContinYou Laurence Blackhall, Paul Morrish, 
 Chris Jones, Tony Apicella, Carole Berry, 
 Jen Scott, Jenna Hall, Atul Thaker and 
 Bronach Hughes

Community Learning Development, Lawrence Arscott
Edinburgh 

Community Links Kevin Jenkins and Paula Blake

Department for Children, Schools  Richard Page and Alison Lockwood
and Families 

The Duke of Edinburgh’s Award Helen Longworth and Rachel Backshall

Eastside Young Leaders’ Academy Ray Lewis and Anne Collard

Envision Nick Nielsen, James Williams, 
 Tom Doust, Ed Gallagher and Pip Ravn

The Esmée Fairbairn Foundation Hilary Hodgson

Family Welfare Association Rose De Paeztron

George Green’s School Kenny Frederick

Granton Youth Centre Vicki Ridley

Greenhouse Schools Project Michael de Giorgio, Penny Linnett and 
 Gemma Barnes

IntoUniversity Dr Rachel Carr and The Reverend 
 Dr Hugh Rayment-Pickard

Jack Petchey Foundation Andrew Billington

Karen Routledge Ltd Karen Routledge

Kent County Council Martin Turner

We are grateful to the following individuals and organisations for their assistance in the 
preparation of this report:
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Laidlaw Youth Project Maureen McGinn

Lloyds TSB Foundation for Scotland Mary Craig, Connie Williamson 
 and Ritchie Stewart

London Borough of Hammersmith Yvonne Burke and Michelle Burke
& Fulham 

London Borough of Tower Hamlets Lorraine Hachou and Ayub Ali

Magic Breakfast Carmel McConnell, Elie Ball
 and Courtney Van der Weyer

Manchester City Council Anne Faherty

Manchester Grammar School Ian Orrell and Ashley Hern

Muirhouse Youth Development Group Peter Johnson

Mellow Lane School Simon Spedding

New Policy Institute Cathy Street

Oban Youth Café Kirsty Jarvis and Lori Hannah

The Outward Bound Trust Lynn Petersen, Nick Barrett 
 and Emma Ferris

The Paul Hamlyn Foundation Denise Barrows and Marcello Moro

Premier League Reading Stars, Ralph Newbrook
Football Foundation

Preston Manor High School Sian Rhodes

Pulteneytown People’s Project Katrina MacNab

The Prince of Wales Arts and Rebecca Eastmond and Sophie Crooke  
Kids Foundation  

Quality in Study Support, Canterbury Tony Kirwan
Christ Church University 

The Rank Foundation Chris Dunning

Rex Hall Associates Ltd  Rex Hall

School Councils UK Jessica Gold and Bernard Trafford

Schoolfriend etc Amanda Argent, Stephen Argent, 
 Amanda Delew, Jane Christofi and   
 Yvonne Conlon

The Scottish Government Kate McKechnie, Gordon Currie 
 and Tom Wallace

Scottish Out of School Care Network Andrew Shoolbread

SHINE Trust Stephen Shields, Ruth Dwyer and Ruth Girardet 

St Paul’s School Jenifer Ball

Study United FC Jane Laws and Sandra Hill
Scunthorpe United Football Club 

The Sutton Trust James Turner

Tower Hamlets Summer University Sarah Davies, Graziella Doardo,
 Janan Kassir and Randi Baden

Tullochan Trust Fiona Stuart

Ullapool Primary School Keith Borthwick

University of the First Age Linda Gregory and Stephen Rogers

UK Youth John Bateman and Derek Casey

Winton Primary School Penny Spencer

The Yard Celine Sinclair and Katrina McDermot

Yeading Junior School Carole Jones

Young Engineers Stu Ellins
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4Children www.4children.org.uk

7KS www.7ks.co.uk

Absolute Return for Kids www.arkonline.org

Award Scheme Development and  www.asdan.co.uk
Accreditation Network

Business in the Community www.bitc.org.uk

Campaign for Drawing www.campaignfordrawing.org

Campaign for Learning www.campaign-for-learning.org.uk

Cantilever Partnership www.seas-online.org.uk

Chance to Shine www.chancetoshine.org

Charities Evaluation Services www.ces-vol.org.uk

Circle www.circlescotland.com

City in the Community, www.mcfc.co.uk

Clubs for Young People www.clubsforyoungpeople.org.uk

Community Links www.community-links.org

ContinYou www.continyou.org.uk

Creative Partnerships www.creative-partnerships.com

DigiSmart www.lift.org.uk/dsinfo/digismart.htm

Duke of Edinburgh’s Award  www.theaward.org

Eastside Young Leaders’ Academy  www.eyla.org.uk

Envision www.envision.org.uk

The Esmée Fairbairn Foundation  www.esmeefairbairn.org.uk

Evaluation Support Scotland  www.evaluationsupportscotland.org.uk

Family Welfare Association www.fwa.org.uk

Football Foundation www.footballfoundation.org.uk

Garfield Weston Foundation  www.garfieldweston.org

Granton Youth Centre www.grantonyouth.com

Greenhouse Schools Project  www.greenhouseschools.org

IntoUniversity www.intouniversity.org

Jack Petchey Foundation www.jackpetcheyfoundation.org.uk

Lloyds TSB Foundation for Scotland www.ltsbfoundationforscotland.org.uk

Magic Breakfast www.magicbreakfast.co.uk

Muirhouse Youth Development Group www.mydg.co.uk

National Education Business  www.nebpn.org
Partnership Network

Outward Bound Trust www.outwardbound.org.uk

The Paul Hamlyn Foundation www.phf.org.uk

Playing for Success www.dcsf.gov.uk/playingforsuccess

Pulteneytown People’s Project http://www.caithness.org/community/  
 social/text/ppp

Useful links
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Quality in Study Support, Canterbury 
Christ Church University www.canterbury.ac.uk/education/   
 quality-in-study-support

The Rank Foundation www.rankfoundation.com

Salusbury World www.salusburyworld.org.uk

School Councils UK  www.schoolcouncils.org

Schoolfriend etc www.schoolfriendetc.org

Scottish Out of School Care Network www.soscn.org

SHINE Trust www.shinetrust.org.uk

Study United FC,  www.studyunited.org.uk
Scunthorpe United Football Club

The Sutton Trust www.suttontrust.com

The Big Project www.thebigproject.co.uk

The Prince of Wales Arts &  www.artsandkids.org.uk
Kids Foundation

The Prince’s Trust www.princes-trust.org.uk

Tower Hamlets Summer University www.summeruni.org

Tullochan Trust www.tullochan.co.uk

UK Youth www.ukyouth.org

University of the First Age www.aoy.org.uk

v www.wearev.com

Young Engineers www.youngeng.org
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